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INTRODUCTION
The Self Review Process
The self-study for the Center for Community Involvement was prepared and written
between spring 2010 and 2011 with data taken from the 2009-2010 school year. The
report was written primarily by the director, Erin Rausch with significant assistance from
the staff of the CCI. The study was reviewed by both the Vice President for Diversity
and Community Engagement, Lisa Cooper and the Vice President of Student Life, Dr.
Elizabeth Griego. This is the first time the CCI has been reviewed since it formally
became part of Pacific in 2004. Prior to that time, the center was the Anderson Y, a nonuniversity separate non-profit organization.
CAS Standards
This report is written to address the criterion dimensions of accountability for university
service-learning programs (S-LP), established by the Council for the Advancement of
Standards in Higher Education (CAS). While the S-LP standards are the most suitable
CAS standards for the CCI program review, the CCI differs from a typical SL-P in that
the focus is on co-curricular service and engagement, not academic service-learning.
The CCI is a multifunctional community center, which serves both the Stockton and
Pacific communities as a department under Student Life. The philosophical
underpinning of the CCI is ensuring that all of our sponsored community engagement is
rooted in reciprocal mutual benefit to both the student and the community. It should be
noted that while the focus of the Center is both on delivering specific programs and
services as well as fostering student learning, it does not ascribe to an academic
service-learning curriculum, thus creating some dissonance in the use of the CAS S-LP
standards.
In the preparation for this self-study, we have noted that there are clear inconsistencies
between a purely service-learning program and the dynamic nature of the CCI model
which has established learning outcomes that align with the delivery of its three major
program areas: Partners in Education, Reach Out, and Student Leadership
Development. These notations have been made by striking out portions of the standard
that are not applicable to the CCI as well as providing additional guidance and
information where necessary and appropriate.
Key Recommendations
After completing this self-study it has become even more evident that the significant
challenges created by the need for additional resources impede the CCI from fully
realizing its mission and hampers its ability to establish and measure more robust
learning outcomes. The major recommendations outlined in and supported by this
document are:
Fundraising Support: The CCI is underfunded in every aspect. Direct institutional
fundraising support, could assist with sustainable funding for low cost tutoring and
the augmentation of infrastructure resources, plus developing funds for critical
building renovations.
More Adequate Staffing: Augmentation of the staff to support and enhance student
interests, learning needs, and improve operations.
Center for Community Involvement
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Facility Augmentation: Expansion of the facility size to meet the increasing
demand for CCI programs and services, provide adequate workspace for CCI
leaders, tutors, and staff, as well as ensure accessibility for any student or
community member by upgrading the facility, including restroom, to be in ADA
compliance.
Technology: Provide adequate working and learning tools for CCI leaders, tutors,
staff, and program participants, by funding recommended technology upgrades and
a technology replacement schedule.
Thank you for the time and consideration you are giving to the self-study.

_________________________________
Erin Rausch
Director, Center for Community
Involvement

Center for Community Involvement

_________________________________
Lisa Cooper
Assistant Vice President, Diversity and
Community Engagement
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Part 1. Mission
The primary mission of Service-Learning Programs (S-LP) is to engage students
in experiences that address human and community needs together with
structured opportunities (when appropriate) for reflection intentionally designed
to promote student learning and development.
For example, the CCI provides these structured opportunities via most community
service programs. As noted previously, a major philosophical service thrust is reciprocal
mutual benefit.
S-LP must develop, disseminate, implement, and regularly review their mission.
Mission statements must be consistent with the mission of the institution and
with professional standards. S-LP in higher education must enhance overall
educational experiences by incorporating student learning and development
outcomes in their mission.
Part 1: Mission Overview Questions
A. What is the program mission?
B. How does the mission embrace student learning and development?
C. In what ways does the program mission complement the mission of the institution?

Part 1. Mission
The Center for Community Involvement‟s (CCI) Mission, Vision, Purpose, and Heritage
(MVPH) were developed by the Anderson Y Center (AYC) staff and later adapted for
use by the CCI. To date, the CCI has not revised the MVPH; however, on two occasions
CCI student leaders affirmed the current mission.
Mission – The CCI is a student-centered learning environment that provides quality,
innovative programming which, through student leaders, forms a link between the
campus and the community, where evolving programs provide the spark for education,
action and service.
Vision – The CCI will provide and model an inclusive community where students from
diverse cultures and backgrounds can find acceptance and support as they develop
leadership capacities and come to a greater sense of identity in mind, body and spirit.
Students serve and empower each other, involving the campus and the community, as
they bring learning to life.
Purpose - The CCI‟s purpose is to inspire, support and prepare students to successfully
address their concerns through service to the community and the society in which they
live.

Center for Community Involvement
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Heritage – The CCI (formerly AYC) has been an integral part of the University of the
Pacific‟s history for more than a century. Thousands of students, staff and board
members have influenced countless lives within the Stockton community through
various clubs, organizations, and activities the AYC has sponsored. Most importantly,
the AYC has always been a place where everyone belongs. In 2004 the Anderson Y
programs formally joined the University of the Pacific under the Division of Student Life.
This is an exciting time as the next chapter in Pacific‟s connection to our Stockton
community is written (see appendix A for Anderson Y Center Heritage).
The Center for Community Involvement has the following core tenants:
Stakeholders - The CCI is administratively located in the Division of Student Life, yet
exists to serve both the Pacific campus and the greater Stockton communities. The CCI
functions like a quasi-independent non-profit social service organization, and to the
extent possible, it is fundamentally student-led.
Student Learning - The CCI focuses on the creation of experiential leaning
opportunities for Pacific students to create transferable skills for work and life. As
students form their identities, CCI involvement at its best can foster a lifelong
commitment to working for justice.
Mutuality - The mutuality of the connections between the Pacific and Stockton
communities are critical. Organizational decisions are based on a balance between the
needs of the local community and what Pacific students are able to provide. The CCI
strategically chooses to engage in the areas where the overlap and fit of skills and
needs of these two areas is the strongest.
Ownership - The CCI provides for student ownership of operations wherever possible
because student ownership of the process and its outcomes is an inextricable
component of the philosophy at the CCI. Undergraduate students supervise other
undergraduate students as well as serve in most key administrative roles.
Mission and Learning Objectives - The University of the Pacific's mission is to provide
a superior, student-centered learning experience integrating liberal arts and professional
education and preparing individuals for lasting achievement and responsible leadership
in their careers and communities. The CCI connects strongly with this mission by
sustaining a student-centered work environment that allows these students to practice
responsible leadership in their community today. The work of the CCI seeks to develop
learning in students that most strongly to three of the seven university-wide learning
objectives: Collaboration and Leadership, Ethical Reasoning, and Sustainability.
Financial Structure - The CCI‟s financial structure contributes to its organizational
identity. The CCI raises a significant amount of its own operating budget from external
sources. Further, is has a fee-for-service model in place for the Individual Tutoring
program, modeling social sustainability. It should also be noted that CCI raises a
significant portion of its operating funds through securing grants, contracts, and
donations.
Center for Community Involvement
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Part 2. Program
The formal education of students, consisting of the curriculum and the cocurriculum, must promote student learning and development outcomes that are
purposeful and holistic and that prepare students for satisfying and productive
lifestyles, work, and civic participation. The student learning and development
outcome domains and their related dimensions are:
• knowledge acquisition, integration, construction, and application
o Dimensions: understanding knowledge from a range of disciplines;
connecting knowledge to other knowledge, ideas, and
experiences; constructing knowledge; and relating knowledge to
daily life
• cognitive complexity
o Dimensions: critical thinking; reflective thinking; effective
reasoning; and creativity
• intrapersonal development
o Dimensions: realistic self-appraisal, self-understanding, and selfrespect; identity development; commitment to ethics and integrity;
and spiritual awareness
• interpersonal competence
o Dimensions: meaningful relationships; interdependence;
collaboration; and effective leadership
• humanitarianism and civic engagement
o Dimensions: understanding and appreciation of cultural and
human differences; social responsibility; global perspective; and
sense of civic responsibility
• practical competence
o Dimensions: pursuing goals; communicating effectively; technical
competence; managing personal affairs; managing career
development; demonstrating professionalism; maintaining health
and wellness; and living a purposeful and satisfying life
[See The Council for the Advancement of Standards Learning and Developmental
Outcomes statement for examples of outcomes related to these domains and
dimensions.]
CCI‟s student learning outcomes are as follows.
As a result of the CCO leadership experience, students will be able to demonstrate a
selection of the following outcomes:
- demonstrate your learning of & competence with specific professional
workplace skills & behaviors
- demonstrate your ability to establish personal and professional goals
- demonstrate your self-confidence with specific professional workplace skills &
behaviors
- demonstrate initiative
- demonstrate your ability to create & maintain collaborative working
relationships
- demonstrate your ability to manage conflict & shape positive resolution to
conflict
Center for Community Involvement
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-

demonstrate your willingness to innovate
demonstrate your empathy for others
demonstrate your ability to identify & act on your passion
demonstrate your engagement in the creation of solutions to systemic social
inequalities

Further discussion and assessment of student learning can be found in Section 14.
Assessment and Evaluation.

Consistent with the institutional mission, Service-Learning Programs (S-LP)
must identify relevant and desirable student learning and development
outcomes from among the six domains and related dimensions. When creating
opportunities for student learning and development, S-LP must explore
possibilities for collaboration with faculty members and other colleagues.
S-LP must assess relevant and desirable student learning and development
outcomes and provide evidence of their impact on student learning and
development. S-LP must articulate how they contribute to or support students’
learning and development in the domains not specifically assessed.
S-LP must be:
integrated into the life of the institution
intentional and coherent
guided by theories and knowledge of learning and development
reflective of developmental and demographic profiles of the student
population
responsive to needs of individuals, diverse and special populations, and
relevant constituencies
Further discussion regarding both assessment of student learning and development
outcomes and their contribution to student success are outlined in Section 7. Equity
and Access as well as Section 14. Assessment and Evaluation.
Service-Learning Programs (S-LP) must be integrated into and enhance both the
academic curriculum and co-curricular programs.
Since this is not the CCI‟s specific mission and purpose, some of the work of the CCI
does enhance the academic curriculum, though it is not systematically integrated into it.
S-LP must:
allow all participants to define their needs and interests
CCI Student Leaders have the opportunity to prioritize those programs in which they
have an interest in overseeing in multiple ways as a part of the application, interview
and selection process. Pacific students who demonstrate a desire to participate in
community service have an array of options from which to select; both the CCI
professional staff and/or the community-based organization provide additional
information to assist with supporting the students‟ final choice.

Center for Community Involvement
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engage students in responsible and purposeful actions to meet communitydefined needs
enable students to understand needs in the context of community assets
articulate clear service and learning goals for everyone involved, including
students, faculty and staff members, community agency personnel, and
those being served
Service goals have been established for every program in consultation with community
partners and/or those being served.
ensure intellectual rigor
establish criteria for selecting community service sites to ensure productive
learning opportunities for everyone involved
educate students regarding the philosophy of service and learning, the
particular community service site, the work they will do, and the people they
will be serving in the community
establish and implement risk management procedures to protect students,
the institution, and the community agencies
offer alternatives to ensure that students are not required to participate in
service that violates a religious or moral belief
engage students in reflection designed to enable them to deepen their
understanding of themselves, the community, and the complexity of social
problems and potential solutions
educate students to differentiate between perpetuating dependence and
building capacity within the community
establish mechanisms to assess service and learning outcomes for students
and communities
provide on-going professional development and support to faculty and staff
members
Whether service-learning is for academic credit or not, the focus must be on
learning and educational objectives, not on hours served.
CCI has a dual role of assisting the institution in tracking the number of service hours
performed by Pacific students in addition to the comprehensive delivery of community
service programs. All community service programs have clearly defined learning
objectives
S-LP must offer a wide range of curricular and co-curricular service-learning
experiences appropriate for students at all developmental levels and with a
variety of lifestyles and abilities.
Examples may include older students, commuter students, students who are parents,
part-time students, fully employed students, and students with disabilities.
S-LP must initiate and maintain collaborative relations among faculty members
and departments within the institution for the design and implementation of
service-learning experiences. They must also develop partnerships with
community-based organizations to meet organizations’ service needs and to
achieve student learning and development outcomes.
Center for Community Involvement
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All community services programs are developed and executed by the undergraduate
student leaders. These co-curricular programs that are run by by students, who are
supervised and mentored by CCI professional staff.
Service-learning experiences should include:
One-time and short-term experiences. These can be designed to achieve a variety
of student learning outcomes, including introducing students to service-learning as
a critical aspect of their college education, enabling students to learn what types of
service best suit their interests, familiarizing students with the community in which
the institution is located, and understanding the approaches different agencies take
to address community problems. These experiences can be co-curricular or part of
the academic curriculum, such as first-year seminars.
Since Pacific does not have a structured academic service learning program, CCI
single-time opportunities are designed to introduce students to the range of community
service opportunities available. If there were course markers denoting service learning
classes, it would make it possible to direct students to these areas.
Intensive service-learning experiences. Service-learning experiences can immerse
students intensively in an unfamiliar setting or culture, whether domestically or
abroad. They can engage in dialogue and problem solving with the people most
affected by the issues and develop a sense of solidarity with people whose lives
and perspectives differ from their own. These experiences vary in length from a
one-week alternative break to a semester or a year.
The spectrum of community service opportunities from single time to ongoing
opportunities are detailed in the Reach Out part of this section.
The service-learning course syllabus or plan for co-curricular experiences should
describe:
needs that the service will address
desired outcomes of the service and learning for all participants
assignments that link service and academic content
opportunities to reflect on one‟s personal reactions to service and learning
experiences
logistics (e.g., time required, transportation, materials required)
nature of the service work
roles and responsibilities of students and community members
risk management procedures
evaluation of the service and learning experiences and assessment of the degree to
which desired outcomes were achieved
S-LP should foster student leadership through service-learning experiences and
should encourage student-initiated and student-led service and learning.

Center for Community Involvement
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Part 2. Program Overview Questions
A. What are the primary elements of the program?
B. What evidence exists that confirms the contributions of the program to student
learning and development?
C. What evidence is available to confirm achievement of program goals?
Section 2. Program
The Center for Community Involvement (CCI) offers diverse programs focusing in two
main areas: community service and educational support for various local communities.
The educational programs are called Partners in Education programs while the
community service programs are deemed Reach Out programs. Both areas serve to
connect Pacific students and the community in intentional ways while providing an
opportunity for mutual benefit.

PARTNERS IN EDUCATION PROGRAMS
The CCI has three Partners in Education programs:
(1) individual one-on-one tutoring that is conducted at the center
(2) community tutoring that occurs at sites throughout the community
(3) Saturday PIE (Partners in Education) that provides community youth with the
opportunity to come to campus for a day and engage in and simulate the college
experience (i.e. pretend they are college students).
Individual Tutoring
The Individual Tutoring program is CCI‟s largest Partners in Education program as
determined by the amount of resources invested in the program as well as the
combined impact on Pacific students and learners in the community. The Individual
Tutoring program offers tutoring to learners of any age in almost any subject. One-onone tutoring by Pacific students takes place at the CCI and costs $18 per hour, making
it one of the lowest-cost options for similar services in the region. As such, the program
is aimed at serving students and families that otherwise may not be able to afford this
caliber of individualized academic support.
To make the CCI individual tutoring services even more financially accessible, the
center offers fee reduction on a sliding scale, which is based on household income and
size. The availability of this reduced rate fluctuates from year to year depending on gifts
and grants. For more specific information on the distribution of this program see Section
7: Equity and Access.
Table 2.1: Reduced Rate Funding History
School Year
Gift History
2009-2010
$10,000 gift from Devcon Construction Inc.
The CCI set aside a small sum to support the tutoring of returning
2008-2009
scholarship participants
2007-2008
$10,000 grant United Way of San Joaquin
Center for Community Involvement

Self Study 2010

13 | P a g e

To receive tutoring, tutees or their guardians complete a Tutor Request Form (see
Appendix B for Individual Tutor Request Form) on which they provide their contact
information, describe the nature of the support they are seeking, indicate availability,
and supply academic and other relevant background information. With this information,
student program managers match requests with tutors according to availability and
subject proficiency.
Once matched, tutors meet with each tutee and their guardian(s) in order to agree upon
how tutoring will proceed over the course of the semester and to schedule recurring
appointments. At this Tutor-Family Conference, tutors and tutee families also schedule
other periodic tutor-family conferences, reschedule any tutoring sessions that will be
affected by anticipated scheduling conflicts, schedule dates for tutee grade reports to be
submitted, and mutually set learning goals and objectives.
Occasionally it becomes necessary to rematch a tutee with a different tutor. The most
common cause for a rematch is that the actual availability of a tutee and/or tutor is
different from what was indicated on the original availability sheets used in the matching
process. Other causes for rematch requests include lack of proficiency in requested
tutoring subject(s) and other incompatibility challenges. Reasons for rematch requests
are not currently stored in a central location nor do they become a permanent part of the
tutee‟s record at this time.
Individual Tutoring appointments policies are summarized in the Tutoring Service
Agreement, as part of the tutor request process and are summarized as follows (see
Appendix B, page 4 of 6 Individual Tutor Request Form):
- All individual tutoring is conducted at the CCI. Tutors may not provide services at
the tutee‟s home or at any other location.
- Tutoring sessions are to begin at the time of the scheduled appointment. If the
tutee is late, the session will only last the remainder of the scheduled session
period.
- Payment for tutoring must be made before each tutoring session or can be paid
in advance for several sessions.
- If a tutee/guardian needs to cancel an appointment, it must be done at least 24
hours in advance. Without a cancellation, tutors wait fifteen minutes at which
time the tutee/guardian is called. If the CCI staff is unable to reach the
tutee/guardian, the tutor is cleared to leave and the tutee is considered a noshow. Both a no-show and a cancellation without 24-hours notice, result in a
charge of $18 and must be paid in full prior to the next tutoring session.
- The tutor must also notify the tutee at least 24 hours in advance when cancelling
an appointment. A tutor no-show or cancellation without 24 hours notice results
in a free one-hour tutoring session for the tutee at a later date.
For more information regarding facility capacity and descriptions of tutoring spaces see
Section 13: Facilities and Equipment.
Tutees and families become aware of our services in a number of ways. Almost 50% of
the active tutees in spring 2010 came to the CCI having heard about the Individual
Center for Community Involvement
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Tutoring program from other tutees/families, university employees, and/or upon
recommendation from advisors/counselors. About 25% report finding out about the
program by seeing the banner in front of the building. Other sources for tutee
recruitment include the CCI webpage of the University website, and fliers and brochures
at public libraries, schools, and other community organizations.
Various methods are used for recruiting Pacific students to apply for individual tutoring
positions at the CCI. The tutoring position is posted on Tiger Jobs, an online connection
for on-campus, work study and non-work study, jobs, internships, and part-time as well
as full-time career opportunities. This has proved to be a very effective recruitment tool
to reach a large audience of students who are looking for an on-campus job.
CCI staff members also recruit tutors at new student and transfer orientations and
activity fairs. These events provide an opportunity to educate students who may not be
aware of the CCI and the opportunities the Center has for them. While these events
allow interested students to learn about work opportunities as well as to become familiar
with the CCI and its programs, fewer students are recruited for the tutoring positions at
these events than are recruited through Tiger Jobs.
Because the CCI employs such a large number of students, approximately 100 at any
given time, it is reasonable to expect that the majority of Pacific‟s student population
know someone who is working or has worked at the CCI. Many CCI tutors have relayed
that their decision to apply was due in part to knowing someone who had been
employed as a CCI tutor or a CCI Student Leader. Likewise, some applicants are
referred to the CCI by advisors, faculty, and other University staff.
While most students who become tutors seek employment for multiple semesters, the
largely transient nature of Pacific student employment contributes to a tutor retention
rate that is slightly less than 60% from year-to-year. Approximately 40% of the tutors will
either graduate, participate in co-op or study abroad, move into an accelerated
professional program such as Pharmacy, or simply have an academic course load that
precludes them from working during a given term. This 40% reduction, coupled with
another 16% deciding for various reasons that they do not want to return, translates into
CCI experiencing a regular and significant turnover rate (+50% annually). The rate at
which student staff becomes ineligible or unable to work from one semester to the next
creates a constant and challenging necessity to provide orientation and training to new
employees. As a result, recruiting, hiring, and clearing new tutors claims a large portion
of both student leader and full-time staff time each semester.
Student Center Managers (CMs) work to lead groups referred to as CM Teams. Since
there are over 60 individual tutors at any given time, it is not practical for either the fulltime coordinator or the two Individual Tutoring program managers to know each tutor
individually. A CM Team consists of 6-10 tutors who are provided with ongoing
communication and support in addition to that provided by Individual Tutoring Program
Managers and the full-time staff. A Center Manager, in the capacity of CM Team Lead,
is a provider of information regarding updates on CCI tutoring policies, reminders about
upcoming events and other important dates. The intention behind the concept is to
Center for Community Involvement
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provide a more personal connection between the tutor and his/her supervisors so that
should a tutor need to communicate some sensitive personal or professional
information, there is already trust established with an individual with whom the tutor is
familiar.
Once students have been hired in a tutoring position there are a series of steps and
paperwork to be completed before they can begin tutoring (see appendix C New CCI
Employee and New Leader Checklist). The following documents must be completed
and submitted to the CCI prior to tutoring:
I-9 and W-2 Forms provided by Human Resources
Work Authorization Form specific to students with Federal Work Study and to
students without it
Signed Tutor Work Agreement
Direct Deposit Form (optional)
Additionally, before new tutors may begin working, they must:
Attend a New Tutor Orientation
Get fingerprinted and cleared to work through the Department of Justice
Pass an online Sexual Harassment Prevention training provided through the
University‟s Human Resources webpage
Complete an online Child Abuse Prevention training and later participate in an
interactive Child Abuse Prevention workshop at the CCI provided by CCI
Professional Staff.
For more specific information on these items, see Section 4 Human Resources.
Resources available to tutors can be categorized as either personnel resources or
material resources. Included as personnel resources are Professional Staff, Center
Manager, and Individual Tutoring Program Managers.
The Education Outreach Coordinator is a full-time staff person who is available to
provide tutors with guidance and development concerning tutoring techniques, tutee
behavior management, or for general questions relevant to facilitating individual tutoring
sessions.
Center Managers are the primary points of contact for scheduling tutoring sessions,
receiving payments and may even serve as a resource for tutors via their roles as CM
Team Leads.
Individual Tutoring (IT) Program Managers are direct supervisors and resources for
tutors. With support from the Education Outreach Coordinator, Individual Tutoring
Program Managers respond to tutors‟ concerns and maintain ongoing communication
with tutors. IT Program Managers facilitate orientation and tutor trainings as well.
Further, Individual Tutoring Program Managers provide training sessions each
semester. In-services cover material on a variety of topics ranging from tutee behavior
management and tutoring techniques to the impacts of some legislation on local tutees
and families.
Center for Community Involvement
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A variety of material resources are provided for tutors. See the Individual Tutor
Resource List in the Appendix for a summary of current resources available for tutors
(see appendix D Individual Tutoring Shared Resources List). This list of resources,
along with those provided in the orientation, is in the process of being compiled in a way
that tutors might access them more easily. Currently, new individual tutors receive a
Tutoring Guidebook that serves as a resource to them on both CCI policy and
procedure as well as tutoring assessments and techniques (see appendix E Individual
Tutor Guidebook Table of Contents).
Individual Tutoring Statistics
The following tables provide a snapshot of the Individual Tutoring program as well as
the demographic comparison of CCI tutees over the past four years. More detailed
information is available and comparisons with local community are found in Section 7.
Equity and Access.
Table 2.2: Individual Tutoring at a Glance
09-10
08-09
Hours of Tutoring
3547
3160
Tutors Employed
88
74
Tutees at a Reduced Rate
37
10
Tutees Served
299
257
IT Revenue
$47,803
$42,230

07-08
2,974
92
48
276
$33,8157

06-07
3,282
92
NA
276
$48,408

07-08
(n = 236)
46%
54%

06-07
(n =265)
54%
46%

07-08
(n = 238)
50%
50%

06-07
(n = 161)
54%
46%

Table2. 3: Tutee Age

Under Age 14
Age 14 and Older

09-10
(n = 207)
55%
45%

08-09
(n = 239)
49%
51%

Table 2.4: Tutee Sex

Male
Female

09-10
(n = 210)
47%
53%

Table 2.5: Tutee Family Income
09-10
(n = 182)
Income below $16,000
13%
$16,001 - $71,999
59%
Income $72,000 or above
29%
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08-09
(n = 238)
45%
55%

08-09
(n = 232)
13%
56%
31%
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07-08
(n = 159)
18%
55%
27%

06-07
(n = 142)
15%
44%
41%
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Table 2.6: Tutee Race/Ethnicity
09-10
(n = 192)
White/Caucasian
26%
African American
20%
Hispanic
33%
Asian
11%
Multiracial
6%
Other Race
4%

08-09
(n = 243)
34%
15%
24%
11%
14%
3%

Table 2.7: Tutee Language of Origin
09-10
(n = 176)
English as First Language
88%
English as Second Language
12%

07-08
(n = 192)
20%
21%
35%
17%
7%
0%

06-07
(n = 191)
10%
24%
26%
16%
15
9%

08-09
(n = 221)
76%
24%

07-08
(n = 210)
85%
15%

06-07
(n = 273)
83%
17%

08-09
(n = 230)
22%
23%
48%

07-08
(n = 203)
33%
27%
40%

06-07
(n = 216)
38%
18%
44%

Table 2.8: Tutee School District

Stockton USD
Lincoln USD
Other School District

09-10
(n = 109)
50%
13%
38%

Community Tutoring
The CCI works closely with schools and community centers throughout Stockton to
provide tutoring and enrichment programming by Pacific students to youth in their
communities. Community Tutoring programs are maintained based on the perceived
value of providing additional support to educational institutions already in place while
making services more accessible and simultaneously fostering a spirit of collaboration
with educational providers.
As the Stockton community continues to struggle with shrinking economic resources
and increasing educational pressures, there is a heightened demand for low-cost
academic support in the form of tutoring and academic enrichment programs. Each year
the CCI receives more requests for community tutoring type programs than could ever
be supported. Pacific‟s ability to provide low-cost tutoring by college students is
welcomed by community and school administrators. To provide accessible and quality
services to the underserved is at the heart of this programming initiative. Through
Community Tutoring programs, Pacific students are able to provide academic support,
encouragement, and mentoring to some of Stockton‟s most traditionally at-risk youth.
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There are many tutoring and academic programs in the community which have sought
the CCI‟s support and with which the CCI would like to partner. During the Fall 2009
semester, for example, the CCI was contacted by Manteca Unified School District about
a variety of potential programming for both after-school tutoring and supplemental
tutoring to occur during regular school hours. Likewise, Delta Sierra Middle School,
Langston Hughes Academy, and Jane Frederick Continuation School, all schools in
Stockton, sought CCI tutoring support for specific tutoring programs. Based on the
CCI‟s ability to recruit tutors from Pacific‟s student body and provide adequate support
to those tutors, the staff must be selective in identifying partners. Partners are ultimately
selected based on the extent and nature of their need as it aligns with the services CCI
tutors are able to provide, the partners‟ ability to pay for services, and the site‟s
proximity to Pacific‟s campus. These requests are revisited each summer to explore the
potential for partnerships.
Tutors are recruited from the Pacific student body through various means, including
through presentations at campus events that are attended by students such as Pacific
Family Preview Day and New Student Orientations, as well as through postings on
Tiger Jobs, the online job recruiting tool employed by Pacific, and by referral. Students
are hired as tutors based on the quality of their application, their availability, and the
favorability of their interviews. Once hired, students successfully complete an online
Child Abuse Mandated Reporter training, sexual harassment training, and receive
fingerprint clearance before they begin working. Please see Section 4: Human
Resources for more details.
Community Tutors are oriented by student Program Managers who review behavior
expectations and logistical components of community tutoring as well as provide an
orientation to the resources available for their work. Prior to starting work at their
respective programs, tutors receive training in the curriculum they will facilitate.
Likewise, tutors attend an interactive Child Abuse Mandated Reporter training facilitated
by the Educational Outreach Coordinator (EOC) which supplements the online training.
The EOC provides tutor development through in-services covering material on a variety
of topics ranging from tutee behavior management to the impacts of some legislation on
the tutoring programs and the tutees.
The EOC coordinates with the various community program administrators to establish
the terms of the partnership, contracts, and memorandums of understanding. Ongoing
communication is also maintained by the EOC through various means, including active
participation on the SUSD After School Advisory Board and through frequent visits to
the program sites during tutoring time.
During the 2009-2010 school year, Pacific students provided tutoring support for afterschool programs to eight SUSD schools, one local residential complex, and one college
preparatory program which takes place during regular school hours. Each year some
partnerships change to reflect the changing needs in the community and shifting funding
structures.
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Real Game is an enrichment-style program in which tutors guide students through the
creation and planning of “neighborhoods” and “towns” which allows students to
experience virtually responsible “adult” life over the course of approximately 12, 60minute sessions. Real Game after-school programs are led by two student Program
Managers and staffed by tutors who work in pairs to facilitate the curriculum with groups
of 3rd and 4th graders and 5th and 6th graders at 8 Stockton Unified Schools: Cleveland,
Tyler, Hoover, El Dorado, Wilson, Commodore Stockton Skills, Kohl, and Harrison.
APSARA, which stands for Asian Pacific Self-Development and Residential Association,
is an after-school program aimed at providing homework assistance through the
utilization of Beyond Homework, a tutoring method that allows tutors to quickly assess
tutee academic levels and provide a starting point for each tutoring session. It also
helps to chart tutee progress and serves as an inherent communication tool between
tutors, who within this structure, may not work with the same tutee each day. This
method has proven effective at providing a level of structure to the tutoring program at
APSARA that has taken time to achieve. Tutoring occurs two hours per day, five days
per week, for youth living at Park Village, a Cambodian Residential Community.
Commodore Stockton Skills AVID derives its name by combining the K-8 SUSD magnet
school at which it takes place with the name of the curriculum that is used. Tutors are
trained in AVID which stands for Achievement Via Individual Determination, a program
that recruits average 7th and 8th grade students who have the potential to attend
college but need an extra push. Students must apply and be accepted to the program
and have an AVID elective period. Tutors facilitate small group discussions based on
questions that the students have and must come prepared to ask. In these small group
discussions, the tutors provide prompts for discussion, guidance toward the correct
answer, and assurance that every student is involved. Tutors work two hours per day.
three times per week.

Involvement Numbers
Due to the dynamic needs and resources of the community from year to year,
community tutoring partnerships are constantly evolving and changing. The two tables
below illustrate the year-to-year fluctuations in community partners and number of
programs as well as tutors and tutees served.
Table2. 9: Community Tutoring Programs and Sites
2009-2010

2008-2009

2007-2008

Community Tutoring Sites

10

5

5

Community Tutoring Programs

3

5

5
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Table 2.10: Community Tutoring Tutor and Tutee Numbers
2009-2010
2008-2009

2007-2008

Tutors Tutees Tutors Tutees Tutors

Tutees

Real Game

14

310

--

--

--

--

APSARA

6

25

5

~20

6

~15

Commodore AVID

3

50

3

~58

7

~61

Cleveland*

--

--

7

~45

8

~25

Tyler*

--

--

5

~100

5

~100

Manchester

--

--

5

~40

5

~40

Total Tutees
(reflect average daily
attendance)
Total Tutors
(reflect average at any
given point)

385

23

~263

24

~241

31

* Cleveland and Tyler Elementary schools are two of the sites engaged with the Real
Game program during the 2009-2010 school year so that data is included in the top line.
Evaluation
Tutors complete evaluations of their respective programs which includes ranking the
quality and effectiveness of the different components of the program, as well as
describing qualitatively which parts of the program are particularly effective and in
particular need of improvements (see appendix F for Sample Tutor Program
Evaluation). This feedback is used to inform the renewal, modification, and
establishment of partnerships.
Saturday PIE (Partners in Education)
The Saturday PIE (Partners in Education) program creates a first-hand, day-long
college experience for youth of the greater Stockton area, ages 6-12. The goal of this
experience is to initiate the consideration to attend college for those who have not
considered it previously and to further encourage those who have. We aspire primarily
to reach out to youth who come from families with low incomes or who, because of
other factors, may not consider college at all or as a likely part of their future.
While our primary audience is as described previously, the program is open to all
families and we believe that youth from all backgrounds and circumstances can benefit
from mutual participation in Saturday PIE.
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One Saturday per month during the academic year, Stockton youth come to Pacific and
through intentional programming from 10am-3pm they are provided with a glimpse into
college life. In addition to recruiting participants, student leaders recruit volunteers from
the Pacific student body to be “buddies” with the youth. A student program manager
develops a theme for each month. Past event themes include, “Going International,”
“Celebrating Art,” “Harvest Festival,” and “The Holidays.”
While interacting with Pacific student volunteers, the youth participate in a variety of
engaging and exciting educational activities. Past programs have included science
experiments in classroom labs, friendly competitions and activities at Baun Fitness
Center, hands-on instruments at the Conservatory, and engaged visits to the art studio
and gallery. Each Saturday PIE includes lunch at the University Center prepared by Bon
Appetit as well as icebreaker activities and crafts. Each component is designed with the
central purpose of supporting youth in their consideration of college as part of their
future and to demonstrate that college may be more within reach than they had
previously thought. The fee is $10 per youth participant beginning in 2010 and aid is
available to those who need it.
The CCI has a variety of regular and occasional campus partnerships for Saturday PIE.
For every event Bon Appetit provides a limited lunch menu to the youth at a discounted
rate. Baun Fitness Center staff has become a reliable partner and the visit to Baun has
become an integral part of each PIE program that youth enjoy. Occasional partners
include: the Biology Department, the Conservatory, the Bechtel Center for International
Studies, and the Art Department.
Obstacles exist in reaching the intended audience. Logistically, for example, lowincome families may find it difficult to participate in Saturday PIE resulting from
circumstances such as mobility limitations and schedule inflexibility.
There are six Saturday PIE events during each academic year, three per semester.
Starting in October, 2009, the cap for total number of participants was increased from
25 to 30.
Table 2.11: Saturday PIE Participation
2009-2010
2008-2009

2007-2008

Child Participants

133

121

100

College Volunteers

91

97

99

The total number of participants has increased while volunteers have stayed flat. This is
an area of focus for the future to determine that there are sufficient Pacific volunteers to
meet the interest of Stockton students served.
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Table 2.12: Saturday PIE Expense and Revenue
2009-2010
2008-2009

2007-2008

PIE Income

$730

$455

$225

PIE Expenses

$532

$630

$618

Program Cost to
$175
$198
the CCI*
* Excluded Program Manager and assistant staff expenses

$393

Beginning in the spring 2009 the decision was made that the CCI would discontinue
covering the cost of lunch for volunteers in consideration of changes that Bon Appetit
had made to their services and food costs. The reduced rate of $3.25 for a lunch meal
increased to $4.50 beginning in fall 2008. The subsequent decision to cover only the
cost for youth participants is reflected in the table above. Due to increased offsets
based on the rate increase, covering the cost of volunteer lunches will be revisited.
Other expenses may include crafts, educational materials, as well as occasional drinks
and snacks.
Success has been measured primarily by total attendance. Ideally attendance would be
maximized to the full capacity of 30. Attendance has increased each year as
demonstrated in Table 11 above.
In addition to considering raw participation numbers, the program attempts to assess
impact by understanding the demographics of participants and categorizing them in or
out of the program‟s target group. Acquiring definitive information regarding the rate of
participation from the targeted group has proved difficult. Nevertheless, as part of
registering for Saturday PIE, participants indicate how they heard about the program
which may help us to know whether or not they belong to our target audience.
Likewise, upon signing in on the morning of Saturday PIE, participants indicate the
school they attend. Knowing the school that a participant attends combined with
knowing how they heard about the program may provide indications regarding the
effectiveness of various targeted recruiting efforts.
To assess the quality of the program, brief evaluation forms are administered
respectively to parents/guardians, youth participants, and college student volunteers
(see appendix G for Saturday PIE Participant & Guardian Evaluation Forms).
These simple forms are distributed at the end of each event and allow a general
program and impact assessment to be made as it relates to the defined purposes.
More particularly, these forms provide feedback regarding specific parts of each event.
Feedback generated through these forms, which have been used for the first time
during the 2009-2010 school-year, help guide future event planning. For example,
feedback regarding the visit to the Anatomy Lab during the October, 2009, Saturday PIE
was overwhelmingly positive and a similar component will therefore likely be planned for
future events. In contrast, child-participant feedback from that same event
Center for Community Involvement

Self Study 2010

23 | P a g e

demonstrated that a convincing majority thought that there was too much walking.
Since October this feedback has been taken into consideration for event-planning.
Self Recommendation:
Currently there are not explicitly stated learning outcomes from the Saturday PIE
program volunteers. These will be crafted and the assessment of learning assessed.

REACH OUT PROGRAMS
The Reach Out programs exists to provide co-curricular community service
opportunities, support to groups of students seeking service opportunities, and
structures to track students involved in community service activities throughout the
community. Engagement with community service as part of a student‟s collegiate
experience can have a profound impact on his or her overall learning. Robert Reason‟s
study states, “Compared to almost any other activity, community service has the
strongest effect on student self reports of learning, especially the exposure to diverse
others and diverse situations. Students who report participating in community service
"strongly agree" that they developed perspective-taking skills at higher rates than
reported by students who did not participate in service.”1
Table 2.13: Community Service Effects on Student Learning

1

“Encouraging Perspective-Taking among College Students,” Robert D. Reason, associate professor of education
and senior research associate at the Center for the Study of Higher Education, Penn State University, Diversity &
Democracy Volume 14, Number 1(2010)
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The CCI approaches the concept of volunteering and providing community service with
a spirit of reciprocity. A service opportunity is fundamentally a relationship-- when
students give their time, they will also get something back. Of equal importance is the
notion that it takes resources on behalf of the community partner to host Pacific student
volunteers. This reciprocity exists on a logistical level as well. There are more overall
needs and more requests for volunteers throughout the community than the CCI or
Pacific will be able to provide. So it is critical to engage with and support those needs
that both best fit what Pacific students have to offer, particularly with respect to their skill
set and schedule and are best aligned with Pacific‟s university-wide learning outcomes.
The 2009-2010 academic year was the Reach Out program‟s fourth year of being
formally organized.
Many institutions have programs or centers that host both co-curricular and curricular
community service engagements. At Pacific, there are numerous places where these
activities are organized and occur. The CCI serves as a central location where these
efforts can be supported and tracked. Also, the CCI serves as a central point of contact
for the community when inquiring about how to get Pacific students to their agencies.
The CCI utilizes the commercial online tool, Volgisitcs, to support the posting and
tracking functions of the Reach Out program. Termed Reach Out Online, one of this
application‟s functions is to support the clearinghouse component of the program. The
clearinghouse component classifies community service opportunities three ways: (1)
ongoing opportunities, (2) single-time opportunities (3) group projects. This classification
mirrors the types of opportunities for which students are looking.
Ongoing opportunities meet a need in the community on a regular basis for a
discreet amount of time and may require some training or orientation. The
difference between an ongoing volunteer opportunity and an unpaid internship
with a non-profit partner is the amount of time spent at that opportunity and on
occasion, the types of activities. Internships often require 12-20 hours per week
while volunteer opportunities may vary from 1-5 hours a week or use a different
approach to time commitment, such as 10 hours per month. Non-profit internship
opportunities are forwarded to the Career Resource Center as part of a
comprehensive internship system. The CCI maintains the listing of these
opportunities, bit is not set-up or staffed to know which students are volunteering
with which community partners. This is done independent of the center.
Single-time opportunities happen on a specific date and usually occur only once
or on an annual basis. They are often special events. Although the event itself
may occur more than once, single-time opportunities require little or no training.
Group projects are opportunities where there is a discreet need, but no particular
date on which the work needs to occur, such as a mailing that needs to be
completed sometime during the course of a month. This area is being developed
during the 2009-2010 school year. These last two areas are heavily used by
student groups seeking volunteer opportunities together.
Center for Community Involvement
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Table 2.14: Logged Hours of Community Service by Type of Opportunity
Type of Service
2009-2010
2008-2009 2007-2008
Individual Ongoing and Event
17%
26%
31%
Opportunities
Service Learning Courses
16%
5%
2%
Special Events
41%
21%
21%
Voluntary Action Groups
3%
3%
4%
Ongoing Opportunities
23%
46%
43%
Total Logged Hours of Community Service
6780
8746
7280
The table above reflects the categories in which Pacific students logged their service
hours. The overall number of service hours logged has decreased due to the change in
the Community Involvement Program‟s (CIP) service hour requirement. Since CIP
students were required to volunteer on an ongoing basis, these numbers have changed
significantly as have the overall number of community service hours logged.
Reach Out Recognition and Incentives
Another component of the Reach Out program is our Reach Out Rewards and
Recognition program. The program acts as a way of thanking Pacific volunteers;
encouraging the reporting of community service activities; and to a lesser extent,
incentivizing the service itself. CCI has established annual rewards, lifetime recognition,
the G.I.V.E. (Groups Involved in Voluntary Efforts) Competition, and the annual Reach
Out Volunteer Celebration.
Annual rewards incentivize service and provides a mechanism for benchmarking a
Pacific student‟s active involvement in volunteering. Rewards are given on a rolling
basis and are offered once the volunteers pass a given benchmark.
Table 2.15: Reach Out Annual Recognition and Incentives
Number of Hours
Reward
5
Reach Out wristband
10
Reach Out sticker
25
$35 ASUOP voucher
50
Reusable water bottle
100
Reach Out sweatshirt
Additionally, one volunteer is recognized for the single highest number of volunteer
hours in the given year. This student is honored with $500 to donate to the non-profit
partner of their choice.
Lifetime recognition supports an individual‟s sustained effort in and commitment to
community service. This recognition is given at the annual Reach Out Volunteer
Celebration.
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Table 2.16: Reach Out Lifetime Recognition and Incentives
Number of Hours
Reward
100
Reach Out plaque and graduation cord
250
$50 to Pacific bookstore
500
Leather portfolio
Because we are an Official Certifying Organization through the Corporation for National
and Community Service, students who qualify additionally receive The President‟s
Volunteer Service Awards2.
The G.I.V.E Co-Curricular Service Competition is geared towards engaging student
groups to make co-curricular community service a priority and to encourage them to
report their hours. Additionally, this provides another way to recognize the outstanding
work of our student groups. Each year CCI recognizes two groups: one for the highest
total number of hours donated to the Stockton community and a second to the group
with the highest total number of hours per member.
Finally, each year CCI recognizes the collective efforts of the Pacific community at the
annual Reach Out Volunteer Celebration. This event provides a platform to thank the
most dedicated volunteers as well as to announce the winners of the G.I.V.E.
competition and the single volunteer with the highest total number of hours for the
current year. For the first time during the 2009-2010 school year, the Volunteer
Celebration also served as the platform for the United Way to award the Max Paulson
Community Service Award to a Pacific student for his/her depth of engagement.
Through this celebration, the CCI shares with the entire Pacific community the
outstanding work of Pacific volunteers.
In addition to the tremendous experiential learning that results from a student‟s
participation in community service, the CCI stresses the reporting component of this
system because it is very difficult to access accurate data with respect to co-curricular
community engagement and service. This speaks to the underlying motivations behind
community service efforts. If the work is not required for another purpose, then often the
motivation of the individual and the reward are internal. To create the necessary support
structures to assist in increased student learning based on engagement, it is necessary
to both know what is working for students as well as the profile of our volunteers.
To assist in the accurate reporting of this information, it is necessary to define
community service for the purposes of this program and to foster a shared
understanding throughout our Pacific community. Our community service definition is as
follows:
service must be unpaid
the event or service must be charitable and benefit the community

2

The U.S. President's Council on Service and Civic Participation (the Council) was established in 2003 to recognize
the valuable contributions volunteers are making in our communities and encourage more people to serve. The
Council created the President’s Volunteer Service Award program as a way to thank and honor Americans who, by
their demonstrated commitment and example, inspire others to engage in volunteer service.
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the event or service must be facilitated/supervised by an official, non-profit
organization.
volunteer hours with proselytizing religious and partisan political groups are not
eligible
the event or service must clearly benefit the community and must take place
within an 80 mile radius of Stockton.
A challenge that we regularly encounter is the confusion between community service
and philanthropy. Although these two are inextricably connected, they are separate, and
the CCI has intentionally chosen to focus on community service.
There are also specific sub-sets of community service that either do not fit cleanly into
the current reporting structures or that is occurring and is not being reported. One
example is community service that is completed out of the 80-mile radius; an example is
service trips abroad. Another is community service that has taken place but has not
been reported through the CCI database. An example is many of the hours associated
with the M.O.V.E. program. Finally, there is a great wealth of academically-based
service that is not reported through existing structures. Ideally, the CCI would be able to
consistently capture all of this data for the purposes of large-scale unified reporting and
so that a single entity at the University can be responsible for reporting and telling the
story to multiple audiences of Pacific students‟ community engagement.

Self Recommendation:
If the CCI were to obtain a staff person supporting the Reach Out program, then it would
be able to more accurately report community service for the institution as a whole.
Currently this program is being run entirely by undergraduate students. The
recommendation to more systematically track is linked with the recommendation in
Section 4. Human Resources to add a professional staff person to support the Reach
Out program.

The CCI tracks specific demographic information on Pacific volunteers. That information
is available in Section7: Equity and Access.

Recommendation:
Upgrading the existing tracking system to a more comprehensive one that is also
compatible with the Hands On Network such as 1-800Volunteer.org
Projected Expense: Starting at $3,000 annually
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Specific Programs
In addition to the indirect Reach Out programs listed above, the CCI has four areas of
direct Reach Out programs and services: Alternative Spring Break, Voluntary Action
Groups, Sponsored Events, and Individual Consultation. Through these specific
programs, it is much easier to assess student learning.
Alternative Spring Break (ASB)
The Alternative Spring Break service and emersion program (ASB) is in its third year. Its
purpose is to provide intentional and intense travel service programs. Travel
programming that centers around volunteering serves students uniquely due to their
interests and their schedules. There are some students who are not able to engage in
the other formats offered. Additionally, the emersion component allows students to more
fully understand the lives and realities of those with whom they are working alongside.
In the first year of CCI‟s ASB program, students and staff traveled to New Orleans to
support the continued efforts in that community to re-build in the wake of the 2005
Hurricane Katrina and subsequent flooding. Last year, CCI partnered with Community
Links International and traveled to Puebla, Mexico to learn about indigenous Mexican
communities and serve alongside that community as they develop innovative strategies
to address environmental sustainability for their future. Due to the success of that trip,
CCI will again be partnering with Community Links International this year.
In September of each year, staff facilitates a discernment process, and participants are
selected to participate in the year‟s ASB program. Beginning in October, participants
meet weekly to establish their team, plan and execute fundraisers, learn survival
Spanish, prepare logistics for the journey, and learn about cross-cultural communication
and the areas in which the work may be focused, including: (1) environment and
sustainability- organic composting and gardening, reforestation, recycling, greenhouses,
water catchment systems with cisterns, composting latrines, solar ovens, litter
campaigns, etc. (2) community-based education- with children, youth and their families
focusing on environmental issues. (3) fair trade-catalyzing fair trade opportunities for
local producers, creating fair trade partnerships, and promoting the growth of fair trade
in the communities where we have a presence. (4) Social Justice- it all begins with
working to create a reality that is just and equitable for all, including the planet
(Community Links International www.communitylinks.org)
After the trip, participants continue to meet to reflect upon the experience and the ways
in which this experience has impacted their plans for their actions and future. Students
report tangible actions that they will take as a result of their learning associated with this
experience. The team works to tell the story of the experience to broaden the impact of
their experience and engage the larger campus at some level. In past years this has
included, authoring articles in the Pacifican and Stockton Record, creation of photo
journals and the creation of an entry in the Social Justice art show. Additionally, staff
begins planning for future programs.
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Thus far, the program has been limited to the use of Spring Break as the timeframe for
this type of programming. It would be possible to expand this type of programming to
other breaks if the funding were available to do so.

Recommendation:
Develop sustainable funding for existing Alternative Spring Break programming.
Projected expense $4,600 base add
Recommendation:
Create additional Alternative Breaks opportunities at other times of year such as winter
break and early summer.
Projected expense $2,000 base add

Voluntary Action Groups (VAGs)
Voluntary Action Groups are groups of students who commit as both individuals and as
a small group, to an ongoing service opportunity. V.A.G.s provide an affinity group for
individual students interested in community service to sustain their impact while
addressing the needs of community partners to have regular, ongoing, trained, and
reliable volunteers. The results of a survey conducted in 2007 revealed several barriers
to regular ongoing volunteering by Pacific students. These barriers included
transportation, concern about going out into Stockton alone, difficulty coordinating
opportunities on an individual basis, and general schedule concerns. At the same time
community partners were increasingly looking for volunteers that they could rely upon
for their ongoing needs. Finally, research has shown that the most impactful community
service occurs when a volunteer is able to establish a relationship in some way
connected to their efforts. One way to assist in addressing these collective needs was
through the establishment of Voluntary Action Groups. Groups are coordinated by two
student program managers, although, anyone can start a voluntary action group. The
first VAGs got started during the 2008-2009 school year.
During the 2009-2010 school year the CCI sponsored five active VAG‟s. The community
partners for these groups are as follows:
(1) Habitat for Humanity ReStore
(2) VSP (Very Special People) Bowling
(3) Stockton Homeless Shelter - Youth programming
(4) Animal Protection League
(5) American Cancer Society Discovery Shop
Groups have committed to two visits per month for two hours each throughout the
school year. Additional groups are being researched and will be established as the
interest supports those. Each year staff administers a brief survey at the Volunteer
Celebration to provide input to the process and development of new groups (see
appendix H for Reach Out Volunteer Celebration Survey).
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Sponsored Events
Sponsored Events are opportunities to directly support and establish single-time
volunteer opportunities for large numbers of Pacificans. Depending on the
circumstances, these opportunities are initiated by either the campus or a community
partner. Each month the CCI receives numerous requests for volunteers to assist with
special events throughout the community. When that request is large and dovetails
logistically in a way that we know the Pacific community will be able to meet, then the
event becomes a candidate for event sponsorship. If an event is co-sponsored by
Reach Out, then the CCI will act as the primary contact for both the community partner
and the volunteers. We assist with scheduling, cancelations, and transportation and we
make a commitment to the organization that we will have a specific number of
volunteers for the requested shifts. Our goal is to co-sponsor two events per month.
There are also opportunities when CCI decides to initiate its own sponsored event.
Historically, this has included events such as Reach Out Pacific, the Campus Day of
Service, or in conjunction with large-scale campus programs such as the M.O.V.E.
(Mountains, Ocean, Valley, Experience) Program. In these cases, we contact our
community partners and request that they serve as a host location on a specific date
and time while creating a community service opportunity for a large group of Pacific
students ranging from 8-100. These experiences are designed to introduce Pacific
students to community service and function as a gateway to other, more sustainable,
community service options.

Table 2.17: 2009-2010 Academic Year Sponsored Events
Community Partner
Event Name
Date
Volunteers

Hours

Multiple Community
Partners

Reach Out Pacific
(part of M.O.V.E.)

Aug 21

240

1228
(est.)

San Joaquin A+

Family Literacy Day
in the Park

Sept 19

NA

15
(logged)

Engineering and
Computer Science

Expanding Your
Horizons

Oct 10

77

339.75
(logged)

Leukemia and
Lymphoma Society

Stockton Light the
Night Walk

Oct 24

36

122.5
(exact)

Pacific‟s Housing and
Greek Life

Safe Trick or Treat

Oct 28

240
(est.)

555
(est.)

Delta Blood Bank

Cesar E. Chavez
Blood Drive

Mar 31

11

123
(exact)

Stockton Earth Day
Committee

Earth Day Festival

Apr 18

8

36.50
(logged)
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Center for Community
Strawberry Breakfast
Involvement

May 9

65
(est.)

154
(logged)

Individual Consultations
An area that is growing and requiring more dedicated staff time is that of individual
consultations. In support of the goal of reciprocity with community partners in everything
sponsored by the CCI, staff emphasize with students that meaningful service is about
fit. Additionally, many students, faculty, and staff are aware of the tremendous needs in
the Stockton community and are unsure about how they can assist in meeting that
need. CCI staff meet with individuals, student leaders, organizational service chairs,
faculty, and departments to orient them to the CCI tools, knowledge and experience in
connecting Pacificans to existing, attainable needs in the wider community. This is an
opportunity for staff to discuss barriers on both sides and an educational opportunity to
share our spirit of reciprocity with potential volunteers and volunteer groups as they are
entering this arena.
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Part 3: Leadership
Because effective and ethical leadership is essential to the success of all
organizations, Service-Learning Programs (S-LP) leaders with organizational
authority for the programs and services must:
articulate a vision and mission for their programs and services
set goals and objectives based on the needs of the population served and
desired student learning and development outcomes
advocate for their programs and services
promote campus environments that provide meaningful opportunities for
student learning, development, and integration
identify and find means to address individual, organizational, or
environmental conditions that foster or inhibit mission achievement
advocate for representation in strategic planning initiatives at appropriate
divisional and institutional levels
initiate collaborative interactions with stakeholders who have legitimate
concerns and interests in the functional area
apply effective practices to educational and administrative processes
prescribe and model ethical behavior
communicate effectively
manage financial resources, including planning, allocation, monitoring,
and analysis
incorporate sustainability practices in the management and design of
programs, services, and facilities
manage human resource processes including recruitment, selection,
development, supervision, performance planning, and evaluation
empower professional, support, and student staff to accept leadership
opportunities
encourage and support scholarly contribution to the profession
be informed about and integrate appropriate technologies into programs
and services
be knowledgeable about federal, state/provincial, and local laws relevant to
the programs and services and ensure that staff members understand their
responsibilities by receiving appropriate training
develop and continuously improve programs and services in response to
the changing needs of students and other populations served and the
evolving institutional priorities
recognize environmental conditions that may negatively influence the
safety of staff and students and propose interventions that mitigate such
conditions.
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Part 3. Leadership Overview Questions
A. In what ways are program leaders qualified for their roles?
B. In what ways are program leaders positioned and empowered to accomplish the
program mission?
C. How are program leaders accountable for their performance?
D. What leadership practices best describe program leaders?

Section 3.

Leadership

The leadership within Pacific‟s Center for Community Involvement is divided into two
groups: professional staff referred to as the core team and student leaders referred to
as the leadership team3. The core team has four members: director, coordinator,
administrative assistant, and a graduate assistant4. Specific information about these
positions is found in the Human Resources section. The CCI embraces Pacific‟s
definition of responsible leadership as, “an ethical act of influencing others toward
effecting positive change through the accomplishment of a common goal”. With this
understanding, all students engaged with the CCI are expected to lead, including CCI
tutor mentors. The experiences of all students at the CCI should support Pacific‟s
definition.
Full-time Leadership/Professional Staff (Core Team)
In a delicate balance between the understanding and meeting the needs of Pacific
students, the university, and the Stockton community, the core staff is pulled in many
different directions. Given the physical location of CCI in the Stockton community
(adjacent to the main campus on the corner of Pacific Avenue and Knoles Way), the
CCI literally welcomes and receives all types of community inquiries daily. Many of
these inquires have little do with the CCI‟s actual mission, which is difficult for
community members to understand when they simply see a sign out front that says
“Center for Community Involvement.”
CCI leadership expends a great deal of attention to balancing not only the complexities
of having to generate revenue to support operations as well as ensure that the limited
funds are only serving the intended purposes given the number of competing priorities
and multiple needs of various stakeholders.
Great attention is given to the sustainability of the center through advancing the
leadership within the center that allows for well-documented processes, cross-training
3

For the 2011-2012 school year the CCI is initiating a student executive board to create a space for more student
voice in the most fundamental of CCI organizational decisions and planning.
4

The CCI is in the process of changing its core leadership structure. Beginning in spring 2011 a director, assistant
director model rather than a director, coordinator model will be in place.
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and the opportunity for continuing to meet the needs of Pacific students and the
community. Despite the changes that have been made incrementally, there is not
sufficient capacity in either staffing or facilities to ensure long term viability. With regard
to full-time leadership, the existing staffing model does not address the current needs of
the Center and is clearly a major inhibitor to mission fulfillment. More specific
information on this is in Section 4. Human Resources.
Student Leadership Team
The leadership team is comprised of various positions for student leaders including
program managers, center managers, coordinators, and administrators. The detailed
organizational chart is included on the Human Resources section. Regardless of the
position, each student leader participates in CCI‟s developmental leadership model.
This model consists of three distinct parts.
Part 1. Reflection on what the student wants to learn and how they want to grow as a
result of their upcoming semester of experiences on the leadership team.
Through a formalized process, students transform these learn and grow ideas
into concrete, attainable developmental goals that form a symbolic representation
of the learning they hope to achieve. Additionally, each one of these growth and
goal pairs are categorized under a menu of specific learning outcome areas. The
Learning Outcome Areas Menu is included in the assessment section.
Part 2. Students engage in their work at the CCI throughout the semester. They work
towards accomplishing what needs to be completed for their work area in
addition to their complimentary developmental goals. Core staff check-in with
students periodically on the progress of their goals.
Part 3. As part of the student‟s performance evaluation each term, students discuss with
their supervisors their successes and challenges and in meeting each symbolic
goal and the supervisor and student check as a team to see if there was a
transferable link between the achievement of their goals and their original learn
and grow reflection.
Each term this cycle is repeated. After a student‟s initial term on the CCI they have the
added input of their performance documents to contribute to their Learn and Grow
reflections. Students use a workbook created by the CCI to progress through this
process (see Appendix I Leadership Goal and Performance Review Booklet).
Additionally, the model allows us to assess the learning that results from students as a
result of the CCI leadership experience. This process and data is reported in the
assessment section. This development process is evaluated annually and updated.
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Part 4: Human Resources
Service-Learning Programs (S-LP) must be staffed adequately by individuals
qualified to accomplish the mission and goals. Within institutional guidelines,
S-LP must establish procedures for staff selection, training, and evaluation; set
expectations for supervision; and provide appropriate professional
development opportunities to improve the leadership ability, competence, and
skills of all employees.
S-LP professional staff members must hold an earned graduate or professional
degree in a field relevant to the position they hold or must possess an
appropriate combination of educational credentials and related work
experience.
The standards below reference the professional development of staff and faculty
engaged in academic service-learning programs. For the CCI, these are applicable
only to the two (2) full-time professional staff members, which are typically
accomplished through attendance at annual conferences such as the Western
Regional Continuums of Service (Campus Compact).
Professional development of staff and faculty members engaged in service-learning
programs should address how to:
build relationships with community agencies
establish and maintain collaborative relationships with campus units
engage students in community action for the common good
prepare, mentor, and monitor students to deliver services according to legal and
risk management policies
use learning strategies that are effective in achieving learning outcomes
engage students in structured opportunities for reflection
develop, implement, and evaluate service and learning goals
facilitate the process of identifying student and community needs and interests
clarify the responsibilities of students, the institution, and agencies
match the unique needs of agencies and students
sustain genuine and active commitment of students, the institution, and agencies
educate, train, and support students to facilitate service-learning experiences for
their peers
ensure that the time commitments for service and learning are balanced and
appropriate
foster participation by and with diverse populations
develop fiscal and other resources for program support
Faculty and staff members who integrate service-learning into their courses should
receive institutional support (e.g., reduced course load, mini-grants, or teaching
assistants.)
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SL-P staff should provide professional development for community partners regarding
how to work effectively with students, faculty members, and staff in higher education
institutions.
Degree- or credential-seeking interns must be qualified by enrollment in an
appropriate field of study and by relevant experience. These individuals must
be trained and supervised adequately by professional staff members holding
educational credentials and related work experience appropriate for
supervision.
Although there are not degree- or credential-seeking interns, the CCI does host a
graduate assistantship in which the student must be enrolled in the Masters of
Student Affairs program and is supervised by the director.
Student employees and volunteers must be carefully selected, trained,
supervised, and evaluated. They must be educated on how and when to refer
those in need of additional assistance to qualified staff members and must
have access to a supervisor for assistance in making these judgments. Student
employees and volunteers must be provided clear and precise job descriptions,
pre-service training based on assessed needs, and continuing staff
development.
Employees and volunteers must receive specific training on institutional
policies and privacy laws regarding their access to student records and other
sensitive institutional information (e.g., in the USA, Family Educational Rights
and Privacy Act, FERPA, or equivalent privacy laws in other states/provinces or
countries).
S-LP must have technical and support staff members adequate to accomplish
their mission. All members of the staff must be technologically proficient and
qualified to perform their job functions, be knowledgeable about ethical and
legal uses of technology, and have access to training and resources to support
the performance of their assigned responsibilities.
All members of the staff must receive training on policies and procedures
related to the use of technology to store or access student records and
institutional data.
S-LP must ensure that staff members are knowledgeable about and trained in
emergency procedures, crisis response, and prevention efforts. Prevention
efforts must address identification of threatening conduct or behavior of
students, faculty members, staff, and others and must incorporate a system or
procedures for responding, including but not limited to reporting them to the
appropriate campus officials.
Salary levels and benefits for all staff members must be commensurate with
those for comparable positions within the institution, in similar institutions, and
in the relevant geographic area.
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S-LP must maintain position descriptions for all staff members.
To create a diverse staff, S-LP must institute hiring and promotion practices
that are fair, inclusive, proactive, and non-discriminatory.
S-LP must conduct regular performance planning and evaluation of staff
members. S-LP must provide access to continuing and advanced education
and professional development opportunities.
Part 4. Human Resources Overview Questions
A. What is the strategic plan for staffing the program?
B. In what ways are staff members‟ qualifications examined and their performance
judged?

Section 4: Human Resources
The Center for Community Involvement (CCI) adheres to the University of the Pacific
hiring and recruitment practices as outlined in Pacific‟s Human Resources recruiting
documents (see appendix HH for HR Recruiting document).
The CCI employs three full-time staff members; Director Erin Rausch, Assistant Director
for Educational Outreach Nikki Hinshaw, and Administrative Assistant Jill Perrapato
(see appendix J for Professional Staff Resumes).5 The CCI has a Graduate Assistant
who serves for either one or two academic years. Additionally, the student leadership
team has 25-30 undergraduate student leaders, and the CCI employs more than 100
additional part-time students, serving as either Tutor Mentors in the CCI‟s Individual
Tutoring program, Community Tutoring programs, or as program assistants (see
appendix K for CCI Organizational Chart). Position descriptions for both student and
professional positions are included in the appendix (see appendix L for Professional
Staff Position Descriptions and appendix M for Student Staff Position Descriptions).

Recommendation:
Add an additional professional position as a coordinator for Reach Out programs.
Projected Expense: $45,000 including benefits

5

The CCI is in the process of changing its core leadership structure. Beginning in spring 2011 a director, assistant
director model rather than a director, coordinator model was put be in place.
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Director Profile
Ms. Rausch is a member of the National Association for Student Personnel
Administrators (NASPA) and one of the campus representatives for Campus Compact.
She holds a Bachelors or Arts in Religion with minors in Business and Sociology from
Trinity University in San Antonio, Texas and a Masters of Science in Psychosocial
Heath Education from the University of West Florida in Pensacola, Florida. Ms. Rausch
has been actively involved in many University and Community committees and is
currently Advisor for Alpha Phi Omega AAXi Chapter on the Stockton Campus. She
reports to Assistant Vice President for Diversity and Community Engagement, Lisa
Cooper.
Erin Rausch oversees the CCI‟s three distinctive functions: Reach Out programs,
Partners in Education programs, and CCI student leadership development as well as
administrative functions. She provides and drives the vision, goals and objectives of the
department. Her tenure at Pacific began as the Outdoor Recreation Coordinator in 2003
and then transferred to Coordinator as the Anderson Y Center first came under the
university. Subsequently, she was promoted to Assistant Director and then Director of
the Center for Community Involvement. She is a strong proponent of innovative
development for all those who report through her and continually seeks relevant and
contemporary methods for fostering co-curricular learning.
Core Staff
A coordinator, administrative assistant, and a graduate assistant, make up the rest of
the core team. The coordinator position is in the process of transitioning to a full-time
assistant director position during the 2010-2011 school year. The administrative
assistant position is currently an 11 month position and has responsibilities split
between supporting the CCI (85%) and providing administrative support to the
Experiential Learning Oversight Committee (ELOC) (15%). This reporting split is
particularly challenging since the peak workloads for both positions overlap.
Additionally, due to growth the CCI has experienced recently, it is difficult for the
administrative assistant to manage the workload, even with significant assistance
from student employees.

Recommendation:
Change CCI Administrate Assistant to 100% CCI load.
Projected Expense: $5,000 including benefits

In the 6-7 years that the CCI has been part of the Pacific, the core staff positions have
been reorganized and/or reclassified to meet the needs of the center and to support its
growth. Since there was no designated funding when Pacific first acquired the Anderson
Y center, the CCI is still on a trajectory to become fully staffed with adequate support for
its programs, services, and salaries. Throughout the reclassification process, some
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positions were not able to be fully funded. When professional salaries are competitive, it
is easier to attract and retain the most qualified candidates for these positions.
Recommendation:
Salaries of professional staff be benchmarked against comparable positions both
within the institution and at peer intuitions for equity and competitiveness.

Both CCI professional and student staff are hired in accordance with University human
resource hiring and selection policies and procedures (see appendix O for Leadership
Team Hiring Application, appendix P for New Tutor Mentor Hiring Application and
appendix Q for Returning Tutor Mentor Hiring application). Training opportunities are
provided to staff at all levels as they become available.
Selecting Student Leaders
The regular selection period for the CCI Leadership Team is initiated in early spring. It is
possible, however, that a vacancy may become available at any time during the year, in
which case, it may be decided that filling that vacancy outside of the regular selection
period is needed. Current members of the leadership team declare their interest in
returning to the leadership team and indicate which position(s) they are interested in. It
is expected that current student leaders engage in discussion with their respective
supervisor regarding their intentions.
Leadership Team Information Sessions are held and presented by both students from
the current Leadership Team and by professional staff. Attendance at these sessions is
not a prerequisite to applying for the Leadership Team, however those that do attend
are better informed about the application process, deadlines, and expectations of CCI
student leaders and therefore improve their prospects of being selected. These
sessions provide students who are interested in applying for a leadership position with
the chance to hear their peers describe their experience as a CCI Student Leader and
ask them specific questions. Additionally, time is dedicated during these sessions to
provide a background of the CCI and an explanation of the organizational structure and
of the various sponsored programs.
New applicants to the Leadership Team must complete a leadership application
including a written reflection with short answer questions before being considered for an
interview (see appendix O for CCI Leadership Team Hiring Application).
Interviews are offered to those candidates whose applications best demonstrate the
potential for success and whose interests and qualifications seem to be most congruent
with the purposes and vision of the CCI. Interview panels, consisting of current student
leaders and professional staff, are arranged with due diligence in considering potential
conflicts of interest between interviewers and applicants.
As part of the interview, applicants answer questions and participate in role-plays which
are intended to provide a foundation on which interviewers may determine if the
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applicant has shown enough evidence and potential to be successful as a student
leader and to determine which applicant is the best fit and most qualified for each open
position. This is determined by thoughtful discussion immediately following each
interview (see appendix W for Reference Checks Guide and Form).
Ultimately, CCI professional staff select candidates and make jobs offers based
balancing the needs and skills of the whole team. Professional staff make final
decisions because many returning leaders are being considered for new positions along
with new applicants. Job offers and the position announcements are made near the
end of the spring semester.
Hiring and Selecting Tutors
The process for screening and selection of individual and community tutors is similar to
the above. Alternately, the CCI hires tutors consistently at most points throughout the
school year, finishing by spring break in March. Each new tutor attends an orientation at
their specific site in advance of commencing their work as a tutor.
Tutors are recruited from the Pacific student body through various means, including
presentations at campus events that are attended by students such as Pacific Family
Preview Day and New Student Orientations, as well as through postings on Tiger Jobs,
the online job recruiting tool employed by Pacific, and by referral. Students are hired as
tutors based on the quality of their application, their availability, and the favorability of
their interviews.
Once an offer has been accepted by a student for employment at the CCI he/she is
oriented to the CCI as well as to their specific position. As part of that orientation,
each student receives a New Employee and New Leader Checklist (see appendix C
for New Employee and New Leader Checklist), which shows step-by-step what the
student needs to do to be cleared to begin working.
CCI Workplace Requirements
In addition to the university requirements, there are several workplace requirements
for all CCI employees. All CCI employees much be fingerprinted, and understand their
legal responsibilities as a mandated reporter of suspected child abuse. In some cases
employees must also have a TB clearance.
Both professional and student staff are Mandated Child Abuse Reporters according to
California State Law Penal Code Section 11166 (see appendix R for complete text of
Penal Code Section 11166). Training on identifying suspected child abuse and local
reporting procedures is a prerequisite to becoming an employee at the CCI.
Employees are directed to www.mandatedreporterca.com for online training. In
addition, workshops are held during both the fall and spring terms at the CCI, which
provide detailed information about the responsibilities of being a Mandated Child
Abuse Reporter.
Section 11105 of the California State Penal Code authorizes the Department of
Justice (DOJ) to furnish criminal record information to the CCI to assist us in fulfilling
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our compliance requirements when working with youth (see appendix S for Penal
Code Section 11105). A criminal background check with ongoing surveillance of
criminal records is required of every CCI employee as a condition of hire.
Fingerprints are submitted to the DOJ following their guidelines. Related information
is stored in accordance with Penal Code Section 11142 (see appendix T for Penal
Code Section 11142).
The CCI requires ongoing surveillance of employee criminal records. This means that
in addition to receiving notification of any past criminal behavior, the CCI receives a
notification within 24 hours should an employee get arrested. Surveillance is
terminated upon employee departure from the institution. The CCI‟s use of criminal
record information is restricted to the sole purpose for which it was requested and is
only shared with university Human Resource Department persons who hold
Custodian of Records Duties in full compliance with the California Code of
Regulations Section 703(d).
To maintain compliance, new hires are directed to a local LiveScan office where they
are fingerprinted. This office fingerprints with the State of California, and information is
reported back to the CCI in about 72 hours via electronic mail. Reports include arrests
and convictions that have taken place in California and does not include juvenile
records. The CCI has experienced a limited rate of arrest and conviction records upon
initial screening (1-2 per year). Ongoing surveillance reports subsequent arrests
which are evaluated as they occur. Subsequent arrest reports are reviewed and
discussed with the student while determining how it may impact or alter their
employment. Each year 2-4 subsequent arrest reports are received and only
occasionally do these arrests interfere with a student‟s work at the CCI.
CCI employees who work off-campus at sites throughout the community must also
adhere to the school district and community group policies as well as CCI policies.
These can include additional background checks and proof of TB-test compliance.
The sites that require this additional information are responsible for their own
compliance with California regulations.
Recommendation:
Creation of a policy and process to record and maintain TB-test results for all CCI
employees engaged in contact with youth. There is a $12/person screening fee.
Projected expense: $500-1,000 annually
Reviewing Performance
Annual performance reviews are conducted with the core staff by their supervisor at the
end of the academic year. Both the University Human Resource form and an internal
evaluation form are used and submitted to the Human Resource department per
university policies. The performance review process for CCI student staff is described in
Section 14: Assessment and Evaluation. Regardless of position, each student is
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evaluated at the end of each academic term. This allows for appropriate and timely
action and feedback.
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Part 5. Ethics
Persons involved in the delivery of Service-Learning Programs (S-LP) must
adhere to the highest principles of ethical behavior. S-LP must review relevant
professional ethical standards and develop or adopt and implement appropriate
statements of ethical practice. S-LP must publish these statements and ensure
their periodic review by relevant constituencies.
The faculty members, staff, and students involved in service-learning must be
held to the same ethical standards as the SL-P staff members.
S-LP must orient new staff members to relevant ethical standards and
statements of ethical practice.
S-LP staff members must ensure that privacy and confidentiality are maintained
with respect to all communications and records to the extent that such records
are protected under the law and appropriate statements of ethical practice.
Information contained in students’ education records must not be disclosed
except as allowed by relevant laws and institutional policies. S-LP staff
members must disclose to appropriate authorities information judged to be of
an emergency nature, especially when the safety of the individual or others is
involved, or when otherwise required by institutional policy or relevant law.
S-LP staff members must be aware of and comply with the provisions
contained in the institution's policies pertaining to human subjects research
and student rights and responsibilities, as well as those in other relevant
institutional policies addressing ethical practices and confidentiality of
research data concerning individuals.
The CCI does not engage community-based research.
S-LP staff members must recognize and avoid personal conflicts of interest or
appearance thereof in the performance of their work.
S-LP staff members must strive to insure the fair, objective, and impartial
treatment of all persons with whom they interact.
When handling institutional funds, S-LP staff members must ensure that such
funds are managed in accordance with established and responsible accounting
procedures and the fiscal policies or processes of the institution.
Promotional and descriptive information must be accurate and free of
deception.
S-LP staff members must perform their duties within the limits of their training,
expertise, and competence. When these limits are exceeded, individuals in
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need of further assistance must be referred to persons possessing appropriate
qualifications.
All faculty and staff members responsible for supervising service-learning
activities must monitor student performance based on training expertise and
competence and alter placements as needed.
S-LP staff members must use suitable means to confront and otherwise hold
accountable other staff members who exhibit unethical behavior.
S-LP staff members must be knowledgeable about and practice ethical behavior
in the use of technology.
Part 5. Ethics Overview Questions
A. What ethical principles, standards, statements, or codes guide the program and its
staff members?
B. What is the program‟s strategy for managing student and staff member
confidentiality and privacy issues?
C. How are ethical dilemmas and conflicts of interest managed?
D. In what ways are staff members informed and supervised regarding ethical conduct?

Section 5 - Ethics
The Center for Community Involvement (CCI) strives to be an exemplar of ethical
conduct and transparent decision making.
FERPA Regulations
CCI professional staff are knowledgeable of all Family Educational Rights & Privacy Act
(FERPA) regulations as they relate to student confidentiality. With regard to event
security and incident control, CCI staff are encouraged to communicate closely and
frequently through the appropriate chain of communication (primarily Public Safety, Risk
Management, and the Vice President‟s Office).
Ethical Practice
All student leaders and program staff members adhere to the principles of ethical
behavior adopted, published, and disseminated by the program to guide ethical
practice (see appendix N for Work Agreement Samples).
Privacy and confidentiality are maintained with respect to all communications and
records to the extent protected under the law and program statements of ethical
practice.
o Records are maintained in an office with restricted access. Student leaders
are advised of the legal and ethical responsibility for confidentiality upon
hiring and during training (see appendix N for Work Agreement Samples).
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Information contained in students‟ employment records is never disclosed without
written consent except as allowed by law and institutional policy.
o When the Cci receives requests for employment verifications, they are
referred to Human Resources.
Information judged to be of an emergency nature when an individual„s safety or that
of others involved is disclosed to appropriate authorities.
Student leaders and staff members strive to ensure the fair, objective, and impartial
treatment of all persons with whom they deal and do not condone or participate in
behavior that demeans persons or creates an intimidating, hostile, or offensive
campus environment.
o Student leaders receive training in the form of Safe Zone, diversity sensitivity,
and community demographics to ensure their awareness of current and
possible issues facing our constituency.
All student leaders and staff members perform assigned duties within the limits of
training, expertise, and competence, and when these limits are exceeded, referrals
are made to persons possessing appropriate qualifications, for example providing a
referral to the counseling center.
Student leaders and staff members confront and otherwise hold accountable others
who exhibit unethical behavior in accordance with established institutional and legal
procedures, policies, and processes (see Section 6 Legal Responsibilities).
Student leaders and staff members practice ethical behavior in the use of technology
(see Section 12. Technology).
Student leaders and staff members avoid personal conflicts of interest or
appearance thereof in transactions with students and others.
Student leaders and staff members ensure that funds are managed in accordance
with established institutional fiscal accounting procedures, policies, and processes.
CCI support staff attend institutional business managers meetings as a way of
staying abreast of changes in procedures and policies.
o There is fiscal and budgetary oversight through direct reporting lines, the
Assistant Vice President of Diversity and Community Engagement, the
Division of Student Life Accountant, as well as the Office of Business and
Finance.
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Part 6. Legal Responsibilities
All faculty and staff members engaged in Service-Learning Program (S-LP)
must be knowledgeable about and responsive to laws and regulations that
relate to their respective responsibilities and that may pose legal obligations,
limitations, or ramifications for the institution as a whole. As appropriate, S-LP
staff members must inform users of programs and services, as well as officials,
of legal obligations and limitations including constitutional, statutory,
regulatory, and case law; mandatory laws and orders emanating from federal,
state/provincial, and local governments; and the institution’s policies.
S-LP must have written policies on all relevant operations, transactions, or
tasks that may have legal implications.
All faculty and staff members engaged in service-learning must neither
participate in nor condone any form of harassment or activity that demeans
persons or creates an intimidating, hostile, or offensive campus environment.
S-LP staff members must use reasonable and informed practices to limit the
liability exposure of the institution and its officers, employees, and agents. All
faculty and staff members engaged in service-learning must be informed about
institutional policies regarding risk management, personal liability, and related
insurance coverage options and must be referred to external sources if
coverage is not provided by the institution.
All faculty and staff members engaged in service-learning must use reasonable
and informed practices to limit the liability exposure of the institution, its officers,
employees, and agents. All faculty and staff members engaged in servicelearning must be informed about institutional and community organization
policies regarding personal liability and related insurance coverage options.
The institution must provide access to legal advice for all faculty and staff
members engaged in service-learning as needed to carry out assigned
responsibilities.
The institution must inform all faculty and staff members and students engaged
in service-learning in a timely and systematic fashion about extraordinary or
changing legal obligations and potential liabilities.
Part 6. Legal Responsibilities Overview Questions
A. What are the crucial legal issues faced by the program?
B. How are staff members instructed, advised, or assisted with legal concerns?
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Part 6. Legal Responsibilities
The Center for Community Involvement (CCI) adheres to legal policies of the
University and utilizes the Faculty and Staff Handbooks as well as Pacific‟s Tiger Lore
as resources. CCI staff and student leaders are regularly informed of university policy
changes relating to the Center for Community Involvement and its programs. CCI
policies that are relevant to all staff are reviewed annually at the fall Leadership
Institute, which takes places before the CCI begins its programs each academic year,
and again at the spring Leadership Kickoff in January. All other student staff are
required to read and acknowledge via signature, that they understand and will comply
with CCI employment policies and standards relevant to their individual position by
complying with position specific work agreements (see appendix N for Work
Agreement Samples).
There is extensive information regarding our compliance with background checks and
ongoing surveillance of employee criminal records in Section 4. Human Resources.
The storage and disposal of confidential and sensitive date in regards to staff and
student employment information, financial records, and client information are kept
securely and are not accessible to the public. All forms are scheduled to be destroyed
after 7 years as per university policy. All forms containing identification or contact
information are shredded when discarded.
As an entity of the University of the Pacific, the CCI has full access to University
personnel and University legal counsel should any question or issue arise that
requires consultation or advice. Staff members are instructed to bring any potential
concern to their immediate supervisor so that if could be elevated as needed to the
Assistant Vice President for Diversity and Community Engagement, then the Vice
President of Student Life and University Counsel as needed.
Safety and Liability
CCI staff are trained to maintain and are held to the expectation that all programs and
facilities will adhere to the highest standards of safety. Both professional and student
staff make it a priority to ensure that clients understand the policies and procedures
regarding programs and facilities. All tutoring takes place inside the designated facility
and within view of other staff. The CCI considers the rights of client families and
minors, and does so by requiring a Tutoring Services Agreement, which specifies
program fees and policies as well as an optional media release and is signed by a
legal parent or guardian. Both the Tutoring Services Agreement and the media
release are part of the Tutor Request Form (see appendix B for Individual Tutor
Request Form).
The Saturday Partners In Education (PIE) program uses campus volunteers in
conjunction with CCI staff during its program. Parents/guardians of minor children are
required to provide emergency contact information and a media waiver to participate.
No child is ever alone with a volunteer during a Saturday PIE event.
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All members of the Center Managers team are trained in procedures for accidents
and emergencies at the CCI facility. Specifically, they are trained in dealing with
campus safety policies and procedures, blood-borne pathogens, and various
emergency scenarios (see appendix U for Child Injury Report Form and appendix EE
for Blood-Born Pathogen Procedures). The facility is cleaned and inspected daily and
receives necessary maintenance as needed. Any need for repairs are immediately
reported to the facilities supervisor and director as needed.
Job applicants are asked if they are interested in working on or off campus and if they
have transportation and/or are willing to provide carpooling services to other
employees for off-campus jobsites. Traveling to and from off-campus sites for work is
not considered part of their job any more than any employee traveling to and from
their place of work would be. During those times when students must travel to and
from our Leadership Institute or any other specific CCI business, staff and students
complete and submit the travel forms that are provided by the Office of Budget and
Risk Management. Job applicants are also asked if they are willing to be fingerprinted
with ongoing surveillance of subsequent arrest. The details of this process are
outlined in Section 4: Human Resources.

Self Recommendation:
Conduct a legal review of all forms, written policies and application information.
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Part 7. Equity and Access
Service-Learning Programs (S-LP) must be provided on a fair, equitable, and nondiscriminatory basis in accordance with institutional policies and with all
applicable state/provincial and federal statutes and regulations. S-LP must
maintain an educational and work environment free from discrimination in
accordance with law and institutional policy.
Discrimination must be avoided on the basis of age; cultural heritage; disability;
ethnicity; gender identity and expression; nationality; political affiliation; race;
religious affiliation; sex; sexual orientation; economic, marital, social, or veteran
status; and any other bases included in local, state/provincial, or federal laws.
Consistent with the mission and goals, S-LP must take action to remedy
significant imbalances in student participation and staffing patterns.
S-LP must ensure physical and program access for persons with disabilities. SLP must be responsive to the needs of all students and other populations served
when establishing hours of operation and developing methods of delivering
programs and services.
S-LP must recognize the needs of distance learning students by providing
appropriate and accessible services and assisting them in identifying and gaining
access to other appropriate services in their geographic region.
Part 7. Equity and Access Overview Questions
A. How does the program ensure non-discriminatory, fair, and equitable treatment to all
constituents?
B. What polices and/or practices are in place to address imbalances in participation
among selected categories of students and imbalances in staffing patterns among
selected categories of program staff members?

Section 7. Equity and Access
Access
The Center for Community Involvement (CCI) makes every reasonable accommodation
and works alongside the Office for Students with Disabilities should the need for an
accommodation beyond the staff‟s expertise arise. The CCI does not discriminate
against students and community members in the administration of its programs on the
basis of disability. The CCI will reasonably accommodate qualified students and
community members with disabilities as defined by applicable law, if the individual is
otherwise qualified to meet the fundamental requirements and aspects of the program,
without undue hardship to the CCI. Harassment on the basis of disability issues is
prohibited by the University of the Pacific‟s policies.
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Facility Access/Accessibility
The CCI hours of operation and tutoring are:
Monday - Thursday, 9:00am to 8:00pm
Friday, 9:00am to 5:00pm
Saturday, 10:00am to 12:00pm
The utilization of student leadership staff in the daily management of the center helps to
make these evening hours possible and provides more options for members of the
community to participate in CCI programs.
Mobility has been improved over the years with changes to
the facility, for example the construction of a ramp to the
front entrance. The waiting room, offices, and tutoring rooms
have been arranged in a way to maximize space for the use
of CCI staff and for tutoring sessions. Convenient access for
persons with disabilities does not appear to have suffered
with current arrangements, the notable exceptions being the
back conference room which has furniture that leaves only
narrow passages and the inaccessible restroom. Neither one
of the two restrooms at the CCI will easily accommodate a
person using a wheelchair, meaning that this facility is in
violation of the ADA code, should the institution decide to
Non-accessible CCI restroom
make any other significant facility improvements. Further
discussion of overall facility limitations is in Section 13. Facilities and Equipment.

Recommendation:
Renovate the main restroom to ensure accessibility

Cost Unknown

Notation: Making a restroom accessible would require significant structural
modifications to the facility and result in a decrease of work stations, tutoring, and
meeting space where space is already at a premium. Additional facility
recommendations are found in Section 13. Facilities and Equipment. The institutional
committee on accessibility has already made note of this need although there is no
definitive timeline to bring the restroom to code. This remains a primary barrier and
concern for the purpose of this review.

Programmatic Access
Individual Tutoring Scholarship Program
Reduced rates for CCI‟s Individual Tutoring program are made possible for the 20092010 school year by a generous gift of $10,000 from Devcon Construction Inc. These
funds have made participation in the CCI Individual Tutoring program possible for
approximately 35 families who have qualified for tutoring scholarships which allow for
reduced rates in, some cases as low as $3.50 per hour (see appendix FF for Sliding
Fee Scale Structure). Likewise, in previous years, a grant of comparable size was
made through the United Way of San Joaquin.
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Grade change information is collected through the process of getting beginning and
ending report cards. This year, this tracing method revealed that scholarship recipients
on average improve almost one full letter grade throughout their time receiving tutoring
at the CCI. Detailed information on evaluation through report card tracking can be found
in Section 14. Assessment and Evaluation.
This financial support has had an immediate and positive impact on scholarship
recipients. Some parents of scholarship recipients have provided evidence of this
positive impact. One parent said regarding her son‟s experience, “Ethan is more willing
to do work and his teachers at school say that they see a big improvement!” Another
parented recounted, “It has been a beneficial experience and he really likes his tutor. Its
helped him as far his grade in math, he had an F and it went up to a D+ and we are
expecting it to go up more, he is understanding things more and I saw improvement in
his test scores.” Finally, one parent, reflecting on the benefit of the reduced rate said,
“Haley has been able to improve on her interpersonal skills, awareness of space, in
addition to her math skills. I am a full time single parent and without the Devcon donor
assistance, my daughter would not be able to receive these services.”
The financial difficulty of local residents is currently so far reaching that the need
exceeds the fiscal support for the scholarship program. Additional requests from those
qualifying for a reduced rate are added to a waiting list and are contacted as funding
becomes available. Some families qualify for a scholarship based on income and
household size, have either decided not to request tutoring or are making tremendous
sacrifices to begin tutoring and pay the regular rate. Donations, like that made by
Devcon Construction Inc., allow the CCI to reach those most in need of financial support
(see appendix V for Individual Tutoring Scholarship Request Form).

Recommendation:
Direct more time and resources to developing funding. Direct institutional fundraising
and grant support, could assist with sustainable funding for low cost tutoring and the
augmentation of infrastructure resources, plus developing funds for critical building
renovations.
With the addition of a Reach Out Coordinator, more time would be available to the
Director to either pursue additional funding sources directly or work with a gift officer,
should one be designated, from Pacific‟s Development office to peruse additional gifts
and grants.

Spanish Literature/Translators
Brochures whose main audience includes members of the community are translated
into Spanish. Spanish versions of the CCI general information brochure, Individual
Tutoring brochure, and the Saturday PIE brochure are available. Additionally, Spanish
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versions of Tutor Request Forms and Saturday PIE Registration are in the process of
being made available.
There are several members of the Leadership Team and the professional staff who are
able to communicate in Spanish to varying degrees. A list of these staff members and
their level of proficiency is available as a resource in order to provide better services to
Spanish speakers who use and may seek to use CCI services (see appendix II for the
2010-2011 List of Spanish Speakers).
Equity
Programmatic Equity – Reach Out
The CCI strives to have broad representation in all of its programs. In this way the CCI
assesses its equity in seeing how representative students engaged with the CCI are in
comparison to the make-up of the general Pacific population in the 2009-2010 academic
year. The following information related to Reach Out community service programs.
Table 7.1: Volunteers by Sex
Volunteers
(n = 569)
Female
65%
Male
35%

Pacific
(n=6,251)
55%
45%

It is not surprising that there are proportionately more female students engaged in
volunteering. This is reflected in national demographic trends as well.
Table 7.2: Volunteers by Class Standing
Volunteers
Pacific
(n = 541)
(n = 4,058)
Freshman
1%
21%
Sophomore
32%
18%
Junior
25%
22%
Senior
34%
24%
Graduate Student
3%
16%
Faculty/Staff
4%
n/a
The low numbers for freshman volunteers is misleading. Since this data was pulled at
the end of the academic year, the seniors who had just graduated had been archived
and the rest of the volunteers had just recently been advanced to the next year, so this
data is not representative of what is seen in an average year. Additional data can be
pulled at a different point in the year if interested.
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Table 7.3: Volunteers by School/College

College of the Pacific
Conservatory of Music
Gladys L. Benerd School of Education
Eberhardt School of Business
Engineering & Computer Science
School of International Studies
Thomas J. Long Pharmacy and Health Sciences

Volunteers
(n = 453)
48%
8%
7%
14%
8%
5%
9%

Pacific
(n = 4,589)
36%
4%
7%
12%
10%
3%
27%

Note that the McGeorge School of Law and the Dugoni School or Dentistry have been excluded from these counts
since they are not active participants in the Reach Out program.

Programmatic Equity – Individual Tutoring
Among community-based programs, the CCI benchmarks against the larger Stockton
community to compare the demographic make-up of our participants to that of the larger
community. This is one way in which the CCI assesses its equity in seeing how
representative CCI clients are and if the CCI is successful in reaching a broad crosssection of the community. The following demonstrate total CCI individual tutees by race
and gender.
Table 7.4: Comparison by Race - Tutees and Stockton
09-10 CCI Tutee
Stockton
(n = 192)
Residents*
African American
20%
11%
Asian
11%
20%
Hispanic
33%
33%**
White/Caucasian
26%
43%
Other
4%
1%
Multiracial
6%
7%
* Stockton Demographic data source: US Census Bureau at
http://quickfacts.census.gov/qfd/states/06/0675000.html
** In the current census data, respondents may select Hispanic in addition to another race. This difference in tools
accounts for some of the variance.

The data shows that tutee race is fairly proportionate to Stockton‟s racial makeup with
minority representation of CCI tutees exceeding the total minority population of
Stockton. Some of the difference may be due to the somewhat outdated census data
and general demographic trending that indicates higher rates of minority populations in
young people.
Table 7.5: Comparison by Sex - Tutees and Stockton
09-10 CCI Tutee
Stockton
(n = 210)
Residents
47%
49%
Male
53%
51%
Female
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Regarding sex, female tutees are served slightly, however not significantly, more than is
proportionate to the Stockton population. The following tables demonstrate percentages
of total CCI individual tutees by income and language of origin.
Table 7.6: Comparison by Income - Tutees and Stockton
09-10
Stockton*
(n = 182)
2000
Income below $16,000
13%
22%
$16,001 - $71,999
59%
59%
Income $72,000 or above
29%
19%
* US Census Bureau, most recent year available

Table 7.7: Comparison by Language of Origin - Tutees and Stockton
09-10
Stockton*
(n = 176)
2000
English as First Language
88%
58%
English as Second Language
12%
42%
* US Census Bureau, most recent year available reported on adults not the youth population

The data shows that the CCI continues to have less tutees at the lowest range of the
income spectrum and not in proportion with the Stockton community. Similarly, the CCI
serves far fewer English language learners than are in the general population.
Recruitment Methods
The CCI adheres to the University policies regarding equal opportunity, affirmative
action, and prohibited discrimination. All interested individuals are encouraged to apply.
The CCI does not discriminate based on financial aid status, meaning that any student
will be considered for a position regardless of their Federal Work Study status. For more
information on hiring practices see Section 4. Human Resources.
Staff Demographics
The available demographic information of the 2009-2010 student staff is as follows:
Table 7.8 Student Staff by School/College

College of the Pacific
Conservatory of Music
Gladys L. Benerd School of Education
Eberhart School of Business
Engineering and Computer Science
School of International Studies
Thomas J. Long School of Pharmacy and Health
Sciences

Student Staff
(n = 109*)
30%
3%
7%
13%
7%
17%

Pacific
(n = 4,589)
36%
4%
7%
12%
11%
10%

22%

3%

* 94% response rate
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The CCI makes every effort to provide employment opportunities to qualified Pacific
students regardless of their financial aid status (Federal Work Study eligibility).
Table 7.9: CCI Employment Positions and Financial Aid Status
CCI Leaders
CCI Student Staff Positions *
(n = 21)
(n = 145)
Federal Work Study
90%
72%
Departmental Pay
10%
28%
* This measure counts the number of student positions including the leadership team. Some employees have multiple
positions within the CCI These 145 positions were held by 128 student employees.

The available demographic information on the 2009-2010 CCI Leadership Team is as
follows:
Chart 7.10: Leadership Team by Age
Age (n = 21)
12
10
8
6
4
2
0

Age

19

20

21

22

23

The age of CCI leadership team
members reflects the predominantly
traditional college student
demographic that attends Pacific.
Since freshmen are rarely member of
the leadership team, this distribution
is normative for the CCI.

24

Chart 7.11: Leadership Team by Race
Race (n = 16)
Since the sample size is small, it is
difficult to numerically match up CCI
Leader racial distribution to that of
African American
Pacific‟s overall distribution.
Asian
Additionally, many student leaders
indicated that their race could not be
Hispanic/Latin@
classified into these categories,
Caucasian
explaining a relatively low response
rate (16 out of approximately 24). It is
important to the CCI that the
composition of the leadership team reflects the diversity found in the Stockton
community, while selecting the most qualified and interested students for each position
and accounting for some of the diversity limitations within the Pacific pool.
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Table 7.12: Leadership Team by Sex
Leaders
Pacific
(n = 23)
(n = 6,251)
Female
83%
55%
Male
17%
45%
Considering leadership representation based on sex, the CCI leaders do not represent
the larger Pacific community. Through the leadership selection process, each year there
are significantly less men applying to these positions then women. Many students come
to the leadership team experience from their experience as a tutor. Since there is a
similar disparity in tutor demographics, this may help explain the leadership gap as well.
Table 7.13: Leadership Team by Class Standing
Leaders
Pacific
(n = 20)
(n = 4,058)
Freshman
0%
21%
Sophomore
20%
18%
Junior
40%
22%
Senior
40%
24%
Since leadership selection occurs during the spring for the following fall, freshmen rarely
hold these positions.
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Part 8. Diversity
Within the context of each institution's unique mission, diversity enriches the
community and enhances the collegiate experience for all; therefore, ServiceLearning Programs (S-LP) must create and nurture environments that are
welcoming to and bring together persons of diverse backgrounds.
S-LP must promote environments that are characterized by open and
continuous communication that deepens understanding of one's own identity,
culture, and heritage, as well as that of others. S-LP must recognize, honor,
educate, and promote respect about commonalties and differences among
people within their historical and cultural contexts.
S-LP must address the characteristics and needs of a diverse population when
establishing and implementing policies and procedures.
Part 8. Diversity Overview Questions
A. In what ways does the program nurture diversity?
B. How does the program serve the needs of diverse populations?
Section 8 – Diversity
Both the professional and student staff at the CCI strive to foster an environment of
genuine inclusion where difference is appreciated and divergent thinking and problem
solving encouraged. The CCI should be a safe place for students and the community to
work in collaboration for common goals.
The CCI offers a friendly and welcoming environment for all participants. CCI
programming allows student leaders, tutors, and volunteers to participate together and
alongside staff and faculty. An appreciation for diversity is considered paramount
among the considerations of CCI Leadership candidates whereas student program
mangers and coordinators lead groups of students who work and volunteer among a
variety of diverse populations throughout the Stockton community. Some prominent
examples of CCI programming that provide direct service to and with diverse groups
include the following:
APSARA (Asian Pacific Self-Development and Residential Association) tutoring,
an after-school program through which Pacific students provide homework
assistance, tutoring, and mentoring for youth living in a primarily Cambodian
residential community.
Voluntary Action Groups, ongoing student volunteer groups such as VSP (Very
Special People) Bowling, a group that joins Pacific student volunteers with
developmentally delayed adults through a bowling program.
Alternative Spring Break, an organization in which students offer their week away
from school, during Spring Break to travel to another community and provide
meaningful service. The Alternative Spring Break group has traveled to Puebla,
Mexico for the past two years.
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Training relevant to issues of diversity is provided to CCI student leaders and staff. For
the development portion of one of the monthly leadership meetings in spring 2010, CCI
Leadership Staff participated in Safe Zone, a training program that aims to increase the
visibility, understanding, and acceptance of Lesbian, Gay, Bisexual, Transgender,
Questioning, and Intersex (LGBTQI) persons on college campuses. It should be noted
that CCI is an officially designated “Safe Zone,” a space which members of the LGBTQI
community can identify as one where discrimination is not tolerated and where there are
people willing to actively provide support to individuals. Safe Zone training is provided to
CCI staff on an every other year cycle.
Similarly, Tutoring with Multicultural Competence was the topic for the Community Tutor
In-service for spring 2010. Tutors discussed the importance of developing multicultural
competence, learned of methods to identify commonalities that cross cultures, reviewed
ways to increase sensitivity to cultural differences and were introduced to ways of
increasing multicultural competency.
Reasonable accommodations are offered to all participants in CCI events in order to be
as inclusive as possible and offer access to all people. One way this is accomplished is
by having accommodation language in promotional materials.
Recommendation:
Audit all written materials to ensure accommodation language is included.
See Section 7. Equity and Access for data on staff and user diversity demographics and
for information regarding recruitment strategies which seek equitable access to a
maximally diverse pool of applicants.
During the 2009-2010 academic year, the CCI professional or core staff had four
members. Of those three are female and one is male; three are Caucasian and one is
African American.
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Part 9. Organization and Management
To promote student learning and development outcomes, Service-Learning
Programs (S-LP) must be structured purposefully and managed effectively to
achieve stated goals. Evidence of appropriate structure must include current
and accessible policies and procedures, written performance expectations for
all employees, functional workflow graphics or organizational charts, and
clearly stated program and service delivery expectations.
S-LP must monitor websites used for distributing information to ensure that the
sites are current, accurate, appropriately referenced, and accessible.
Evidence of effective management must include use of comprehensive and
accurate information for decisions, clear sources and channels of authority,
effective communication practices, procedures for decision-making and conflict
resolution, responses to changing conditions, systems of accountability and
evaluation, and processes for recognition and reward. S-LP must align policies
and procedures with those of the institution and provide channels within the
organization for their regular review.
Part 9. Organization and Management Overview Questions
A. What are the institutional organization structures that define, enable, or restrain the
program?
B. What protocols or processes are in place to ensure effective management of the
program?

Section 9 – Organization and Management
The Center for Community Involvement (CCI) is part of the Division of Student Life and
the sub-division of Diversity and Community Engagement reporting to the Assistant Vice
President for Diversity and Community Engagement. Presently, the CCI operates more
like a department than as a center or institute, despite the Anderson Y Center‟s status
as a distinctive center.
Because over 100 people are employed through the CCI each year, and another 400
plus are engaged as volunteers throughout the year, the CCI maintains several levels of
organization to ensure appropriate structure and support to its members.
The CCI is organized into three main areas of focus:
(1) Partner in Education programs and services
(2) Reach Out programs and services
(3) Student Leadership development
The chart below, illustrates how the programs are organized. Since the leadership
development piece is not program area, it is not reflected in this chart.
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Chart 9.1: Program Area Organizational Chart

CCI personnel are also divided into Core staff, leadership staff, assistants and tutors,
and volunteers. Core staff and student leaders working in conjunction to recruit and
select future leadership team members. Current student leaders recruit, interview and
select assistants and tutors, and volunteers register themselves through Reach Out
Online. For specific information on the recruitment and hiring process see Section 4.
Human Resources.
Students and staff have numerous and varied opportunities for development. Core staff
have a small amount funding dedicated in the budget to pursue training and
development through various internal and external opportunities and associations.
During the 2009-2010 school year, student leaders worked alongside Core staff and
successfully proposed a presentation for the Western Regional Campus Compact
conference. In this case, the Division of Student Life and ASUOP were able to assist in
supporting the travel expenses associated with this development opportunity.
At the beginning of each academic year the Core staff and student leadership team
retreat for a two and a half day long CCI Leadership Institute. At the institute,
foundational skills and structures are established or re-established for each student
leader. Additionally, during the course of monthly leadership meetings there is a
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development topic presented. In this way a certain amount of developmental
opportunities are built into the structure of the student leadership experience.
Similarly, training and development opportunities are required of both the individual and
community tutors. Each term a series of in-services are offered that are geared towards
these two very different types of tutoring and mentoring. Additionally, some of the
community tutoring sites use a specific curriculum in their program and training is
provided on these as well.
Staff evaluation is very extensive at the CCI. Core staff conduct performance reviews
with student leaders at the end of each term. Similarly, student leaders conduct
performance reviews with tutors and assistants. Regardless of level, three areas of
focus are covered at each review:
(1) performance of the employee including what they do well and what they can
improve upon
(2) what works well for the program overall and what, within the program, can be
improved, including specific suggestions for solutions
(3) feedback from the employee to the supervisor about what they do well as well
as areas for their improvement.
The evaluation process for individual tutors vary since, due to the individual nature of
their work it is difficult to evaluate them in this way. For individual tutors, center
managers and individual tutoring program managers, collectively complete a sheet on
each tutor reflecting the portion of interactions that each leader observes. Additionally,
calls are placed to either tutees or their families to inquire about their satisfaction with
tutoring and the performance of the tutor from the client‟s perspective. Evaluations are
systematically documented and included in the employee‟s file.
The structure of the CCI, including so many student leaders in administrative roles, has
its own set of unique challenges. The first, simply put, is that training is never done, it
never will be, and it is imperative for outside administrators to recognize that in a
developmental model such as this, this is an essential and ongoing piece of the Core
staff‟s work and commitments.
The second challenge is clear communication throughout the organization, due to the
number of students, staff, and community members directly engaged and impacted by
CCI activities (over 2,000). The CCI has organized many structures that lend support in
overcoming this challenge such as regularly scheduled one-on-one meetings, functional
groups, and team meetings. All these structures facilitate the learning process for CCI
students and help in minimizing problems directly resulting from miscommunication.
Additionally the CCI maintains structures to communicate systematically and in
appropriate ways with each group of stakeholders including a bi-monthly email to all
CCI employees, a bi-monthly email, Reach Out News, to all volunteers, and a bi-annual
newsletter to over 500 people, including alumni, on the CCI mailing list.
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Part 10. Campus and External Relations
Service-Learning Programs (S-LP) must reach out to relevant individuals,
campus offices, and external agencies to:
establish, maintain, and promote effective relations
disseminate information about their own and other related programs and
services
coordinate and collaborate, where appropriate, in offering programs and
services to meet the needs of students and promote their achievement of
student learning and development outcomes
If there is more than one campus unit that facilitates community service and servicelearning experiences, those offices should share information and collaborate as
appropriate.
S-LP should develop productive working relationships with a wide range of campus
agencies, including risk management, transportation, health services, academic
departments and colleges, leadership programs, orientation, student activities, and
institutional relationships and development.
Service-learning flourishes best when the institution as a whole is engaged as a
responsible citizen in its surrounding communities. S-LP professionals should advocate
for the institution to share its resources with its community and to develop a wide range
of mutually beneficial campus-community partnerships.
S-LP must have procedures and guidelines consistent with institutional policy
for responding to threats, emergencies, and crisis situations. Systems and
procedures must be in place to disseminate timely and accurate information to
students and other members of the campus community during emergency
situations.
S-LP must have procedures and guidelines consistent with institutional policy for
communicating with the media.
Part 10. Campus and External Relations Overview Questions
A. With which relevant individuals, campus offices, and external agencies must the
program maintain effective relations?
B. What evidence confirms effective relationships with program constituents?
Section 10 – Campus and External Relations (and Collaboration)
The Center for Community Involvement (CCI) values both campus and community
partners. To be successful, it is essential that there is an intentional focus on
connectivity and collaboration both within the Pacific community and with the larger
Stockton community. Due to the very nature of this work it is critical that collaboration is
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fostered at every possible point. Both campus and community relations are constantly
evolving due to the nature of the work and the needs of the community.
Currently the CCI is engaged with other areas throughout the Division of Student Life
including ASUOP, the Cowell Wellness Center‟s Health Services and Counseling
Services, the Career Resource Center (CRC) and the M.O.V.E. program.
ASUOP supports the CCI both financially as one of its Annually Funded programs and
through their support of the Reach Out Rewards program. The award for those who log
over 25 hours of community service in an academic year is a $35 voucher good at
ASUOP for arts and entertainment programming.
The Cowell Wellness Center supports the work of the CCI by partnering to help
maintain TB testing service and clearance information as well as being a resource in
training Pacific tutors in their role as Mandated Reporters of suspected child abuse. The
CCI makes the Counseling Center aware when performing these trainings and during
the workshop trainers refer students to this resource should the information covered
bring up any outstanding issues for them personally.
The CCI maintains a strong relationship with the CRC for work in several areas, mainly
the connection with local non-profit agencies. Since both departments regularly
communicate with these partners, it is imperative that the two offices work together for
referrals and to alleviate confusion with community partners.
The M.O.V.E. program focuses heavily on stewardship through environmental
sustainability and leadership. Each M.O.V.E. program has a community service or
stewardship component to it. For this reason, it is imperative that the CCI maintain its
collaborative relationship with this program.
The CCI is engaged with faculty and Academic Affairs through connections with the
Jacoby Center, The Global Center for Social Entrepreneurship, and Service
Learning/Community-Based Learning faculty. The Jacoby Center has a mission similar
to that of the CCI and in some areas engages with the community similarly (tutoring
specifically). It is important that both centers maintain this relationship since both work
with some of the same community partners engaging in related types of work. Similarly,
it is vital to maintain our relationship with The Global Center for the same reasons. CCI
professional staff work with some Service Learning/Community-Based Learning Faculty
when they are interested in developing a service learning/community-based learning
course or if they are looking for community partners with which to create an academic
project.
The CCI is additionally engaged with other areas of Pacific including, the Campus
Community Service Committee, University Advancement, Admissions, University
Marketing and Public Relations, student clubs and organizations, the Town/Gown
Committee, and other areas as needs and projects arise.
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Beyond Pacific‟s campus, the CCI maintains external relationships with other
institutions, professional organizations, and local business, schools, non-profits, and
government agencies. CCI staff have visited and maintain relationships with Chico
State‟s CAVE program and Fresno State‟s Richter Center for Community Engagement.
CCI staff work alongside California Campus Compact staff to maintain Pacific‟s
relationship with the organization. CCI professional staff also maintain memberships in
NASPA (Student Affairs Administrators in Higher Education) and other professional
associations as appropriate.
The CCI maintains relationships with City of Stockton and San Joaquin County staff as
much as possible considering current budget challenges, to assist in sustaining
relationships necessary for regular programs in these areas. Additionally, the CCI
maintains an occasional presence and dialogue with the United Way of San Joaquin
County, Stockton‟s local non-profit executive director‟s group, The Source, the Greater
Stockton Chamber of Commerce, the Downtown Stockton Alliance, the Miracle Mile
Improvement Association, and many others. The CCI works with the Stockton Unified
School District and many schools within the district in support of educational and
volunteer programs. Likewise, the CCI maintains community partnerships with non-profit
agencies throughout the community. Those programs and partnerships are discussed
in Section 2. Program.
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Part 11. Financial Resources
Service-Learning Programs (S-LP) must have adequate funding to accomplish
their mission and goals. In establishing funding priorities and making
significant changes, a comprehensive analysis, which includes relevant
expenditures, external and internal resources, and impact on the campus
community, must be conducted.
S-LP must demonstrate fiscal responsibility and cost effectiveness consistent
with institutional protocols.
Part 11. Financial Resources Overview Questions
A. What is the funding strategy for the program?
B. What evidence exists to confirm fiscal responsibility and cost-effectiveness?

Section 11 – Financial Resources
The budget for the Center for Community Involvement (CCI) is slightly different from
that of a typical departmental budget in that it operated more like a center or an institute
with 62% of the revenue coming from multiple sources outside the university.
Additionally, the CCI has several types of accounts within the institutional structure:
current, designated, gift, endowment, and endowment interest. Due to the complex
nature of the budget, the CCI dedicates significant resources to accounting and
reconciling tasks.
Below is a summary of the 2009-2010 operational budget. For a more detailed breakdown of revenue and expense see appendix X: Revenue and Expense Detail.
Table 11.1: 2009-2010 Budget Overview
STARTING FUNDS
Designated Account - July 2009
Current Account - July 2009
Gift Account - July 2009
REVENUE
Annual Designated Revenue
Gift Account Additions
TOTAL INCOME

$82,970
$1,345
$151,788

EXPENSE
Annual Expense – Designated Account
Annual Expense – Current Account
Gift Account End Goal
TOTAL EXPENSE

$91,316
$10,000
$6,000
$107,316

$52,062
$10,000
$5,411

July 2010 Starting Goal – Designated Account
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The CCI utilizes a diverse set of revenue streams to compose its operational budget
including fee-for-service, contract-for-service, institutional funding, gifts and donations,
fundraising activities, and grants. The table indicates two break-downs. Pacific provides
tremendous institutional support with respect to salaries and that is reflectd in the first
column. The second column represents the revenue break-down for the operational
budget that does include student wages, but removes the share of the institutional
support reflecting staff salaries and benefits.
Table 11.2: 2009-2010 - Revenue Streams*
Includes
Staff Salaries
18%
4%
71%
4%
2%
0%

Fee-for-Service
Contract-for-Service
Institutional Funding
Gifts and Donations
Fundraising Activities
Grants

Excludes
Staff Salaries
39%
10%
38%
9%
4%
0%

* Numbers are from the end of year estimate for the 2009-2010 budget as of 4/16/2010

The CCI utilizes a fee-for-service structure with its Individual Tutoring, Saturday PIE and
Alternative Spring Break programs. The CCI has contracts to provide specific services
with its Community Tutoring partners. The CCI receives funding from the institution for
some very specific items. Although the streams listed below all come from the
institution, they come from various places within the institution for specific programmatic
purposes.
Table 11.3: 2009-2010 Institutional Support
CCI Budget Professional Salary
Support
Student Life - Graduate
Student Wage and
Tuition Support
CCI Budget - Operational
Budget - Current Fund
ASUOP – Annually
Funded Group
Intuitional Priorities
Committee (IPC) – Single
time requests
Innovation and Pacific
Fund Funding

Supports the salary and benefits for two 11-month
exempt positions and one 10-month non-exempt
position.
Supports the wages and benefits for one 10-month, 20
hour per week graduate assistant stipend and 18 units
of graduate coursework annually.
Supports some of the basic operating costs of running a
department such as office supplies, copier contract,
alarm monitoring, water service, phones, etc.
Supports specific items stipulated by ASUOP such as
the Reach Out program.
Supports single time needs, typically stemming from the
basic needs of the facility. Past support has included
the addition of central air conditioning and window
replacement.
Supports specific projects stipulated in the requests and
based on the call for funding. In the past this has
included support for the Alternative spring Break trip as
well as funding for a student development officer.
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Based on
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apply
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Additionally, the CCI receives donations from individuals largely through United Way‟s
designated giving program at Pacific. During the 2009-2010 school year, the CCI also
used a $10,000 gift received the previous year to assist in underwriting the costs of a
need-base scholarship program for our Individual Tutoring clients. Additionally, during
the 2009-2010 school year the CCI launched its first official donor appeal since the time
when it was the Anderson Y Center. The CCI also receives cash donations during the
annual open house and at the Strawberry Breakfast fundraiser. Additionally, the CCI
receives in-kind donations throughout the year to support its work in many areas, most
frequently with supplies needed for special events.
The CCI adds to its bottom line by participating and hosting numerous fundraisers
throughout the year as well as organizing ongoing fundraising activities. Most small
fundraisers are administered and run by the Alternative Spring Break (ASB) program.
These include single-time events such as restaurant fundraisers, raffles, babysitting,
and toner cartridge drives. ASB also organizes ongoing fundraising projects such as the
collection of cash value recyclables, participation in the eScipt affinity card program, and
the sale of I (heart) Stockton shirts at the CCI front desk.
The CCI‟s main fundraising event is the annual Strawberry Breakfast which nets
approximately $3,000 depending on the volume of in-kind donations garnered. The CCI
also participates in Weberstown Mall‟s Annual Magical Night of Giving and the Good
Search project where a penny is donated to the center every time a person searches
the internet, in the name of the CCI, using Good Search. Additionally, the CCI tries to
keep its auxiliary costs down by maintaining a change jar for personal printing and
coffee. This ownership for the center and the responsibility for the use of center
resources is reflected in the actions of each individual. Maintaining transparency
regarding CCI finances is essential to fostering a sense of resource conservation.
The CCI applies for both internal and external grant opportunities as time allows. The
CCI has not recently been a grant recipient.
Whenever the income picture is as multifaceted as this, the expenses are liable to be
equally complex. CCI expenses can be broken down into several major areas: staffing,
programmatic expenses, infrastructure, professional development and endowment
growth. Like the table representing revenue streams, the table below indicates two
break-downs. A large share of overall expenses are related to staff salaries and the
break-down in the first column includes those expenses. The second column represents
the expense break-down for the budget that does include student wages as those
wages relate to programmatic expenses, but excludes professional salaries.
Table 11.4: 2009-2010 Expense Categories*
Staffing
Programmatic Expenses
Infrastructure
Professional Development
Endowment Growth

Includes Staff Salaries
56%
30%
9%
3%
2%

Excludes Staff Salaries
n/a
67%
21%
7%
4%

* Numbers are from the end of year estimate for the 2009-2010 budget as of 4/16/2010
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Staffing includes the cost of the non-student staff: director, coordinator, and
administrative assistant. The cost of the graduate assistant is excluded since the
funds for that position come from an entirely separate area.
Programmatic Expenses include the costs associated with the delivery of all the
programs and services at the CCI.
Infrastructure costs include the cost of staffing our front desk for 54 hours per week
as well as traditional infrastructure expenses including operations and development
staff.
Professional Development includes the cost of all staff professional development as
well as the cost of student leadership training.
Endowment Growth includes the amount that the CCI contributes to the CCI Access
to Educational Assistance Endowment Fund for growth each year. In recent years
the profit made from the Strawberry Breakfast as well as some of our donations go
to this cause.
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Part 12. Technology
Service-Learning Programs (S-LP) must have adequate technology to support
their mission. The technology and its use must comply with institutional
policies and procedures and be evaluated for compliance with relevant federal,
state/provincial, and local requirements.
S-LP must maintain policies and procedures that address the security and back
up of data.
When technology is used to facilitate student learning and development, S-LP
must select technology that reflects current best pedagogical practices.
Technology, as well as any workstations or computer labs maintained by the
programs and services for student use, must be accessible and must meet
established technology standards for delivery to persons with disabilities.
When S-LP provide student access to technology, they must provide:
access to policies that are clear, easy to understand, and available to all
students
access to instruction or training on how to use the technology
access to information on the legal and ethical implications of misuse as it
pertains to intellectual property, harassment, privacy, and social
networks
Student violations of technology policies must follow established institutional
student disciplinary procedures.
Students who experience negative emotional or psychological consequences
from the use of technology must be referred to support services provided by
the institution.
Part 12. Technology Overview Questions
A. How is technology inventoried, maintained, and updated?
B. What evidence exists to confirm that technology is available for all who are served
by the program?

Section 12 – Technology
The CCI uses technology to support its mission and goals as outlined in section 1 of this
program review.
As part of the annual facility training, student staff are trained on the use of available
hardware and software technology at the CCI. Students are advised to follow
computer policies outlined in Tiger Lore section 41 regarding proper use of
Center for Community Involvement
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technology. Policies for ethically sharing data and appropriate use of technology
resources are provided according to OIT guidelines and is also available in the Tiger
Lore section 41. Student staff are oriented to the structural provisions with respect to
confidentiality as part of the Leadership Work Agreement (see appendix N Leadership
Work Agreement). Core staff is encouraged to participate in University provided
technology training whenever possible.
Workstations are configured as follows: the director position uses a laptop, with other
staff members, including students, sharing 11 thin client workstations throughout the
center, with a network shared-drive layout. Maintaining a shared drive through
Pacific‟s server enables secure file sharing at satisfactory levels. Core staff, student
leaders and assistants have access to the shared drive.
Working thin clients, phones and printers are made available to every leadership staff
member. Student staffs have access to internet connections to use as a research tool
for tutoring sessions as well as before and after scheduled tutoring shifts. Wireless
access is available throughout the building. This access is given to ensure that
academic success is not inhibited.
Network traffic can slow workstation response time during heavy use, occasionally to
the extent that it renders the workstation not useable. Additionally, there are
compatibility challenges with peripheral such as CD/DVD readers, scanner devices,
and digital cameras. Working within these limitations requires the use of the director‟s
machine whenever the use of peripheral devices are needed. The CCI understands
that the division is moving away from thin station technology and therefore needs to
move away from this an a technological solution and towards a sustainable and
maintainable solution for workstations use.
Network based software solutions are used for client service and tracking needs, with
varying success. Multiple calendars through Outlook are currently being used to
schedule and track Individual Tutoring appointments and to book and manage space
within the facility. Outlook is also the software used to access the cci@pacific.edu
email address. QuickBooks is used to track client invoices and payments for the
Individual Tutoring and Alternative Break programs. QuickBooks is accounting
software and not intended for this point of sale purpose. This necessitates multiple
work-arounds to effectively use this system.
Recommendation:
Adopt a Point Of Sale (POS) system and supporting software technology to upgrade
tracking cash flow and client accounts and speed the check-in of tutor/tutee pairs
within the Individual Tutoring program.
Note: CCI staff applied for an 2010 Innovation Grant fund for one-time setup however
the proposal was not selected
Projected expense: $3,700 initial set-up with an estimated $500 for annual maintenance
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The following is a list of current hardware:
11 Work Stations
o 9 WYSE thin work stations (approximately 4-5 years old)
o 1 wireless thin client workstation (approximately 2 years old)
o 1 Acer model Aspire Model R3610 desktop computer (new this year)
o 2 laptops
 1 approx 5 years old
 1 approx 3 years old
9 Cisco IP phones of different generations
1 leased copier (Kyocera KM-1650 – 2 years old)
o Requires a $200 maintenance fee and $150 lease fees per year
2 printers
o HP1320 black and white laser printer (approximately 6 years old)
o OKI C5200 color laser printer (approximately 7 years old)
1 Scanner (Canon LIDE – 1 year old)
1 Digital Camera (Canon A530 Powershot – approximately 4 years old)
1 Blackberry smart phone for director (approximately 2 years old)
1 DVD player (Liteon - approximately 4 years old)
1 Fax Machine (Brother Intellifax 12370E - unknown age)
Currently there is no budget dedicated to support a technology replacement plan.
Recently, the expectation that each unit would provide for its own technology
replacement was communicated. As part of that plan, computers and workstation
terminals should be replaced every 3 years. For other hardware replacement
schedules vary (see appendix GG for Proposed CCI Technology Replacement
Schedule).

Recommendation:
Create fund for technology replacement schedule, detailed breakdown listed in
appendix GG.
Projected Expense: $6,070 annually

While the existing hardware is essential to the success of the CCI, the following is a list
of desirable additional hardware resources.
Table 12:1 Additional Hardware

2 portable
workstations

There are times when the CCI does not have sufficient
workstations for the number of people working. Due to
overall space management concerns, portable workstations
are ideal for this environment and provide and alternative
solution for providing internet access to tutoring pairs.
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Laptop

Due to challenges with limited space, CCI meetings are
regularly held outside the building. Additionally,
presentations are given throughout the community. This
would be a dedicated laptop for this purpose.

$1,000

Projector

Due to challenges with limited space, CCI meetings are
regularly held outside the building. Additionally,
presentations are given throughout the community.

$800

Cell phone

As the CCI shifts to a Director/Assistant Director model, it
becomes necessary to provide the Assistant Director with
a cell phone. The CCI is open to the public 54 hours per
week and students are working throughout the community
7 days per week. By providing the Assistant Director with
a phone, the “on call” duties could be shared.

$200
+
$1,000
annually

5 monitors

Although the workstations are newer, there are at least 5
monitors that are more than 5 years old, all acquired
second hand. The life expectancy on these are such that
the CCI should be prepared to immediately replace them
when they fail.

$1,000

Recommendation:
Resource the hardware additions listed above.
Projected Expense: $4,400 single time plus $1,000 annually. The replacement costs
of these additions are include in the recommendation above.
The CCI has responsibility for two “landing pages” with the pacific.edu structure: one
for the CCI and one specifically for the Reach Out program. The Reach Out program
uses the online vendor, Volgisitics as a web-based platform for the Reach Out Online
system. All web pages are maintained to the extent possible through Pacific‟s Content
Management System (CMS).
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Part 13. Facilities and Equipment
Service-Learning Programs (S-LP) must have adequate, accessible, suitably
located facilities and equipment to support their mission and goals. If acquiring
capital equipment as defined by the institution, S-LP must take into account
expenses related to regular maintenance and life cycle costs. Facilities and
equipment must be evaluated regularly, including consideration of
sustainability, and be in compliance with relevant federal, state/provincial, and
local requirements to provide for access, health, safety, and security.
S-LP staff members must have work space that is well-equipped, adequate in
size, and designed to support their work and responsibilities. For
conversations requiring privacy, staff members must have access to a private
space.
S-LP staff members who share work space must have the ability to secure their
work adequately.
The design of the facilities must guarantee the security of records and ensure
the confidentiality of sensitive information.
The location and layout of the facilities must be sensitive to the special needs
of persons with disabilities as well as the needs of constituencies served.
S-LP must ensure that staff members are knowledgeable of and trained in
safety and emergency procedures for securing and vacating the facilities.
Part 13. Facilities and Equipment Overview Questions
A. How are facilities and equipment inventoried and maintained?
B. What evidence exists to confirm that access, health, safety, and security of facilities
and equipment are available for all who are served by the program?

Part 13 – Facilities and Equipment
The Center for Community Involvement (CCI) is located on the North East corner of
Pacific Avenue and Knoles Way, at 265 W. Knoles Way. The building was originally a
home owned by Mrs. Harris and donated to the university upon her death. The house
was converted into an office sometime in the 1950‟s and was originally the Alumni
house and then the Anderson Y Center when the Anderson Y moved out of Anderson
Hall. Since the CCI is the only department in the building, the building is over 100 years
old, and there are significant budget limitations to facility maintenance and
improvements, CCI staff are responsible for significant portions of the building upkeep
as well as handling all facility challenges and managing maintenance requests.
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The building contains the following spaces:
Entrance/Reception - one student
Kitchen/ Break Room - with one student
workstation
workstation and one tutoring station
Waiting Room - one student workstation
Basement - acts as the emergency lockdown location
Primary Tutoring/Training Room - seven Main Bathroom - containing a toilet and
tutoring stations
sink
Secondary Tutoring/Conference Room - Secondary Bathroom - available to staff
eight tutoring stations, two of which double only containing a toilet only (kitchen sink is
as student workstations
used)
Office - administrative assistant
Garage - offers some storage space. Is
workstation, two student workstations,
not consistently water tight nor sealed.
storage closet, and tutoring station
Archived files are stored here
Office/Copy Room - coordinator
Office - director‟s office, single private
workstation, graduate assistant
office in the facility used by all when
workstation, one student workstation,
privacy is needed also doubles as a
supply closet
hallway to emergency exit
Overall there are 8 student workstations (5 with phones), 17 tutoring stations including
the one in the kitchen and back office (2 double as student workstations).
The center‟s current location offers some stark pros
and cons. While the building is charming and offers
a genuine feeling of home for both Pacific students
and the youth of the community, the overly crowded
conditions and the limitations on programs caused
by inadequate space provide a perpetual challenge.
At peak times there are 18 concurrent tutoring
appointments in the center equaling 36 people
trying to learn and work while additional parents,
siblings, and staff attempt to go about their work
and getting their needs met. The Director has the
Tutoring in a fully booked center
only private office and regularly lends it when there
is the need for a private conversation. In a center with over 100 employees, it is nearly
impossible for others to hold a spontaneous private conversation in person or on the
phone.
Almost daily there are space related challenges and conflicts. Student leaders regularly
need to hold meetings regarding CCI business elsewhere on campus. This is
particularly true since the CCI is open until 8:00pm Monday through Thursday, thus
meetings need to be held either after 8:00pm or in another location. Additionally, it is
virtually impossible to hold a private meeting at the CCI between 10:00am-6:00pm. A
significant amount of staff resources are spent managing the facility and space issues
associated while trying to foster an environment conducive to student learning.
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Despite the space and maintenance challenges
associated with this facility, its layout and location
have some significant advantages. The layout of
a facility is very well suited for the Individual
Tutoring program because tutees report that it
feels like a balance between a school and a
home. This situation is conducive for setting the
tone for the type of work the CCI does. The
location is similarly ideal. It is easy for community
members to find and they are able to park close
to the building without needing a permit.

Secondary tutoring space, not accessible

Recommendation:
Expand existing facility by removing the garage and building out towards the fence line.
At one point several years ago, there was a prospective donor interested in facility
renovation and expansion. Although plans were never drawn, the estimate was around
$550,000 to double the square footage, bring the building to code, and within ADA
compliance.

In addition to the CCI building itself, CCI programs
use other spaces on and off campus. The library
community room is used monthly for leadership
meetings since there is no space in the CCI
facility to accommodate a group this large. Sears
114 is used weekly for ASB meetings and monthly
for Reach Out meetings. The DeRosa University
Center is utilized for Center Manager meetings
every other week. The challenge with using
University Center spaces for CCI functions is that
often both student and professional staff need to
Staff provide an orientation in waiting room as 18
come
from or return back to the CCI after
tutoring pairs work concurrently
meetings. This makes it difficult to use the full hour
for the meeting. Finally, the Saturday PIE program uses facility throughout the campus
once a month as part of the program.
The CCI also uses facilities in the community, primarily through the Community Tutoring
programs. In each case CCI staff works alongside community site staff to ensure that
the facility needs of each program are being met.

Center for Community Involvement

Self Study 2010

76 | P a g e

Part 14. Assessment and Evaluation
Service-Learning Programs (S-LP) must establish systematic plans and processes to
meet internal and external accountability expectations with regard to program as well
as student learning and development outcomes. S-LP must conduct regular
assessment and evaluations. Assessments must include qualitative and quantitative
methodologies as appropriate, to determine whether and to what degree the stated
mission, goals, and student learning and development outcomes are being met. The
process must employ sufficient and sound measures to ensure comprehensiveness.
Data collected must include responses from students and other affected
constituencies.
S-LP must evaluate regularly how well they complement and enhance the institution’s
stated mission and educational effectiveness.
Results of these evaluations must be used in revising and improving programs and
services, identifying needs and interests in shaping directions of program and service
design, and recognizing staff performance.
Part 14. Assessment and Evaluation Overview Questions
A. What is the comprehensive assessment strategy for the program?
B. How are tangible, measurable outcomes determined to ensure program
achievement of mission and goals?
C. How are student learning and development outcomes determined to ensure their
level of achievement?
Part 14 – Assessment and Evaluation
The Center for Community Involvement (CCI) serves joint audiences. It exists to serve both the
university and therefore Pacific students, as well as the Stockton community with its many
stakeholders and partners. In assessing and evaluating CCI programs, services, and processes,
the department strives to take multifaceted approaches to assessing both student learning and
community advancement. Specific student learning objectives and how they are achieved are
listed in the table below.
Table 14.1: CCI Program Objectives Summer 2009
Objective
Description
To develop the leadership identity and
This is accomplished by utilizing a developmental
potential of Pacific students on the CCI
leadership model which focuses on discrete learning
Leadership Team.
outcome competencies connected to the universitywide social and emotional competencies (SEC).
To engage with our local community to
This is accomplished by fostering ongoing dialogue
support their educational enrichment
with community partners and by providing individual
needs so that students see the
tutor mentoring services, Pacific students as tutors
responsibility and value of educational
to various after-school and community programs,
opportunities for all and our community‟s and age-appropriate Saturday enrichment
educational needs are supported.
programming.
To create, encourage, and facilitate a
This is accomplished through the development of a
variety of volunteer opportunities for
spectrum of service opportunities such as single
students throughout our Stockton
events, projects and ongoing opportunities.
community so that students develop a
lifetime ethic of service.
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These three objectives reflect the three areas of focus at the CCI: Leadership,
Education, and Service. Each area is assessed in a manner that is congruent with the
intended learning detailed below.
Leadership – Learning Assessment
The CCI‟s most strategic effort to assess student learning and evaluate programmatic
success is within the student Leadership Team and the experiences of these leaders.
The structure of this process has evolved over several years. Time has shown that as a
result of the CCI Leadership Team experience, CCI leaders develop skills in several
broad areas.
Table 14.2: Leadership Learning Outcome Concept Areas
Developmental Level 1

Developmental Level 2

Developmental Level 3

demonstrate your learning of &
competence with specific
professional workplace skills &
behaviors
demonstrate your ability to
establish personal and
professional goals

demonstrate initiative

demonstrate your empathy
for others

demonstrate your ability to
create & maintain
collaborative working
relationships
demonstrate your ability to
manage conflict & shape
positive resolution to conflict

demonstrate your ability to
identify & act on your
passion

demonstrate your self-confidence
with specific professional
workplace skills & behaviors

demonstrate your
engagement in the creation
of solutions to systemic
social inequalities.

demonstrate your
willingness to innovate

Each term, students reflect on the areas in their lives in which they want to either learn
more about or personally grow. Then student write specific, tangible, action-based goals
that are a symbolic representation of an area from their „learn and grow‟ reflection.
Students also reflect on the above learning outcome concept areas and tie each learn
and grow area to both a specific goal and a leadership learning outcome. Additionally,
each goal is situated in the CCI leadership experience. Work at the CCI provides ample
opportunity for this type of experience-based learning. For more details on the process
see appendix I Leadership Goal and Performance Review Booklet.
At the end of each semester student leaders participate in a performance review and
reflect on their goals as part of this process. Students assess both their success with
the goal and whether the original intended learning occurred.
Table 14.3: Post-Evaluation Learning
Total number of goals
Total number of individual students
Average number of terms on Leadership Team fall 2008
Average number of terms on Leadership Team spring 2009

Center for Community Involvement

Self Study 2010

144
27
2.57
3.24

78 | P a g e

During the 2008-20096 school year, 27 students, averaging 2-3 terms experience on the
CCI Leadership Team, set a total of 144 goals over two terms. Of those goals, 64% of
them were met with tangible learning in a classified area by 69% of the goals. The
majority of the goals were set in two learning outcome areas: professional workplace
skills and behaviors and collaborative working relationships. The greatest incident rate
of learning was in the area of ability for a student to demonstrate empathy for others
(87%).
Table 14.4: Learning Outcome Results
Reached
Learning Outcome
Number Yes No Total
Concept Areas*
A1 - Demonstrate
Professional
33
22
9
31
Workplace Skills and
Behaviors
A2 - Demonstrate the
ability to develop
21
9
12
21
personal and
professional goals
B1 - Demonstrate
collaborative working
32
21 10
31
relationships
B2 - Demonstrate
conflict
5
1
4
5
management/resolution
B3 - Demonstrate
18
12
6
18
willingness to innovate
C1 - Demonstrate
15
13
2
15
empathy for others
C2 - Demonstrate the
ability to identify and
20
12
7
19
act on their passion
Total
144
90 50 140

%
Met

Learning Outcome Met
Yes No Total
%
Positive

71%

24

6

30

80%

43%

13

8

21

62%

68%

21

9

30

70%

20%

1

4

5

20%

67%

10

7

17

59%

87%

13

2

15

87%

63%

13

6

19

68%

64%

95

42

137

69%

* Note: Learning outcome concept areas have been slightly modified since 08-09 data to reflect slightly more specific
areas.

At this point, the CCI has conducted this particular assessment, each term, with
leadership team students for five years. Since that time, the center has used these
results to change both educational and operational aspects. Over time the learning
outcome concept areas have changed to reflect a more diverse and inclusive menu (for
the latest menu, see appendix I Leadership Goal and Performance Booklet).
Additionally, the CCI has changed the manner in which it works with students on their
goals, that lead to these learning outcomes, by structuring check- ins with them at the
6

More recent data is available should the committee request it.
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mid-point of the term and in turn a higher goal completion rate with higher levels of
associated learning.
In an interest to increase the focus on outcomes lower on the menu, the CCI has
changed the emphasis of the staff development section of leadership meetings to focus
more on social justice topics. As part of this assessment the director includes the
number of terms an individual has spent on the CCI leadership team. Since the learning
outcome concept areas are scaffolded, the longer a student is on the team, the more
likely they are to selected the developmentally more challenging outcomes. These
outcomes are similarly more difficult to measure and quantify.
Leadership - Programmatic Evaluation
In addition to the assessment of goal-based student learning, the performance review
provides space for evaluation on employee performance, programmatic successes and
challenges, and supervisor feedback. The format requires advance preparation by both
the student leader and a core staff supervisor. From a developmental perspective, the
portion of the review that related directly to employee performance provides an
excellent opportunity for the student to develop new learn and growth areas for the
following term (see appendix I for Leadership Goal and Performance Review Booklet).
Partner in Education – Learning Assessment
Individual Tutoring
During the spring of 2010, a graduate student conducted an assessment of the
Individual Tutoring learning outcome: as a result of working as an Individual Tutor at the
CCI, tutors will be able to articulate the value of access to learning. A selection of tutors7
were interviewed in-depth regarding their work and experience tutoring various tutees.
Several themes became pronounced at the close of interviewing; the students were
motivated to assist tutees with their assignments, their level of involvement with tutees
was key to their understanding of access to resources, and their past learning
experiences played an important role in determining their awareness to a gap in access
to resources/learning. When asked, “What did you learn from this experience?” all of the
responses lead towards their families‟ ideology that college was the next step in order
for them to achieve and give back to society. Based on this initial assessment, a second
graduate student is in the process of assessing this and other learning outcomes
quantitatively.
Community Tutoring
During the spring of 2009, a two-part assessment of general Community Tutor
Multicultural Competency was conducted (see appendix CC Community Tutor Survey).
Analysis of the results of the surveys indicated a varying degree of multi-cultural
competency among community tutors. Evidence supporting the claim that experience as
a tutor increases multicultural awareness was also provided. This assessment has been
used for tutor development including for the spring 2010 Community Tutor In-service.

7

Due to the limitations of the study, only four tutors were interviewed.
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Self Recommendation:
A modified version of the two-part assessment is recommended to be conducted each
year for both Community Tutors and Individual Tutors.

Partner in Education - Programmatic Evaluation
Individual Tutoring
Several methods of evaluating the Individual Tutoring program are used. They include
tutee grade change data to measure tutee progress, parent/tutee evaluations to
evaluate satisfaction, and general individual tutor performance evaluations.
Tutee Grade Change
Given that the CCI aims to provide support beyond academics alone and that it serves
tutees of all ages among a diverse assortment of subject area requests, there are many
ways in which tutee progress could be measured. Tracking grade change data is one
such way of demonstrating the overall impact of the program on the progress of such a
diverse group of tutees.
Table 14.5: Average Grade Change Data
07-08
Avg. Grade Change
1.06

08-09
.65

09-10 (Fall)
.62

Data in the above table demonstrates average grade change for all tutees who had 5 or more appointments.

For the 2009-2010 school year, grade change data is only available for the Fall
semester whereas the data for the previous two years demonstrate average grade
change over the course of two semesters.
There are challenges associated with collecting and quantifying this type of data. For
example, adult and homeschooled tutees do not receive official grade reports. Similarly,
grade change data is compiled from grade reporting scales that vary dramatically in
form and substance. Additionally, many students seek our services in advance of the
reported low grade so the potential for change is minimal. In fact, for those students, no
change is ideal.
In addition to mechanical difficulties, there are many philosophical challenges inherent
to this somewhat problematic method. Grades are only one limited measure that often
does not represent the holistic learning supported at the CCI and Pacific. Despite these
myriad challenges, this is still the best way to quantifiable measure consolidated
improvement among such diverse tutees.
Parent Tutee Evaluation
To determine satisfaction, tutees and families are asked to provide feedback regarding
different elements of their interaction with tutors and other CCI staff. Through a series of
calls made to those who use the tutoring services, qualitative data is acquired regarding
experiences with the tutor-matching process, customer service, tutor‟s general
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effectiveness and professionalism as well as general suggestions and
recommendations. From these evaluations, CCI staff hone in on specific areas of
success and better understand specific areas that need improvement. Obtaining this
feedback by way of phone has been only partially successful in terms of rate of contact.
While a call-attempt log is maintained in an effort to strategically contact with as many
tutee families as possible, the contact rate over the last three years nevertheless has
been around 50% each year (see appendix Y Parent/Tutee Evaluation Form).
Employee Performance
Both Community and Individual Tutors, report to student Program Managers. These
Program Managers document issues with tutor performance and occurrences of tutor
misconduct and these written documents are kept in the tutor‟s employee files. All
potential tutors are screened as the first step of the application process. For returning
tutors, screening includes checking tutor employee files for documentation about tutor
performance.
Several methods for evaluation of Individual Tutor performance are used. In addition to
the evaluation of tutors embedded in the aforementioned Parent Tutee Evaluation calls,
Center Managers evaluate tutors particularly in terms of their level of dependability,
professionalism, and conscientiousness (see appendix Z Tutor Evaluations by Center
Managers). Since Center Managers are the student leaders who check-in appointments
and deal most directly with Individual Tutors on a daily basis, they are best situated to
evaluate on these points. Individual Tutoring Program Managers who directly supervise
individual tutors also complete this form. This information is included in the tutor‟s
employee file and is used in consideration for promotion or re-hire.
Community Tutoring
Community Tutors have formal individual performance evaluations at the end of each
semester with their respective student program manager. This is a chance for the tutors
to both receive, in writing and through discussion, feedback about their performance
over the course of the semester and to provide the same for their program managers
(see appendix AA Community Tutor Performance Evaluation. Additionally, for those
tutors who work with teachers at their respective sites, feedback from those teachers is
provided via a feedback form (see appendix BB Commodore Teacher Evaluation).
Usually submitted at the time of their performance evaluation is a program evaluation
that tutors complete for their respective sites (see appendix CC Community Tutor
Survey). This form allows tutors to rate the quality of the different components of a
program including for example; resources, availability of staff, and overall organization
and structure.
Saturday PIE
To assess the quality of the program, brief evaluation forms are administered
respectively to parents/guardians, youth participants, and college student volunteers
(see appendix G Saturday PIE Participant & Guardian Evaluation Forms).
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Appropriate for all ages, these simple forms are distributed at the end of each event to
be filled out by youth and their guardians and allow us to measure generally the extent
of the impact according to our defined purposes of the program and to evaluate specific
parts of each event. Refer to Saturday PIE section of Part 2 for more information
regarding how this feedback has been used.
Reach Out Community Service – Learning Assessment
Although the Reach out program has a defined learning outcome: volunteers will be
able to articulate the value of their involvement with community beyond Pacific, CCI
staff have yet to systematically assess these outcomes. The addition of a Reach Out
Coordinator would help provide capacity for the systematic assessment of volunteers‟
learning.
Reach Out Community Service – Programmatic Evaluation
The Reach Out program is evaluated based on each programmatic component. For
example, each year the Voluntary Action Groups survey volunteers at the annual
Volunteer Celebration to query them regarding their interests and hurdles in
volunteering (see appendix H Reach Out Volunteer Celebration Survey).
Alternative Spring Break is evaluated using a written Likert and open-ended evaluation
completed by each participant during the return trip airport layover. Since the
experience is fresh and the evaluators have time to provide complete and detailed
information, the evaluations frequently reveal thoughtful and helpful insights for the
program (see appendix DD Alternative Spring Breaks Evaluation).
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Summary of Recommendations
Section
Program
Section 2

Program
Section 2

Program
Section 2

Recommendation
Currently there are not explicitly stated learning outcomes from the Saturday PIE
program volunteers. These will be crafted and the assessment of learning
assessed.
If the CCI were to obtain a staff person supporting the Reach Out program, then it
would be able to more accurately report community service for the institution as a
whole. Currently this program is being run entirely by undergraduate students. The
recommendation to more systematically track is linked with the recommendation in
section 4. Human Resources to add a professional staff person to support the
Reach Out program.
Upgrading the existing tracking system to a more comprehensive one that is also
compatible with the Hands On Network such as 1-800Volunteer.org
Projected Expense: Starting at $3,000 annually
Develop sustainable funding for existing Alternative Spring Break programming.
Projected Expense $4,600 base add

Program
Section 2

Human
Resources
Section 4
Human
Resources
Section 4
Human
Resources
Section 4
Human
Resources
Section 4
Legal
Responsibilities
Section 6

Create additional Alternative Breaks opportunities at other times of year such as
winter break and early summer. Projected Expense: $2,000 base add
Add an additional professional position as a coordinator for Reach Out programs.
Projected Expense: $45,000 including benefits
Change CCI Administrate Assistant to 100% CCI load.
Projected Expense: $5,000 including benefits
Salaries of professional staff be benchmarked against comparable positions
both within the institution and at peer intuitions for equity and competitiveness.
Creation of a policy and process to record and maintain TB-test results for all
CCI employees engaged in contact with youth. There is a $12/person screening
fee.
Projected Expense: $500-1,000 annually
Conduct a legal review of all forms, written policies and application information.

Renovate the main restroom to ensure accessibility

Equity and
Access Section
7

Cost Unknown

Notation: Making a restroom accessible would require significant structural
modifications to the facility and result in a decrease of work stations, tutoring, and
meeting space where space is already at a premium. Additional facility
recommendations are found in Section 13. Facilities and Equipment. The
institutional committee on accessibility has already made note of this need
although there is no definitive timeline to bring the restroom to code. This remains
a primary barrier and concern for the purpose of this review.
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Equity and
Access Section
7

Diversity
Section 8

Technology
Section 12

Direct more time and resources to developing funding. Direct institutional
fundraising and grant support, could assist with sustainable funding for low cost
tutoring and the augmentation of infrastructure resources, plus developing funds
for critical building renovations.
With the addition of a Reach Out Coordinator, more time would be available to the
Director to either pursue additional funding sources directly or work with a gift
officer, should one be designated, from Pacific‟s Development office to peruse
additional gifts and grants.
Audit all written materials to ensure accommodation language is included.
Adopt a Point Of Sale (POS) system and supporting software technology to
upgrade tracking cash flow and client accounts and speed the check-in of
tutor/tutee pairs within the Individual Tutoring program. Notation: CCI staff
applied for an 2010 Innovation Grant fund for one-time setup however the
proposal was not selected
Projected Expense: $3,700 initial set-up with an estimated $500 for annual
maintenance

Technology
Section 12

Create fund for technology replacement schedule, detailed breakdown listed in
appendix GG.
Projected Expense: $6,070 annually
Resource the hardware additions listed above.

Technology
Section 12

Projected Expense: $4,400 single time plus $1,000 annually. The replacement
costs of these additions are include in the replacement schedule recommendation
above.
Expand existing facility by removing the garage and building out towards the fence
line.

Facility
Section 13

Assessment
Section 14

Projected Expense: unknown
At one point several years ago, there was a perspective donor interested in facility
renovation and expansion. Although plans were never drawn, the estimate was
around $550,000 to double the square footage, bring the building to code, and
within ADA compliance.
A modified version of the two-part assessment is recommended to be conducted
each year for both Community Tutors and Individual Tutors.
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Appendix B – Individual Tutor Request Form – Page 2 of 6
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Appendix B – Individual Tutor Request Form – Page 5 of 6

Center for Community Involvement

Self Study 2010

91 | P a g e

Appendix B – Individual Tutor Request Form – Page 6 of 6
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Appendix C – New CCI Employee and New Leader Checklist – Page 2 of 2
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Appendix D – Individual Tutoring Shared Resources List
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Appendix E – Individual Tutor Guidebook Table of Contents
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Appendix F – Sample Tutor Program Evaluation
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Appendix H – Reach Out Volunteer Celebration Survey – Page 1 of 2
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Appendix H – Reach Out Volunteer Celebration Survey – Page 2 of 2
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Appendix K – Organizational Chart
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Appendix M – Student Staff Position Descriptions Page 2 of 3
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Appendix N – Individual Tutoring and Community Tutoring Work Agreement Samples - page 1 of 4
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Appendix P - New Tutor Mentor Hiring Application – Page 1 of 5
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Appendix T - Penal Code Section 11142
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Appendix U – Child Injury Report Form
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Appendix V – Individual Tutoring Scholarship Request Form – Page 1 of 2
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Appendix V – Individual Tutoring Scholarship Request Form – Page 2 of 2
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Appendix W – Reference Checks Guide and Form

Center for Community Involvement

Self Study 2010

164 | P a g e

Appendix X – Revenue and Expense Detail
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Appendix Y – Parent/Tutee Evaluation Form – Page 1 of 2
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Appendix AA – Community Tutor Performance Evaluation - Page 1 of 3
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Appendix BB – Commodore Teacher Evaluation
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Appendix CC – Community Tutor Survey - page 3 of 4
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Appendix DD – Alternative Spring Breaks Evaluation - Page 1 of 2
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Appendix DD - Alternative Spring Breaks Evaluation – Page 2 of 2
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Appendix EE – Blood Born Pathogen Procedures
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Appendix FF – Sliding Scale Fee Structure Explained
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Appendix GG – Proposed CCI Technology Replacement Schedule
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Appendix HH – Recruiting and hiring staff at Pacific – Page 1 of 10
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Appendix HH – Recruiting and hiring staff at Pacific – Page 2 of 10

Center for Community Involvement

Self Study 2010

185 | P a g e

Appendix HH – Recruiting and hiring staff at Pacific – Page 3 of 10

Center for Community Involvement

Self Study 2010

186 | P a g e

Appendix HH – Recruiting and hiring staff at Pacific – Page 4 of 10
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Appendix HH – Recruiting and hiring staff at Pacific – Page 9 of 10
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Appendix II – 2010-2011 List of Spanish Speakers

Leadership Spanish Speakers
Angela Alfonzo: Emergency only
Alana Pennington: Advanced
Carina Oropeza: Fluent
Carissa Harris: Very Limited
Elena Goldfoos: Basic
Emma Cohen: Fluent
Gabe Chaparro: Emergency only
Jafra Thomas: Intermediate/Conversation
Katie Doll: Basic/Limited
Kassandra Talbot: Advanced
Lydia Johnson: Basic
Morgan Stonefelt: Conversational
Nicole Mainwaring: Basic
Rayven William: Very Basic
Tara Ignont: Emergency Only
Whitney Rule: Very Basic
Yvonne Ramirez- Semi- Fluent
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