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Institutional Context 
Context Statement 

The University of the Pacific (Pacific) was established by pioneer Methodist ministers in 
1851 as the first chartered institution of higher learning in California. Pacific has a his-
tory of firsts: it provided the West Coast with its first medical school, was the first inde-
pendent co-educational campus in California, the first conservatory of music west of the 
Mississippi, the first to form bilingual bicultural colleges in the country, and the first to 
offer a “Four Year Guarantee.” While the list goes on, these are examples of the pioneer-
ing spirit that is part of the institutional culture. 

Today, an independent institution of 6,235 students on three campuses in Northern 
California, Pacific has witnessed growth and considerable institutional strengthening 
since the last accreditation self-review in 2000. The size of the student body has in-
creased by 626 since fall 2000, with most of that growth occurring on the main Stockton 
campus. During that same time, enrollment indicators elevated: applications rose from 
8,664 in 2000 to 15,530 in 2007, selectivity of the entering freshmen class improved from 
76.3% in fall 2000 to 59.1% in fall 2007, and SAT scores of entering freshmen rose from 
1121 in fall 2000 to 1182 in fall 2007. Enhanced student and faculty quality are evinced 
by numerous academic awards for individuals and programs and improved national 
rankings for selected programs and the university as a whole. In conjunction with in-
creased quality, both the student body and faculty have become more diverse over this 
period. The percent of minority and international students increased from 43% to 45% 
over the seven-year period. Minority and international faculty increased from 13.0% to 
23.5%, with the percentage of female faculty rising from 33% to 39%. These are some 
indicators of the success of Pacific’s commitment to "inclusive excellence.” 

Progress during this period can be attributed to both an allegiance to the core values of 
Pacific’s mission “to provide a superior, student-centered learning experience” and a 
sharpening aspiration to be among the nation’s best universities. Pacific aims to earn a 
national reputation for linking liberal arts and professional education at both under-
graduate and graduate levels through distinctive, innovative curricular and co-
curricular programs of exceptional quality and high value. Pacific has also aspired to 
become a national leader in the creative use of experiential learning and leadership de-
velopment. 

An emphasis on distinctiveness, collaboration, joint program planning, and interdisci-
plinary approaches has guided programmatic development. Pacific has developed inte-
grated programs such as a joint PhD between Pharmacy and Chemistry, a 
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PharmD/MBA, and a multi-disciplinary Environmental Sciences program. In addition, 
Pacific’s multi-disciplinary general education seminar series has been revamped, span-
ning freshman through senior years, and has become a national model. Dentistry and 
other disciplines have developed international partnerships, while international per-
spectives continue to be incorporated throughout programs.  

To enhance student-centered learning experiences outside the classroom, the University 
has developed opportunities for every student to participate in experiential learning 
and research activities, supported faculty oversight of such experiences and encouraged 
higher levels of community engagement. Approximately 60% of undergraduates par-
ticipate in an experiential learning course; in addition, many students participate in in-
ternships and other service and community activities during their college years. The 
University has also invested significantly in the strengthening of the information tech-
nology infrastructure to support these activities. 

Pacific’s financial stability has greatly improved: the University has enjoyed 11 straight 
years of surpluses, while the endowment grew from $131 million in FY01 to $220 mil-
lion in FY07. The recently completed comprehensive campaign raised over $330 million. 
The endowment per student has increased from $23,658 to $35,775 in the past decade. 
Such stability has permitted investment in faculty and staff salaries; $200 million in 
renovation and construction of new academic buildings, residence halls, and other fa-
cilities; and enhanced support for faculty research. Faculty productivity has risen as 
well, evinced in part by an increase in external funding for research, scholarship, and 
public service from $7.9 million in FY01 to $38.3 million in FY07. 

In 2005, the Board of Regents challenged University leadership to engage in a strategic 
planning process to advance the University and to utilize program review to enhance 
academic quality. The process has involved every University community stakeholder 
group through numerous forums, workshops, and brainstorming and planning ses-
sions. Four areas of focus and accomplishment were the result of the planning process: 
a new strategic plan, Pacific Rising, was adopted by the Board in April 2007; a renewed 
emphasis on learning assessment, a key theme of the self-review for WASC in 2000; a 
revision and strengthening of the program review process; and the development of in-
novation initiatives and capacities across the University. 

Along with the mission statement, at the core of the Pacific Rising strategic plan are a se-
ries of Core Values, Aspirations, and Commitments. The six Commitment statements 
will be executed through 20 Strategic Directions that define the University’s planning 
priorities. As the University now seeks to implement this strategic plan, it also proposes 
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to focus the two-stage WASC capacity and effectiveness reviews on the initial imple-
mentation of Pacific Rising.  

Following Pacific’s last 10-year accreditation review, the Commission Action Letter of 
July 10, 2000 noted the progress of the institution since its review in 1990 as well as im-
portant issues for focus through the next period. Specifically responding to the Action 
Letter, the University has over the last five years invested significantly in staff and fac-
ulty salaries through a sophisticated salary plan. Targets were set in 2001 at the median 
faculty salaries for a comparison group of institutions by each discipline and rank. In 
addition, staff salaries were adjusted to be competitive with regional markets. The tar-
gets were achieved in 2006, and salary pools were elevated in 2007 to support mainte-
nance at market levels. In addition, Pacific’s staff during this same time has become sig-
nificantly more diverse. While the male/female ratio has remained relatively stable, the 
percent of non-white staff has risen from 28% to 40% in the last ten years. 

The Action Letter also identified the need for continued or enhanced support for faculty 
use of information and technology, professional development, and assessment activi-
ties. In response, budgets for information resources and the Office of Information Tech-
nology have been augmented each year for the last several years. Furthermore, the Cen-
ter for Teaching and Learning, newly established in 2005, has received significant fund-
ing to expand services to support effective teaching and learning university-wide, in-
cluding more staff, resources, office space, and new technologies. As a result, increased 
numbers of faculty are participating in structured professional development activities 
sponsored by the Center, improving their knowledge and skills in many areas, includ-
ing a more intentional development of learning outcomes and more nuanced assess-
ment of student learning. The Division of Student Life has also instituted learning out-
comes in all of its departments.  

Finally, while assessment efforts have made great advances over the past decade, more 
recent improvements served to shift the focus to the improvement of student learning. 
The entire program review process has been redesigned to emphasize outcomes as-
sessment in the departmental self-study. Additional staffing added in the last three 
years, including the Assessment Specialist in the Academic Division, the Director of As-
sessment in Student Life, and the Director of Performance Management in Business and 
Finance, alongside the recent redesign of the comprehensive assessment schedule now 
provide a foundation for deeper, more nuanced, and more efficient programmatic as-
sessment. 
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Process for Proposal Development Including Preliminary Self-Review 

The formal proposal development process began in January of 2007 with the formation 
of a Proposal Steering Committee. Committee members were: 

• Robert Brodnick, Assistant Provost 
• Phil Gilbertson, Provost 
• Elizabeth Griego, Vice President for Student Life 
• Brian Klunk, Faculty member, Political Science; Past-Chair Academic Council 
• Joan Lin-Cereghino, Faculty member, Biological Sciences 
• Cathy Peterson, Faculty member, Physical Therapy 
• Jean Purnell, Executive Assistant to the President 
• Mike Rogers, Director of Institutional Research 

Because Pacific has already embarked on a comprehensive strategic planning process 
with major attention to educational innovation and enhancement, the Steering Commit-
tee proposed to the broader University community to follow the WASC Strategic Plan-
ning Model and build the review around the implementation and evaluation of Pacific 
Rising’s six Commitments and twenty Strategic Directions set through 2015. (The com-
plete plan is included as an attachment).  

The Strategic Planning approach was thus selected with a focus on the capacities 
needed to implement the vision and attain the associated outcomes of Pacific Rising. On 
February 1, 2007, President DeRosa wrote a letter to the University community an-
nouncing the beginning of the self-review, noting the new two-stage review process, 
and linking the review to the Pacific Rising strategic planning process. President DeRosa 
included a request for community feedback on the process. Following a model used at 
other institutions, the Institutional Research office developed and distributed an elec-
tronic survey to the University community that asked respondents to rate their percep-
tions of Pacific’s performance on the WASC Standards and Criteria for Review. Al-
though response was limited, the exercise served to increase community awareness of 
the criteria utilized in a WASC accreditation review and further informed the commu-
nity on the process. More detail is provided in Appendix B. 

In the spring of 2007, members of the Committee and other faculty attended the 2007 
WASC Annual Meeting in San Jose, where Provost Gilbertson presented the strategic 
approach for the planning process, development of the innovation initiatives, and the 
revised program review process. A subgroup was formed to revisit and refine the uni-
versity-wide learning objectives. Over the summer and into the fall 2007 semester, the 
Committee further articulated outcomes for the review and refined the format as a se-
ries of essay topics with specific questions for inquiry.  
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Fall semester activities focused on broad communication of the vision and specific out-
comes for the self-review. The timeline and basic workplan for the entire accreditation 
review were shared with the Board of Regents at their October 2007 meeting. Drafts of 
the proposal were widely disseminated across the University and focused discussions 
took place in the primary planning and shared governance bodies, including the Institu-
tional Priorities Committee and the Academic Council. Drafting and revisions contin-
ued through January 2008; the President and his Cabinet formally endorsed the final 
draft of the Proposal in February 2008. 

 
The Review Process 

Overview and Goals 

Pacific’s primary goal of the overall accreditation process is institutional improvement 
that leads directly to enhanced student learning. The Pacific Rising plan provides a 
structural framework for the overall review and links the two phases, the Capacity & 
Preparatory Review (CPR) and the Educational Effectiveness Review (EER). By using 
the WASC Strategic Planning Model, the University will identify a limited number of 
areas of emphasis in Pacific Rising for in-depth review. Inquiry related to these topics 
will intentionally bridge the two reviews to create an integrated process. The self-
review will align the topics to demonstrate improvement of educational effectiveness 
and provide evidence for student learning results. 

Pacific Rising articulates the University’s goal of becoming “the West’s most distinctive 
student-centered national university” and consists of six Commitments that focus on 
innovation, distinctiveness, collaboration, the whole student, partnerships, and im-
provement. The twenty Strategic Directions further delineate the goals and methods by 
which the University will conduct the efforts. Upon completion of the plan, the Presi-
dent’s Cabinet discussed which of the strategic directions should receive the most atten-
tion in the initial implementation of Pacific Rising. Seven of the twenty Strategic Direc-
tions were identified as foundational for the entire plan and were therefore selected as 
priorities for the 2008-2010 planning period. These seven will be the primary focus of 
the WASC self-review. These are (numbers drawn from Pacific Rising): 

3. Strengthen current and develop new academic programs of distinction through 
investment in existing programs, national stature for the first-professional schools 
and new academic hallmarks. (Commitment 2 – Distinctiveness) 
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5. Pursue University-wide marks of distinction, specifically in leadership develop-
ment, experiential learning, international programs and student achievement. 
(Commitment 2 – Distinctiveness) 

9. Make experiential learning a hallmark by achieving 100% student participation, 
increasing international experiential learning, advancing undergraduate research, 
strengthening the residential learning community and increasing study abroad. 
(Commitment 4 – The Whole Student) 

10. Create distinctive citizen-leader development programs through service learning 
and volunteerism, a framework for leadership development based on emotional-
social intelligence (ESI), lifelong learning and lasting relationships with the Univer-
sity. (Commitment 4 – The Whole Student) 

15. Invest in marketing initiatives that build partnerships and elevate institutional 
visibility by building marketing capacities, expanding relationships with media out-
lets and achieving greater national visibility. (Commitment 5 – Partnerships) 

16. Strengthen enrollment to improve student quality, selection and geographic di-
versity by implementing broader selection processes, improving freshman selectiv-
ity, maintaining access, ensuring enrollment stability in the first-professional 
schools, and modestly increasing undergraduate and graduate enrollment. (Com-
mitment 6 – Improvement) 

19. Build financial capacity through fundraising, investment and budget manage-
ment, and appropriate tuition-setting with specific focus on conducting an aggres-
sive fundraising campaign, increasing alumni giving, improving accountability to 
donors, achieving a bond rating of 1A and setting appropriate tuition. (Commitment 
6 – Improvement) 

While not explicitly articulated in Pacific Rising, an additional area for inquiry is essen-
tial as we examine our educational effectiveness: the formulation and adoption of Uni-
versity-wide learning objectives. While some progress was made toward that end dur-
ing the last WASC Self-Review, little work has been done since that time. The Univer-
sity’s recent work on strengthening first-year experiences for freshmen and identifying 
programmatic areas of distinction, including experiential learning and leadership as a 
part of whole student development, has further emphasized the need to place these and 
other specific program learning outcomes in the context of outcomes for the entire Uni-
versity and its mission. These outcomes will incorporate much of the direction of Pacific 
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Rising and provide the basis for relating the priorities of the plan to student learning. As 
a result, this line of inquiry was selected for inclusion as part of the Self-Review process. 

While the inquiries that make up the self-review will focus on these seven priorities as 
well as the development of university-wide learning outcomes, components related to 
Commitments 1 and 3 on innovation and collaboration will also be incorporated into 
the inquiries. A strong concordance was observed when the seven selected Strategic Di-
rections were mapped to the WASC Standards and Criteria for Review (Appendix C). 
The presentation of the results of the inquiries will be organized to address the four 
WASC Standards, with emphasis on Standard 2 (teaching and learning; scholarship; 
student learning) and Standard 4 (strategic thinking and planning; commitment to 
learning and improvement).  

The University’s goal is to enhance outcomes and sharpen institutional practices in each 
strategic priority area over the course of engagement in self-review. It is expected that 
the entire process will serve the institution by helping to align planning and budgeting 
systems (at the more tactical and operational level) with these strategic priorities (at the 
more strategic level).  

The implementation of a redesigned program review process, with both annual and pe-
riodic self-study and reporting components, will be integrated into the planning process 
concurrently with the self-review. The capacities for the new program review process 
will be established in the next two years, and its effectiveness will be evaluated and re-
finements made through 2012. The University has built strong data and assessment sys-
tems, but seeks to create more direct and continual connections from learning assess-
ment to improvement of teaching and learning.  

Detailed Approach for the Capacity and Educational Effectiveness Reviews 

The work of the self-review will be accomplished by three Essay Teams across the two 
reviews (CPR and EER). While a single faculty chair will coordinate the entire process, 
specific chairs will facilitate the process for each of the Essay Teams. The Essay Teams 
will pursue lines of inquiry based on the seven Strategic Directions of Pacific Rising se-
lected as priorities for the next few years. The inquiry will link the planning process 
with evidence of student learning outcomes; program planning and review; and deci-
sion-making and implementation structures. Two to three key questions determine the 
content and focus of each essay for a total of fifteen questions.  

The essays in the CPR will explore the alignment of institutional structures, resources, 
and processes to attain goals in the following areas: Capacity for Distinctiveness; Capaci-
ties in Visibility, Enrollment, and Financial Stability; and University-Wide Student Learning 
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Outcomes. For each essay in the EER, specific research questions, methods of inquiry, 
and indicators will be identified that structure the evidence for educational outcomes in 
two areas: Distinctiveness and Student Learning.  

The Capacity & Preparatory Review 

Essay One: Capacity for Distinctiveness 

The University has both a history and present culture of pioneering and innovation, 
leading to accomplishments that set it apart from other institutions of higher education. 
Through the planning process, a number of areas of current distinction have been iden-
tified for strengthening while new potential areas of distinction have emerged. This es-
say will focus on the capacities necessary for achieving and sustaining distinctiveness 
and innovation. Essay Four will link to Essay One by reporting effectiveness of the Uni-
versity’s efforts to develop distinctiveness in specific areas and programs. 

CPR.1.1. What specific structures, resources, and processes has Pacific developed to 
select, support, and evaluate these points of institutional distinction:  

a. experiential learning for all students; 
b. leadership development based on social-emotional intelligence models;  
c. innovation initiatives, especially based on interdisciplinary approaches; 
d. intercultural competence and specialized international programs; and 
e. specific professional programs, graduate programs, institutes, and centers?  

CPR.1.2. For each of the areas, comment on the adequacy of the structures, re-
sources, and processes. What disparities in capacity appear to exist in each area, and 
how will shortcomings be addressed? 

CPR.1.3 How is the development of these initiatives at the institutional level linked 
to similar development and implementation at unit program levels? What additional 
capacities and links in planning and implementation are yet to be built? 

Essay Two: Capacities in Visibility, Enrollment, and Financial Stability 

Over the past decade, Pacific has risen impressively in the quality of its programs and 
student profile. During this period, enrollment growth and successful management of 
resources permitted investment in programs, infrastructure, salaries, and facilities. With 
Pacific’s modest endowment coupled with a diverse academic program of resource-
intensive schools, continued enrollment growth is a critical factor for ongoing im-
provement and a level of efficiency appropriate for Pacific. Competition with the Uni-
versity of California and highly selective California private schools, however, poses a 
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challenge for Pacific’s enrollment plan of modest growth for the next decade. To help 
assure this enrollment growth while maintaining quality and selectivity, enrollment of 
out-of-state and international students has been identified as a strategic priority.  

Success in enrolling a more geographically diverse student body is dependent upon 
marketing initiatives to promote the distinctiveness and value of a Pacific education 
both within and outside the region and state. Development of greater visibility for the 
University will also facilitate more active engagement of alumni and friends of the uni-
versity, who consistently confirm the view that marketing has been seriously under-
served. Reconnecting with alumni and achieving increased levels of financial support 
are goals of the “Pacific Fund,” a new annual giving program launched in October 2007. 
The Fund is considered a foundational initiative in preparation of the next fundraising 
campaign. 

Finally, Pacific’s continued success will rely upon maintaining financial stability 
through competitive tuition-setting, marketing attractive programs (including some 
non-degree programs), improved fundraising success, and continued investment 
growth. Essay Two will focus on these capacity issues through the following questions: 

CPR.2.1. What specific structures, resources, and processes has Pacific developed to: 
a. increase institutional capacity for marketing initiatives that build partner-

ships and visibility; 
b. strengthen enrollment to improve student quality, selection and geographic 

diversity; and 
c. build financial capacity through fundraising (including increased alumni giv-

ing), investment and budget management, and appropriate tuition-setting? 

CPR.2.2. For each of the areas, comment on the adequacy of the structures, re-
sources, and processes. What disparities in capacity appear to exist in each area, and 
how will shortcomings be addressed? 

CPR.2.3 How is the development of these initiatives at the institutional level linked 

to similar development and implementation at unit program levels? What additional 
capacities and links in planning and implementation are yet to be built? 

Essay Three: Capacities that Support University-Wide Student Learning Outcomes 

Pacific has developed a strong core culture of learning expectations built through col-
laboration over the years that extends to all nine schools. Nonetheless, a university-
wide statement of learning outcomes had never been fully developed. The Pacific Rising 
planning process included extensive discussion of core values, foundation values, and 
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aspirational values that revealed general agreement on university learning outcomes. 
An early draft of these outcomes is given in Figure 1. As these draft statements have not 
been fully vetted or adopted by faculty, they are considered starting points for the in-
quiry of Essay Three. This essay will focus on the formal development of University-
wide student learning outcomes, on their specific definition, and on the metrics and 
measurements necessary to assess student learning. Essay Five will extend the work of 
this essay in the Educational Effectiveness Review as well as address the effectiveness of 
the undergraduate General Education program, which has recently undergone exten-
sive review and revision (shown in Appendix D). 

Figure 1 -- December 2007 Draft of University-Wide Student Learning Outcomes  

All Pacific graduates will demonstrate… 
1. competence in the major field of study as defined by that program’s outcomes; 
2. the ability to synthesize, evaluate, and think critically; 
3. competence in using information and information technologies; 
4. competence in communication as required in their profession; 
5. proficiency in collaboration and functioning in teams; 
6. a global orientation and intercultural competence; 
7. development in ethical and moral reasoning;  
8. connections to and responsible citizenship in their communities; 
9. social and emotional competencies; 
10. competencies of responsible leadership; and 
11. application of learning through experience and accomplishment. 

 

CPR.3.1. Given the draft student learning outcomes listed in Figure 1, what final 
statements of student learning should apply to all Pacific graduates in all programs? 
How were these selected? Why were these chosen? 

CPR.3.2. For each student learning outcome, develop a rubric to define multiple lev-
els of development that includes descriptions of student behaviors and competen-
cies for each level. How have/will they be implemented? 

CPR.3.3. Identify or develop metrics, measures, and methods that will be employed 
to assess student development including student behaviors and competencies for 
each outcome. Give an assessment of the capacities for these? (This line of inquiry 
will be continued in the EER.) 
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The Educational Effectiveness Review 

Essay Four: Effectiveness in Distinctiveness 

Pacific’s emphasis on learner-centered development — strengthened by campus com-
munity life, practice-based learning, ethical leadership development, and integrated lib-
eral and professional studies — sets the University apart in higher education. Pacific 
seeks to deepen its distinctive approach to preparing the “whole student” and “prac-
tice-ready professional” through strengthening and developing three distinctive pro-
grams: experiential learning, leadership development, and intercultural competence.  

Innovation is also a key engine for Pacific’s distinctiveness. A university-wide process 
involving hundreds of faculty and staff produced fourteen Collaborative Vision Teams 
and initiatives (listed in Appendix E). Pacific likely cannot support and sustain more 
than five or six major academic innovation initiatives over the period of this review. If 
these initiatives progress satisfactorily, they increase the likelihood of achieving other 
goals, such as enrollment and continued financial stability. Therefore, determining the 
educational effectiveness of these initiatives is essential to Pacific’s future. 

Finally, Pacific Rising planning activities prompted renewed attention to graduate pro-
grams, special institutes and centers, and the first-professional programs. Following 
Program Review recommendations in 2005, the Dean of Graduate Studies position was 
restructured in 2006 from a part-time position to a new full-time position, Associate 
Provost for Research and Collaborative Programs and Dean of Graduate Studies, to ad-
dress in part quality and performance concerns in graduate programs. Centers and in-
stitutes have increased in number as programs have aimed for increased distinctive-
ness. In addition, the Strategic Action Plan sets specific expectations for each of the three 
first-professional schools: dentistry, law, and pharmacy.  

EER.4.1. How and to what extent has progress on the following distinctive programs 
set Pacific apart? How have they maintained quality along with uncommonness?  

a. experiential learning for all students; 
b. leadership development based on emotional-social intelligence models;  
c. innovation initiatives, especially based on multi-disciplinary approaches; 
d. intercultural competence and specialized international programs; and 
e. professional programs, graduate programs, institutes, and centers? 

EER.4.2. To what degree have these initiatives been successful? What evidence exists 
that these programs have elevated institutional distinctiveness? What further in-
vestments are required to sustain success? 
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EER.4.3. How has investment in these distinctive programs enhanced faculty and 
staff development and student learning?  

Essay Five: Effectiveness in Student Learning 

While Pacific has been developing its learning assessment infrastructure and practices 
for some years, the effort to assess university-wide learning outcomes is new. Analyz-
ing progress on this ambitious effort will be an important milestone, especially because 
several outcomes are linked to Pacific’s strategy to increase distinctiveness. For under-
graduate students, the revised General Education program, with new electronic portfo-
lios to enhance learning and track student progress, requires comprehensive assessment 
of student learning, along with the First Year Experience for undergraduates, a major 
recent collaboration. Graduate and especially first professional students tend to be in 
programs with more highly defined learning outcomes. Assessment will need to span 
programs and levels to produce evidence for educational effectiveness. 

Recognizing that in some outcomes areas, implementation and data-gathering will be 
limited by the time that essays will be completed, Pacific will identify selected outcomes 
for focus within the review period and for subsequent inclusion in Essay Five. 

EER.5.1. How have selected university-wide student learning outcomes been inte-
grated into the teaching and learning environment, programs, and curricula of the 
University? What has been learned from assessing these outcomes for all Pacific 
graduates? 

EER.5.2. How have these outcomes changed teaching and learning, administrative 
and planning systems, and service delivery to improve educational effectiveness?  

EER.5.3. How have the curricular and co-curricular collaborative aspects of the First-

Year Experience and General Education enhanced student learning?  

Plan of Work and Engagement 
Workplan and Milestones 

Brian Klunk has been named the faculty Self-Review Chair and began the formation of 
the Self-Review Steering Committee in February 2008. Additional members will be 
added through the spring of 2008. The Assessment and Data Support team has been ac-
tivated time. The Steering Committee will represent broadly the three campuses and 
diversity of programs and processes at Pacific. The Self-Review Chair and Assistant 
Provost for Planning, Innovation, and Institutional Assessment will orchestrate and 
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support the self-review process through the CPR and EER phases and regularly meet 
with the Essay Chairs and Assessment and Data Support team to coordinate informa-
tion, effectiveness measures, and progress in meeting essay deadlines.  

Upon the approval of the proposal, the chairs of three Essay Teams will be identified 
and team members for each of the essay teams will be selected. The first team, focused 
on Essay One during the CPR and Essay Four during the EER, will have subgroups that 
each concentrate on one of the five components of CPR1.1. Membership should remain 
somewhat consistent but may vary from the CPR to the EER. Three subgroups of Essay 
Team Two will be assigned to conduct the inquiry related to the three components of 
Capacities in Visibility, Enrollment, and Financial Stability. These are addressed only in the 
CPR. The third team will conduct the inquiry for Essays Three during the CPR and Five 
during the EER.  

Figure 2 -- Timeline with Target Dates for Self-Review 

Task 
 
Proposal Development 
Proposal Submitted 
Target for Proposal Acceptance 
 
Study Period and Essay Writing Begins 
First Draft of CPR 
Community Review and Input to CPR 
CPR Submitted 
 
Team Visits for Capacity Review 
 
Study Period and Essay Writing Continues 
First Draft of EER 
Community Review and Input to EER 
EER Submitted 
 
Team Visits for Effectiveness Review 
Process Concludes with WASC Action 

Target 
 
Fall 2007-Spring 2008 
February 29, 2008 
April 15, 2008 
 
May 1, 2008 
June 1, 2009 
Fall 2009 
December 1, 2009 
 
February 2010 
 
February 2010 
February 1, 2011 
Spring 2011 
June 1, 2011  
 
Fall 2011 
January 2012  

 

All three teams will begin work by the end of the spring 2008 semester. The Coordinat-
ing Group of the Steering Committee consisting of the Self-Review Chair, Assistant 
Provost, and three Essay Team Chairs will structure and write the self-review report to 
create a coherent whole when the essays are integrated. Through campus dialogue, the 
CPR report will be readied for the visiting team in 2010. As the EER essay teams con-
tinue their work, they will benefit from feedback from the CPR process and team visit. 
The EER report will be readied for the visiting team in 2011. The post-visit reports will 
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be processed and the University will await final word from WASC regarding the re-
affirmation of accreditation.  

Effectiveness of Data Gathering and Analysis Systems 

The University’s systems for data collection, integrity, analysis and synthesis have been 
greatly enhanced since the creation of the Institutional Research office in February of 
2000. The staff includes a director, institutional researcher, data architect, administrative 
staff, and student assistants. The institution has built a state-of-the-art analytic data sys-
tem that extracts, cleanses, parses, and combines data from the administrative database 
(Banner), a variety of ongoing comprehensive assessment instruments, and a number of 
ad hoc studies. Information is distributed to the campus community via a sophisticated 
web interface that allows for access to hundreds of stock reports with trends back to 
1994, a customizable online dynamic query tool, and a specialized information request 
system.  

The office also administers the primary national surveys to include the three integrated 
HERI CIRP instruments, the Freshman Survey, Your First College Year, and the College 
Student Survey, as well as the College Student Experiences Questionnaire, National 
Survey of Student Engagement, Student Satisfaction Inventory, Collegiate Learning As-
sessment, and other similar assessments. The office is also active in the Higher Educa-
tion Data Sharing Consortium, which provides nationally normed benchmark data for 
private institutions. In the end, Pacific can link all data and assessment efforts in order 
to conduct sophisticated analyses and studies to further improve processes and the 
teaching and learning environment. The entire IR operation has been noted to be a na-
tional model. 

Recently, three new assessment positions have been filled to support the ongoing needs 
of faculty and staff as they affect student learning and development and organizational 
learning and performance. One position resides in Student Life, another in the Aca-
demic Division, and a third in the Business and Finance division. Aside from these three 
positions, the Advancement division also has an analytical team.  

Specifically to support the self-review process, an Assessment and Data Support team 
has been identified from each division of the University and includes: 

• Mike Rogers, Director of Institutional Research (chair) 
• David Sul, Assessment Specialist 
• Sandra Mahoney, Student Life Assessment Director 
• Sondra Roeuny, Director of Performance Management 
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Finally, with the redesign of the program review process, new annual and periodic re-
porting standards are being implemented to better integrate data and analysis into 
regular and periodic program improvement. This is intended to link evidence for out-
comes with forward-looking planning processes and existing budgeting systems. The 
two reviews will play an important role in helping the institution better integrate as-
sessment, planning, and budgeting systems. 

Commitment of Resources to Support the Review 

The President and Provost will have oversight of the entire self-review process and will 
monitor the status of the projects and essays, suggesting modifications as necessary to 
meet the goals and deadlines. The faculty Self-Review Chair will provide leadership for 
the process. On a day-to-day basis, the Assistant Provost of Planning, Innovation, and 
Institutional Assessment will support the process. The self-study for both reviews will 
be funded through the Office of the Provost. Most of the resources expected are time 
commitments for participants and faculty; assigned release time will be provided for 
significant roles such as Self-Review and Essay Chairs. Departments will be centrally 
reimbursed for assigned time. The budget of $30,000 annually during the review period 
will be augmented to support assessment functions pending approval.  

The Self-Review Chair will oversee the primary editing duties and coordinate the essay 
teams led by the three Essay Chairs. The three primary planning bodies of the institu-
tion— the Institutional Priorities Committee, the Academic Council, and the President’s 
Cabinet—will receive regular progress reports and engage in dialogue on the drafts that 
build the final report. The entire accreditation review process is expected to add signifi-
cant and long lasting value to Pacific. 
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Appendices 
Appendix A: Mission Statement 

University of the Pacific’s mission is to provide a superior, student-centered learning experience 
integrating liberal arts and professional education and preparing individuals for lasting 
achievement and responsible leadership in their careers and communities.  
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Appendix B: Summary of the Preliminary Self-Review 

As part of the preparation for the self-review process, a survey was distributed to 
gather feedback on the WASC standards and 42 CFRs in relation to the six Commit-
ments of Pacific Rising. This instrument was adapted from an online survey first devel-
oped by California State University San Marcos. In addition to receiving the commu-
nity’s perspectives on the importance of and Pacific’s performance on the standards, the 
assessment served to raise awareness within the community about the self-review proc-
ess. 

This online survey was distributed to faculty, administrators, and student leadership on 
all three campuses. Specific groups were over-sampled to ensure a strong representa-
tion of planning, leadership, and shared governance: Institutional Priorities Committee, 
President’s Cabinet, Council of Deans, Academic Council, Academic Affairs Committee, 
ASUOP Student Senate, Council of Assistant and Associate Deans, Alumni Board, Par-
ent's Board, Staff Advisory Council. A total of 169 individuals responded to the survey, 
an 8% response rate from the total population yet just less than 50% of the over-sampled 
groups. Most respondents worked on the Stockton campus (91%) and about half of the 
respondents were administrators.  

The results indicated that performance on the four standards ranged between “does 
well” (1.0) and “needs attention” (2.0) and that there were significant differences in per-
formance ratings across all four Standards. Pacific’s strongest performance was Stan-
dard One (1.50), Institutional Purposes and Educational Objectives. The next strongest 
was on Standard Two (1.63), Achieving objectives, then Standard Four (1.73), Commit-
ment to Learning and Improvement. More need of attention was perceived for Standard 
Three (1.84), Developing and Applying Resources and Structures to Ensure Sustainabil-
ity. There were no significant differences across the Standards in terms of importance 
with an average rating of 1.35. 

When survey results were analyzed in regard to the seven Strategic Directions of focus 
for this self-review, the following patterns emerged. Importance ratings for the CFRs 
that related to all seven Strategic Directions were high but relatively the same. The only 
significant difference was with the Strategic Directions focused on enrollment and fi-
nancial capacities that showed even higher importance ratings. Performance ratings for 
the seven Strategic Directions ranged from 1.63 to 1.86. Those ratings for Strategic Di-
rections related to new programs, University marks of distinction, experiential learning, 
and citizen-leader programs were similar averaging 1.66. Significantly lower perform-
ance ratings were found in the areas of marketing, enrollment, and financial capacities 
with an average of 1.85.
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Appendix C: Mapping the Seven Strategic Directions to the Most Relevant CFRs 

Essay Strategic Direction CFR 

One 
Four 

3. Strengthen current and develop new academic programs of dis-
tinction through investment in existing programs, national stature 
for the first-professional schools and new academic hallmarks. 

1.2, 2.2, 2.7, 2.11, 4.3, 
4.4, 4.6, 4.7 

One 
Four 
Five 

5. Pursue University-wide marks of distinction, specifically in lead-
ership development, experiential learning, international programs 
and student achievement.  
 

2.2, 2.5, 2.7, 2.8, 2.10 

One 
Four 
Five 

9. Make experiential learning a hallmark by achieving 100% student 
participation, increasing international experiential learning, advanc-
ing undergraduate research, strengthening the residential learning 
community and increasing study abroad. 
 

2.2, 2.4, 2.5, 3.2 

One 
Four 
Five 

10. Create distinctive citizen-leader development programs through 
service learning and volunteerism, a framework for leadership de-
velopment based on emotional-social intelligence (ESI), lifelong 
learning and lasting relationships with the University. 
 

1.3, 2.2, 2.9 

Two 15. Invest in marketing initiatives that build partnerships and ele-
vate institutional visibility by building marketing capacities, ex-
panding relationships with media outlets and achieving greater na-
tional visibility. 
 

1.3, 2.7, 4.8 

Two 16. Strengthen enrollment to improve student quality, selection and 
geographic diversity by implementing broader selection processes, 
improving freshman selectivity, maintaining access, ensuring en-
rollment stability in the first-professional schools, and modestly 
increasing undergraduate and graduate enrollment. 
 

2.12, 3.5 

Two 19. Build financial capacity through fundraising, investment and 
budget management, and appropriate tuition-setting with specific 
focus on conducting an aggressive fundraising campaign, increas-
ing alumni giving, improving accountability to donors, achieving a 
bond rating of 1A and setting appropriate tuition. 

3.5, 3.9, 4.2 
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Appendix D: General Education Student Learning Outcomes 

Efforts to achieve Pacific’s general education mission of fostering self-understanding, 
citizenship and career development are focused on students’ completion of three Pacific 
Seminars and the breadth program courses, which produce the following base of 
knowledge areas and intellectual and practical skills: 

Knowledge 

• Biological or physical science  
• Social science  
• Mathematics  
• Humanities  
• Arts 

Intellectual and Practical Skills 

• Written communication  
• Oral communication  
• Critical and creative thinking  
• Quantitative literacy  
• Research skills  
• Cross-cultural Awareness  
• Ethical reasoning  
• Civic responsibility 
• Aesthetic judgment 

The following have been identified as core outcomes to be assessed though Pacific’s 
ePortfolio program. 

Undergraduates will demonstrate achievement in the following areas: 

A. Written Communication, by demonstrating 

a. An understanding of writing and editing as a process from beginning 
thoughts, through drafts, to written product. 

b. Writing that is clear, organized, developed, and thoughtful and that matches 
style to occasion and audience. 

c. The use of a range of resources to research and articulate a position in an aca-
demic paper. 

B. Critical Thinking, by demonstrating 

a. An understanding of the reasoning and structure of arguments, the use of 
evidence, and the development of ideas. 

b. An ability to ask questions that elucidate the strengths and weaknesses of ar-
guments and evidence. 

c. An ability to defend ideas with clear reasoning while taking into account, and 
seriously considering, differing ideas. 
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d. An ability to make thoughtful connections across disciplines and between dif-
ferent courses. 

C. Ethics and Civic Engagement, by demonstrating 

a. An ability to recognize ethical issues and to understand and analyze these is-
sues using different ethical theories and methods. 

b. An ability to understand and develop one’s own ethical beliefs—where they 
came from, how they are justified, and what actions they entail. 

c. Social and political awareness in order to develop civic skills and habits. Ex-
amples include understanding and assessing social and political events, ex-
ploring civic possibilities, and working with those of different views on pub-
lic issues. 

D. Intercultural Awareness and Interaction, by demonstrating 

a. An awareness of how one’s culture has shaped one’s identity. Consider cul-
tural aspects such as ethnicity, class, gender, region, religion, aesthetic tastes, 
etc. 

b. An awareness of how experiences (such as events, persons, and readings) 
have deepened your understanding of cultural differences. 

c. An awareness of how cultural differences can lead to different decisions. 

E. Leadership, by demonstrating 

a. A recognition and understanding of one’s personal competencies that lead to 
effective leadership. 

b. Effectiveness in managing relationships and building networks. 

c. Initiative to create positive change and responsibility for implementation and 
impact of the change. 
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Appendix E: Innovation Initiatives by Collaborative Vision Teams (CVTs) 

All initiatives must involve more than one academic unit, link directly to Pacific’s mis-
sion, increase distinctiveness, build on University strengths, engage a range of 
stakeholders, and be sustainable. Initiatives are in various stages of planning, piloting, 
and implementation. 

1. Accelerated Pre-Law Program. The initiative seeks to create an accelerated pathway 
linking undergraduate students to the Pacific-McGeorge law programs. 

2. Bioinformatics Collaborative Initiative. This initiative for a new undergraduate program 
in bioinformatics seeks enrollment gains and may lead to a master’s degree. 

3. Business Innovation and Entrepreneurship. This initiative for a new initiative seeks to 
foster a climate for creating and commercializing new ideas and making Pacific a cata-
lyst in regional economic development. 

4. Center for Digital Media Arts. This initiative for a new undergraduate major in digital 
media seeks to establish a Center for Digital Media and Arts. 

5. Center for Health Care Promotion & Advocacy. This initiative for a center for under-
served populations seeks activities in research, education, service and advocacy.  

6. Certificate in Civic Leadership. This initiative for a new certificate program in civic lead-
ership seeks to prepare participants for leadership in governmental and non-profits. 

7. Education Law Initiative. This initiative for multidisciplinary programs in education 
policy, law, and management is designed for professional educators. 

8. Emotional Social Intelligence Initiative. This initiative seeks to leverage current institu-
tional strengths with a focus on student leadership development, faculty and staff de-
velopment, and curricular and co-curricular integration. 

9. First-Year Experience. This initiative for a new program for freshmen seeks to imple-
ment a comprehensive first-year experience. 

10. Global Center for Social Entrepreneurship. This initiative for new activities seeks expe-
riential learning opportunities for students with social entrepreneurs regionally and 
globally.  

11. Inter-American Initiative. This initiative seeks to increase activity across the Americas 
and includes a living and learning facility on campus.  

12. Nanotechnology Initiative. This initiative for a nanotechnology initiative seeks to in-
stall a distinctive teaching and research program, increase revenue through enrollment, 
grants, and support.  

13. Sacramento Pipeline. The initiative seeks to create a more seamless educational pipe-
line in the region and enhance student performance, persistence, and retention.  

14. Undergraduate Concentration in International Law. This initiative seeks to develop a 
new concentration in international law for any undergraduate student and should lead 
to a new minor and student internship opportunities.
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Appendix F: Summary Data Form 

The following are the data tables from the required Summary Data Form for the Pro-
posal. 

Institution: University of the Pacific 

President: Donald V. DeRosa 

Date Submitted: February 29, 2008 

Year Founded: 1851 
Calendar Plan: Mixed 

Approved Degree Levels: Bachelors 

 Masters 

 Research Doctorate 

 Professional Doctorate & Other 

Sponsorship and Control: Independent 
Governing Board Size: 26 
Governing Board Meetings/Year: 3 

Off Campus Locations: 3 

Off Campus Enrollment: 91 

Distance Education Programs 1 

Distance Education Enrollment: 25 
 

Finances Fiscal Year 2007:  
A. Annual Tuition Rate:   
Undergraduate Resident Tuition $26,920 

Undergraduate Non-Resident Tuition $26,920 
Graduate Resident Tuition $26,920 

Graduate Non-Resident Tuition $26,920 

B. Total Annual Operating Budget: $185,600,001 

C. Percentage from tuition and fees: 83% 

D. Operating deficit(s) for past 3 years:  
FY2006 $0 

FY2005 $0 

FY2004 $0 

E. Current Accumulated Deficit: $0 

F. Endowment: $220,500,000 
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Table 1: Enrollment by Ethnicity and Gender for Undergraduate Programs 

 Undergraduate Non-degree Total 

Total FTE of Students* 3517.1 8.3 3525.4 

Total Headcount of Students 3456 14 3470 

Non-Resident Alien  108 0 108 
Black, Non-Hispanic 106 1 107 

Am. Indian/Al. Native  20 0 20 

Asian / Pacific Islander 1113 1 1114 

Hispanic/ Latino 335 0 335 

White/Non-Hispanic 1359 8 1367 

Ethnicity Unknown 415 4 419 

Total Male 1547 9 1556 
Total Female  1909 5 1914 

 

* 1.0 FTE is based on credits taken by students: 15 for UG, 12 for GR, 18 for PR.  

Commentary: Pacific has an exceptionally diverse student body leading to a rich inter-
play of diverse experiences and perspectives. The undergraduate student body is 61% 
non-white and 55% female for all undergraduates. Nearly all undergraduates (99+%) 
are enrolled in degree programs.
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Table 2: 6-Year Graduation Rates for Freshman Cohorts 

 1999 2000 2001 3-Year Avg: 

Overall Graduation Percentage 65.2% 68.8% 67.4% 67.0% 

Non-Resident Alien  47.4% 43.8% 52.0% 48.4% 

Black, Non-Hispanic  69.6% 25.0% 60.0% 53.7% 

Am. Indian/ Al. Native 87.5% 50.0% 100.0% 76.9% 

Asian / Pacific Islander 69.2% 70.5% 65.3% 68.4% 

Hispanic/ Latino  58.5% 66.7% 62.2% 62.4% 

White/ Non-Hispanic 65.0% 70.5% 70.5% 68.5% 

Ethnicity Unknown - 73.9% 70.2% 71.8% 

Male 63.6% 61.2% 66.9% 63.9% 

Female 66.4% 73.2% 67.8% 69.2% 
 

Commentary: About two-thirds of new freshmen graduate at Pacific. Females (69.2%) 
have higher graduation rates then males (63.9%). There is variability in the graduation 
rates among the different ethnic groups. Some ethnic groups (e.g. American In-
dian/Alaskan Native) have few students causing large fluctuations among the different 
cohort years. Pacific would like to achieve a 90% freshman to sophomore persistence 
rate (currently 86%) and a 75% six year graduation rate.
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Table 3: 6-Year Graduation Rates for Transfer Cohorts 

 1999 2000 2001 3-Year Avg: 

Overall Graduation Percentage 72.8% 70.0% 76.5% 73.1% 

Non-Resident Alien  50.0% 50.0% 33.3% 48.6% 

Black, Non-Hispanic  73.3% 80.0% 58.3% 68.8% 

Am. Indian/ Al. Native 66.7% 80.0% 100.0% 81.8% 

Asian / Pacific Islander 80.0% 68.4% 75.0% 74.6% 

Hispanic/ Latino  66.7% 80.8% 68.8% 71.8% 

White/ Non-Hispanic 75.7% 71.7% 80.6% 76.0% 

Ethnicity Unknown - 61.3% 80.6% 71.6% 

Male 73.3% 70.6% 78.3% 73.8% 

Female 72.4% 69.4% 75.5% 72.7% 
 

Commentary: Undergraduate transfer students constitute approximately 36% of each 
annual graduating class. On average, 73% of transfer students graduated over the last 
three cohorts. Male and female transfer students had similar graduation rates over time. 
Over two-thirds of transfer students graduated from each ethnic group except for inter-
national students (48.6%). There is variability in the graduation rates among the differ-
ent ethnic groups. Some ethnic groups (e.g. American Indian/Alaskan Native) have few 
students causing large fluctuations among the different cohort years. The rate is very 
near the target of 75%.
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Table 4: Enrollment by Ethnicity and Gender for Graduate and Professional Programs 

 Non-
Degree Credential Masters Research 

Doctorate 

Professional 
(Masters & 
Doctorate) 

Total 

Total FTE of Students* 11 18.7 233.5 55.3 1478.1 1796.7 

Total Headcount 25 24 275 143 2298 2765 

Non-Resident Alien  0 0 18 26 52 96 

Black, Non-Hispanic 2 0 12 9 49 72 

Am. Indian/Al. Native 0 0 1 0 14 15 

Asian / Pacific Islander 3 1 33 14 679 730 

Hispanic/ Latino 2 3 32 15 158 210 

White/Non-Hispanic 12 15 128 63 1185 1403 

Ethnicity Unknown 6 5 51 16 161 239 

Total Male 8 5 80 56 1134 1283 

Total Female  17 19 195 87 1164 1482 
 

* 1.0 FTE is based on credits taken by students: 15 for UG, 12 for GR, 18 for PR.  

Commentary: Pacific has diverse graduate and professional programs, 54% female, 49% 
non-white enrollments. Most students are enrolled in one of the three professional pro-
grams: Law, Pharmacy, and Dentistry.  
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Table 5a: Graduation Rates for Graduate Cohorts 

 1999 2000 2001 3-Year Avg: 

Overall Graduation Percentage 82.9% 75.2% 78.7% 79.0% 

Non-Resident Alien  70.0% 60.0% 33.3% 55.9% 

Black, Non-Hispanic  100.0% 60.0% 100.0% 77.8% 

Am. Indian/Al. Native 100.0% 66.7% 0.0% 60.0% 

Asian / Pacific Islander 72.7% 68.2% 73.7% 71.4% 

Hispanic/ Latino  71.4% 66.7% 76.9% 73.9% 

White/ Non-Hispanic 86.2% 81.9% 87.7% 85.1% 

Ethnicity Unknown - 57.1% 72.7% 66.7% 

Male 84.4% 76.5% 58.1% 76.0% 

Female 81.8% 74.5% 85.4% 80.5% 
 

Commentary: Approximately 80% of graduate students received a degree from Pacific. 
Male graduation rates are a little lower than female on average. There was a drop in the 
male graduation rate for the 2001 cohort. There is variability in the graduation rates 
among the different ethnic groups. Some ethnic groups (e.g. American Indian/Alaskan 
Native) have few students causing large fluctuations among the different cohort years.
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Table 5b: Graduation Rates for PharmD Cohorts 

 1999 2000 2001 3-Year Avg: 

Overall Graduation Percentage 98.0% 95.5% 98.0% 97.2% 

Non-Resident Alien  100.0% 100.0% - 100.0% 

Black, Non-Hispanic  100.0% 100.0% 100.0% 100.0% 

Am. Indian/Al. Native 100.0% - 100.0% 100.0% 

Asian / Pacific Islander 97.8% 95.3% 98.4% 97.3% 

Hispanic/ Latino  100.0% 88.9% 100.0% 95.2% 

White/ Non-Hispanic 97.8% 95.3% 98.2% 97.2% 

Ethnicity Unknown 100.0% 100.0% 91.7% 96.6% 

Male 97.1% 93.7% 95.0% 95.3% 

Female 98.5% 96.5% 100.0% 98.4% 
 

Commentary: About 97% of PharmD students received a degree from Pacific. Some eth-
nic groups (e.g. American Indian/Alaskan Native) have few students causing larger 
fluctuations among the different cohort years.



 

U n i v e r s i t y  o f  t h e  P a c i f i c   I n s t i t u t i o n a l  P r o p o s a l  f o r  W A S C  
 

2 9  

Table 5c: Graduation Rates for DDS Cohorts 

 1999 2000 2001 3-Year Avg: 

Overall Graduation Percentage 97.4% 98.7% 97.4% 97.8% 

Non-Resident Alien  100.0% - 100.0% 100.0% 

Black, Non-Hispanic  100.0% - 100.0% 100.0% 

Am. Indian/Al. Native 100.0% 100.0% - 100.0% 

Asian / Pacific Islander 95.4% 98.1% 94.2% 95.9% 

Hispanic/ Latino  100.0% 100.0% 100.0% 100.0% 

White/ Non-Hispanic 98.7% 100.0% 100.0% 99.6% 

Ethnicity Unknown 100.0% 80.0% 85.7% 86.7% 

Male 97.8% 98.9% 98.9% 98.5% 

Female 96.7% 98.5% 95.0% 96.8% 
 

Commentary: About 97% of DDS students receive a degree from Pacific. Some ethnic 
groups (e.g. American Indian/Alaskan Native) have few students causing larger fluc-
tuations among the different cohort years.
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Table 5d: Graduation Rates for JD Cohorts 

 1999 2000 2001 3-Year Avg: 

Overall Graduation Percentage 60.0% 62.8% 73.6% 65.6% 

Non-Resident Alien  - - - - 
Black, Non-Hispanic  45.5% 33.3% 45.5% 41.2% 

Am. Indian/Al. Native 50.0% 83.3% 80.0% 84.6% 

Asian / Pacific Islander 46.2% 47.6% 67.4% 54.3% 

Hispanic/ Latino  54.1% 72.0% 66.7% 62.7% 

White/ Non-Hispanic 63.4% 65.5% 78.2% 69.1% 

Ethnicity Unknown 65.3% 64.5% 64.1% 64.7% 

Male 59.4% 65.7% 73.3% 65.9% 

Female 61.3% 60.1% 73.9% 65.3% 
 

Commentary: The graduation rate for the JD cohorts increased to 74% in the last year. On 
average about two-thirds of Law JD seeking students received a degree from Pacific. 
Some ethnic groups (e.g. American Indian/Alaskan Native) have few students causing 
larger fluctuations among the different cohort years. 
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Appendix G: Data Exhibits 

The following are the required Data Tables presented in the form of five-year historical 
trends.  

Data Exhibit 1: Headcount Enrollment by Level (Fall Term) 

 Total En-
rollment 

Lower Di-
vision 

Upper Di-
vision Graduate Post-Bacc 

(Non-Grad) 
Non- De-

gree 
Total FTE 

Enrollment 
Fall 2003 6121 1576 (26%) 1755 (29%) 2764 (45%) 6( <1%) 20 (<1%) 5611.7 
Fall 2004 6268 1696 (27%) 1742 (28%) 2809 (45%) 8( <1%) 13 (<1%) 5770.0 
Fall 2005 6196 1651 (27%) 1773 (29%) 2739 (44%) 12 (<1%) 21 (<1%) 5664.0 
Fall 2006 6251 1655 (26%) 1871 (30%) 2716 (43%) 4 (<1%) 5 (<1%) 5741.7 

Fall 2007 6235 1574 (25%) 1879 (30%) 2765 (44%) 3 (<1%) 14 (<1%) 5697.0 
 

Commentary: Pacific's enrollment has remained strong over the last five years with well 
over 6100 students on the three campuses. In fall 2007, there were 6235 students en-
rolled at Pacific, up 12% from 1997 and up 6% from 2002. Undergraduates account for a 
little over half of all students enrolled and represent most of the enrollment growth over 
the last ten years. The quality of new freshmen has also increased with SAT scores in-
creasing from 1111 in 1997 to 1182 in 2007. Student enrollments in the professional and 
graduate programs are stable with some planned growth for the future. 
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Data Exhibit 2: Headcount Enrollment by Status and Location (Fall Term) 

 Total 
Headcount Full-Time Part-Time On-Campus 

Location 
Off-Campus 

Location 

Fall 2003 6121 5357 (88%) 764 (12%) 6097 (99%) 24 (<1%) 
Fall 2004 6268 5521 (88%) 747 (12%) 6248 (99%) 20 (<1%) 
Fall 2005 6196 5398 (87%) 798 (13%) 6184 (99%) 12 (<1%) 
Fall 2006 6251 5487 (88%) 764 (12%) 6215 (99%) 36 (<1%) 
Fall 2007 6235 5428 (87%) 807 (13%) 6214 (99%) 21 (<1%) 

 

Commentary: A majority of students are enrolled full-time taking classes on one of the 
three campuses. A few students (<1%) take classes at an off-campus location. About 
60% of all undergraduates and 90% of new freshmen live in campus housing. Two new 
residential buildings have been added, which has increased the on-campus housing ca-
pacity to over 2200 students. Pacific would like to achieve a 70% residential under-
graduate rate but would need to add additional housing as the residence hall occu-
pancy rate is greater than 97%.
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Data Exhibit 3: Degrees and Certificates Granted by Level (Academic Year) 

 Total De-
grees 

Less than 
2-Year Associate Bachelor Post-Bacc Master Doctorate Professnl 

2002-03 1450 N/A N/A 682 (47%) N/A 137 (9%) 22 (2%) 609 (42%) 
2003-04 1450 N/A N/A 650 (45%) N/A 158 (11%) 41 (3%) 601 (41%) 
2004-05 1594 N/A N/A 683 (43%) N/A 178 (11%) 64 (4%) 669 (43%) 
2005-06 1536 N/A N/A 683 (44%) N/A 169 (11%) 42 (3%) 642 (42%) 
2006-07 1572 N/A N/A 717 (46%) N/A 164 (10%) 52 (3%) 639 (41%) 

 

Commentary: Undergraduate programs account for almost half of all degrees awarded at 
Pacific. The Pharmacy, Law, and Dental professional programs account for over 40% of 
all degrees awarded. Doctoral degree production remains stable with most doctoral de-
grees awarded by the School of Education and jointly from the School of Pharmacy and 
Health Sciences with the Department of Chemistry.
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Data Exhibit 4a: Faculty by Employment Status 

 Total Faculty 
Headcount  Full-Time Faculty Part-Time Faculty Total Faculty FTE 

Fall 2003 628 389 (62%) 239 (38%) 468.3 
Fall 2004 656 401 (61%) 255 (39%) 486.0 
Fall 2005 652 392 (60%) 260 (40%) 478.7 
Fall 2006 724 426 (59%) 298 (41%) 525.3 

Fall 2007 751 432 (58%) 319 (42%) 538.3 
 

Commentary: The number of faculty has grown with the increase in undergraduate stu-
dents. The student to faculty ratio has remained stable at about 14:1. The average un-
dergraduate class size has also remained stable at about 19. Over 60% of the faculty are 
employed full time of which 92% have a doctoral degree or the highest degree in their 
field.  
 
Data Exhibit 4b: Faculty by Employment Status (Fall 2007) 

 Total Faculty 
Headcount  Full-Time Faculty Part-Time Faculty Total Faculty FTE 

Undergradu-
ate/graduate 340 256 (75%) 84 (25%) 284.0 
Dental 255 77 (30%) 178 (70%) 136.3 
Law 92 47 (51%) 45 (49%) 62.0 

Pharmacy 64 52 (81%) 12 (19%) 56.0 

Fall 2007 Total 751 432 (58%) 319 (42%) 538.3 
 

Commentary: Most faculty teaching in the undergraduate and graduate programs (75% 
headcount) are full time. Most courses at the undergraduate and graduate levels are 
taught by full-time faculty (85%). The percentages are somewhat lower in the profes-
sional programs depending on the model employed in each program for teaching, clini-
cal, and practice activities. 
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Data Exhibit 5: Key Financial Ratios 

 Return on Net 
Assets 

Net Income 
Ratio 

Operating 
Income Ratio 

Viability Ra-
tio 

Instructional 
Expense / 
Student  

Net Tuition 
per Student 

 Change in Net 
Assets / Total 
Net Assets at 
the beginning 
of fiscal year 

Change in Un-
restricted Net 
Assets / Total 
Unrestricted 

Revenues 

Operating In-
come / Total 

Expenses 

Expendable Net 
Assets / Long 

Term Debt 

  

FY2003 4% 86% 1.03 34% $15,861 $19,426 

FY2004 12% 92% 1.08 60% $16,063 $20,389 

FY2005 8% 91% 1.02 73% $14,497 $21,737 

FY2006 7% 89% 1.03 69% $15,414 $23,077 

FY2007 12% 97% 1.08 98% $16,565 $24,540 
 

Commentary: The University's continued improvement is attributed to increased enroll-
ment and strong investment returns while holding expenses to more modest increases. 
These practices contributed to an overall increase in net assets exceeding 12% this past 
year.
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Data Exhibit 6: Educational Effectiveness Indicators 

 (1) Have 
formal 
learning 
outcomes 
been de-
veloped? 

(2) Where are these 
learning outcomes 
published? 

(3) Other than GPA, what 
data/evidence is used to deter-
mine that graduates have 
achieved stated outcomes for the 
degree? 

(4) Who interprets the 
evidence? What is the 
process? 

(5) How are the findings used? (6) Date of last 
program re-
view for this 
degree pro-
gram 

Institutional In proc-
ess, see 
Essays 3 
& 5 

- - - -  

General Education Yes GE website 
www.pacific.edu 
/ge 

Pacific Seminars, capstone 
course, portfolio 

GE faculty, Associate 
Dean for GE 

program improvement, en-
hancement of student learn-
ing 

2003-2004 

Student Life  
(16 departments) 

Yes www.pacific.edu/st
udentlife 

Achievement of learning out-
comes, employment data, sen-
ior survey measures 

Student Life Directors Program improvement All recent 

Center for Professional 
and Continuing Education 

- - - - - - 

Organizational Behavior 
(Evening Degree Comple-
tion Program) 

Yes Department as-
sessment plan 

total score and average item 
score on alumni survey, focus 
group with each ORGB cohort 
of students 

discussion with indi-
vidual faculty 

make case for improved 
facilities, strengthen curricu-
lum, information shared 
with individual faculty 
members 

2007 

College of the Pacific In process - - - - 1996 Oct 
Biological Sciences Yes Department as-

sessment plan 
pre-post testing, self-
assessment and student sur-
veys, measures of Experiential 
Learning Opportunities, cap-
stone course projects 

information will be 
gathered and viewed at 
the department level, 

program improvement, en-
hancement of student learn-
ing, modify curricula, im-
prove teaching methods, 
improve assessment meth-
ods 

2001 Feb 20 

Chemistry In process Annual American 
Chemical Society 
(ACS) report, inter-
nal reports 

Graduate school acceptance, 
GRE scores 

Departmental discus-
sion; entire department 

Department planning, 
course modifications, pro-
fessional development rec-
ommendations 

1997 Feb 20 
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Communication Yes Department as-
sessment plan 

Capstone course, portfolio 
review, term papers, experien-
tial learning 

Assessment committee, 
department chair, en-
tire department; com-
mittee discussion, de-
partmental discussion, 
individual faculty re-
view 

department planning, 
course modifications, rec-
ommendations for ERC, 
program improvement, en-
hancement of student learn-
ing 

2002 Feb 

Cross-disciplinary Yes Within individual 
course and depart-
ment 

Various Various Various  

Economics In process No graduating senior interviews, 
competence in four fields of 
economics and three other 
business areas, Graduate 
school acceptance, GRE scores, 
senior exit interviews, term 
papers, performance in re-
quired course (theory, statis-
tics, history) 

Departmental discus-
sion, individual faculty 
review; department 
chair, entire faculty, 
individual faculty 

Department planning, 
course modifications 

2001 Feb 

English Yes Department as-
sessment plan 

pre-post testing, survey of 
graduating seniors 

departmental discus-
sion 

department planning 2001 Feb 

Ethnic Studies Yes Department as-
sessment plan 

weekly journals, midterm ex-
ams, pre-post survey on Race 
and Ethnicity, oral and written 
summaries 

a more fully developed 
assessment mechanism 
is to be explored by the 
Ethnic Studies Board in 
relation to this curricu-
lum and program ob-
jectives and goals 

program improvement, en-
hancement of student learn-
ing 

1998 Oct 9 

Geosciences Yes Department as-
sessment plan 

Graduate school acceptance, 
senior exit interviews, term 
papers, a variety of assign-
ments in upper level courses 

Departmental discus-
sion, individual faculty 
review 

department planning, 
course modifications, pro-
fessional development rec-
ommendations 

2004 Mar 

Gender Studies Yes - Senior exit interviews, student 
papers 

Committee discussion, 
individual faculty, ad-
visory board 

department planning, 
course modifications 

2003 Feb 

History Yes Department as-
sessment plan 

Capstone course, senior exit 
interviews 

Departmental discus-
sion, individual faculty 
review; department 
chair, individual fac-
ulty 

Department planning, 
course modifications 

2004-2005 
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Mathematics Yes Department as-
sessment plan 

ETS Mathematics Field Test to 
juniors and seniors, Math 37 
common final examination, 
common lab manual for Math 
37, Mid-term exams, pre-post 
testing of logic skills in Math 
49, independent projects, an-
nual Putnam Competition, 
participation in national and 
regional conferences, 

department chair, en-
tire department, de-
partmental discussion 

program improvement, en-
hancement of student learn-
ing 

2006 Sep 15 

Modern Language & Litera-
ture 

Yes Most recent pro-
gram review 

Capstone course, portfolio 
review, senior exit interviews, 
term papers 

Individual faculty Course modifications 2003 Mar 15 

Philosophy Yes Department as-
sessment plan 

based on in-class performance 
in these classes: the history 
sequence , the upper division 
systematic courses, Logic 
course 

departmental discus-
sion 

program improvement, en-
hancement of student learn-
ing 

2003 Feb 

Physics Yes Syllabi and depart-
ment assessment 
plan 

Online evaluation software Department chair and 
faculty 

Course improvements and 
program objective alignment 

2002 Feb 21 

Political Science Yes Department as-
sessment plan, fly-
ers distributed in 
classes, email to 
students 

Capstone course Department chair, en-
tire department; Chair 
prepares a report that 
is considered by the 
full faculty at an an-
nual meeting 

Department planning, 
course modifications 

2005 Apr 14 

Psychology Yes Outcomes in devel-
opmental stage and 
have not been pub-
lished yet 

graduate school acceptance, 
senior exit interviews, pre-
post test data and other meas-
ures from individual courses 

individual faculty; de-
partmental discussion 

department planning, 
course modifications 

2000-2001 

Religious & Classical Stud-
ies 

Yes Department as-
sessment plan 

classroom short essays, term 
papers, oral discussion, senior 
exit interviews, independent 
studies courses 

departmental review of 
term papers of gradu-
ating seniors 

program improvement, en-
hancement of student learn-
ing 

2003 Apr 

Sociology Yes Department as-
sessment plan 

ETS Sociology Field Test to 
graduating seniors 

departmental discus-
sion 

program improvement, en-
hancement of student learn-
ing 

2001 Apr 25 
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Sport Sciences Yes Department as-
sessment plan 

experiential learning opportu-
nities, authentic assessment, 
internships, clinical assign-
ments, site supervisor evalua-
tions 

individual faculty program improvement, en-
hancement of student learn-
ing 

2001 Nov 30 

Theatre Arts Yes Department as-
sessment plan 

capstone course, graduate 
school acceptance, 
jury/recital, portfolio review, 
senior exit interviews 

entire department; 
individual faculty 

department planning, 
course modifications 

2000-2001 

Visual Arts Yes Department as-
sessment plan, de-
partment library 

capstone course, portfolio 
review, senior exit interviews, 
term papers 

department chair, in-
dividual faculty; com-
mittee discussion, de-
partmental discussion 

department planning, 
course modifications, re-
ported to administration 
with recommendations 

2002 May 

School of Business Yes School learning 
assessment plan 

Senior exit survey, EBI alumni 
data, faculty data on learning 
outcomes per course 

Co-reviewed by faculty 
and administration 

Program improvement, en-
hancement of student learn-
ing 

1999 Feb 15 

School of Education Yes School assessment 
plan 

Teaching Performance Expec-
tations (TPEs), candidate sur-
veys, student teacher per-
formance surveys, alumni 
surveys, 

department chair, in-
dividual faculty; com-
mittee discussion, de-
partmental discussion 

program improvement, en-
hancement of student learn-
ing 

2004 Spring 

School of Engineering and 
Computer Science 

Yes School web site and 
assessment plan 

Employer evaluation of coop-
erative education students, 
Industrial Advisory Board 
Senior Project evaluation, 
Core Assessment Exam, 
alumni surveys 

Department faculty program improvement, en-
hancement of student learn-
ing 

2001 Nov 

School of International 
Studies 

Yes School assessment 
plan 

Intercultural Development 
Inventory (IDI), Developmen-
tal Model of Intercultural Sen-
sitivity (DMIS), course evalua-
tions, 

Dean, individual fac-
ulty 

program improvement, en-
hancement of student learn-
ing 

2003 Feb 

Conservatory of Music 
 
 
 
 
 
 
 

In process - capstone course, graduate 
school acceptance, 
jury/recital, licensure exami-
nation, portfolio review, sen-
ior exit interviews, faculty 
observation of student work 

entire department, 
individual faculty; de-
partmental discussion, 
individual faculty re-
view 

department planning, 
course modifications, pro-
fessional development rec-
ommendations 

2004 Feb 23 
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School of Pharmacy and 
Health Sciences 

- - - - -  

Pharmacy Yes Department as-
sessment plan 

students are graded on Ad-
vanced Pharmacy Practice 
Experiences using scoring 
rubrics, passing rates of stu-
dents during embedded 
course activities, poster and 
poster discussion, simulated 
case and knowledge activities 
for second-year students, sur-
veys administered to first, 
second, and third year stu-
dents, NAPLEX and CPJE 
results, and alumni and em-
ployer surveys 

data were analyzed by 
the Associate Dean for 
Academic Affairs and 
are reviewed by an 
Assessment Committee 

program improvement, en-
hancement of student learn-
ing 

2004 Apr 5 

Physical Therapy Yes 5-year department 
goals, alumni sur-
veys 

licensure examination, Senior 
exit interviews, clinical per-
formance, 1.5 and 5-year 
alumni surveys 

assessment committee, 
department chair, en-
tire department, com-
mittee discussion, de-
partmental discussion, 
individual faculty, 
clinical educators; de-
partmental discussion, 
individual faculty re-
view 

department planning, 
course modifications, 

2004 Mar 

Speech Language Pathology Yes Department as-
sessment plan 

Passage rates Reviewed by Assess-
ment Committee 

program improvement, en-
hancement of student learn-
ing 

2003 May 1 
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Dental School Yes School assessment 
plan 

academic yield and its con-
stituents and clinical perform-
ance, pass rates on the Na-
tional Board Dental Examina-
tions, pass rates on the Cali-
fornia and the Western Re-
gional initial licensure exami-
nations, attitudes of graduat-
ing students expressed on the 
ADEA Survey of Seniors, self-
perception of competency and 
self-reported practice profiles, 
outcomes assessments of 
alumni 

Office of Academic 
Affairs, Office of Stu-
dent Services, Curricu-
lum Coordinators, 
Curriculum Commit-
tee. 

program improvement, en-
hancement of student learn-
ing, modify curricula, im-
prove teaching methods, 
improve assessment meth-
ods, recommendations to 
curriculum committee 

2000 Feb 

Law School Yes School assessment 
plan 

Course exams, student evalua-
tions, surveys and focus 
groups, Bar Examination re-
sults, job placement results 

Dean and Associate 
Dean for Academic 
Affairs, Bar Passage 
Committee, Clinical 
Studies Committee, 
Curriculum Commit-
tee, Faculty Develop-
ment Committee, Legal 
Writing Committee, 
Teaching Methods 
Committee, Technol-
ogy Committee 

program improvement, en-
hancement of student learn-
ing 

2008 
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Data Exhibit 7: Inventory of Concurrent Accreditation and Key Performance Indicators 

(1) Name of accredited or 
certificated program  

(2) Accreditation 
agency for pro-
gram 

(3) Date of most 
recent accredita-
tion action 

(4) Summary (“bullet points”) of key issues for continuing 
institutional attention identified in agency action letter or 
report 

(5) One performance indica-
tor accepted by the agency 
(KPI) 

(6) For one indica-
tor, provide 3 
years’ trend data. 

Business AACSB March 1999 alignment of university and college plans and re-
sources, effectiveness of undergraduate and MBA 
student placement, faculty diversity, market focus 
and MBA program quality, results of MIS curricu-
lum enhancements and adequacy of supporting in-
frastructure 

Percentage of MBAs/ 
undergraduates seeking 
employment who ac-
cepted a job within 3 
months of graduation 

2005 -/- 
2006 100%/77% 
2007 70%/77% 

Chemistry ACS 1997 - - 2005 
2006 
2007 

Conservatory NASM June 2006 documentation in support of the institutional state-
ment that the course “Introduction to Music technol-
ogy” will be required for all music students 

Employment of recent 
graduates 

2005 - 100% 
2006 - 100% 
2007 - 100% 

Dentistry ADA - - Licensure examination 
passage rates 

2005 (data is 
available in 
graph form but 
doesn’t include 
rates) 
2006 
2007 

Education Credentials CCTC August 2006 none cited completion of program, 
internship, or licensure 
exam, possession of valid 
required credential 
(teaching, pupil person-
nel, etc.) 

2005 
2006 
2007 

Education NCATE November 2004 The unit does not have a comprehensive document 
that outlines the assessment plan for credentialing 
programs, non-credentialing programs, and unit 
operations. (St. 2) 
 
The unit does not have clear timeline for review and 
analysis of data and reporting of results. (St. 2) 

completion of program, 
internship, or licensure 
exam, possession of valid 
required credential 
(teaching, pupil person-
nel, etc.) 

2005 
2006 
2007 
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Engineering ABET August 2007 - - 2005 
2006 
2007 

Law ABA March 2007 No specific performance indicators are anticipated 
following a final ABA review of it re-accreditation 
report/documents generated in 2006. A final deter-
mination letter is anticipated in March 2008. 

Licensure examination 
passage rates 

2004 - 71% 
2005 - 64% 
2006 - 73% 

Music Therapy AMTA June 2006 - -  

Pharmacy ACPE  Realignment of Advanced Pharmacy Practice, Expe-
riences under a single director, Expansion of elec-
tronic journal availability for off-campus adjunct 
faculty, Efforts to expand the quantity and quality of 
experiential sites, Implement an annual retreat for 
regional coordinators, Faculty development initia-
tives, Development of policy for appointment, reten-
tion, and promotion of non-tenure-track faculty, In-
crease external support, Monitor and minimize attri-
tion and probation, Implement a revised employer 
survey, Achieve the AACP 50th percentile for faculty 
salaries for private colleges & schools of pharmacy, 
Review and refine curriculum to ensure compliance 
with new accreditation standards effective July 1, 
2007 

Board passage rates 2004 - 98% 
2005 - 100% 
2006 - 95% 

Physical Therapy CAPTE April 2007 Senior faculty status of Program Director, increase 
research activities of faculty 

Board passage rates 2004 - 99% 
2005 - 98% 
2006 - 100% 

Speech Language Path. ASHA November 2003 Administrative structure and governance, student 
research and dissertation, certification of clinical 
faculty, faculty retention 

Praxis Exam passage 
rates 

2005 - 100% 
2006 - 100% 
2007 - 100% 

Sports Sciences CAATE  Identification of Athletic Training concentration on 
transcripts or diploma 

Athletic Trainer Certifica-
tion Examination first-
time passing rates 

2004 67% (6/9) 
2005 0% (0/3) 
2006 60% (3/5) 
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Visual Arts NACAD April 2003 Develop a well-defined, sequential program guide 
for each art degree, Develop a comprehensive set of 
course syllabi that include course description, goals 
and objectives and rubrics for evaluation, Revision of 
the foundations program, Development of proce-
dures to improve the advisement and monitoring of 
course and degree requirements, Conduct a study of 
the further growth of the Graphic Design Program 
and its potential to alter the basic nature of the de-
partment’s other programs, Determine the viability 
of the current art history program based upon fac-
ulty resources, and student enrollment, Develop a 
plan and budget for the repair and replacement of 
technical resources, Augment the library holdings 
for graphic design, photography, and computer 
graphics. 

Departmental Assess-
ment rubric 
(0-28 points) 

2003 - 20.7 
2005 - 22.2 
2007 - 20.5 
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Appendix H: Off-Campus and Distance Education Degree Programs 

Master of Arts in Intercultural Relations 

WASC approved the Master of Arts in Intercultural Relations (MAIR) upon the pro-
gram’s inception at Pacific in 2001. On January 20, 2003, a “Substantive Change Visit” 
was made by WASC to the headquarters of our partner institution, The Intercultural 
Communication Institute (ICI) in Portland, Oregon, where WASC representative Dr. 
Susan Mancuso of Western Washington University met with Dr. Janet Bennett, Execu-
tive Director of the ICI, Dean Margee Ensign and Professor Bruce LaBrack, Director of 
the MAIR program. The MAIR staffs at both Pacific and the ICI worked together to pre-
pare the update report and accompanying materials that were required in advance of 
the visit. The MAIR program continually conducts a number of self-review activities. 

• MAIR students fill out course evaluation forms at the residencies, both at the end of 
each class day, and at the end of each series of classes. Dr. Bennett monitors student 
satisfaction and suggestions after each residency. 

• When students complete a course and have turned in their final assignment, they 
conduct an evaluation of the entire course experience. Both the quality of faculty 
feedback to students regarding their work, and the turnaround time for faculty 
grading, are closely scrutinized. 

• The entire MAIR curriculum is consciously coordinated by Dr. LaBrack and the ICI’s 
Graduate Curriculum Director, who work in close consultation with faculty mem-
bers so that the sequence of courses and topics is carefully calibrated and related 
topics are appropriately linked. This is reflected in the course readings and activities. 

• Dr. Bennett, along with Professor Bruce LaBrack and the ICI Graduate Curriculum 
Director, hold ongoing discussions with MAIR faculty members regarding course 
content. Any changes to readings or course assignments are reviewed by all three 
administrators. 

Because the MAIR program’s residencies and teaching take place in Portland, we are 
also reviewed and assessed every three years by the State of Oregon Office of Degree 
Authorization (ODA). Earlier this year (2007), Pacific and ICI jointly prepared a report 
to the ODA. They are in the process of conducting the extensive assessment, and are re-
viewing all course descriptions, syllabi, and faculty CVs. We expect them to finish their 
work in November and that the MAIR program will be fully reaccredited by ODA until 
2010. 
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As a regular, full-time graduate degree program, the MAIR expects to participate fully 
in any institutional self-reviews required by WASC. The MAIR staff at Pacific: SIS Dean 
Margee Ensign, MAIR Chair and faculty member Bruce La Brack, and MAIR Associate 
Director Katrina A. Jaggears, along with the ICI staff, are prepared to provide any in-
formation required for the successful review and assessment of the MAIR program. 

Doctor of Education (Ed.D.) on the CSUB Campus 

In 1998 , the Benerd School of Education at the University of the Pacific established a 
partnership with California State University Bakersfield to deliver a Doctor of Educa-
tion (Ed.D.) program on the CSUB campus. This program was submitted to and ap-
proved by the WASC’s substantive change panel. The Ed.D. program in Bakersfield is a 
three year, cohort program that, on programmatic points (admissions requirements/ 
courses/assessment system/etc.) is aligned with campus based programs. All Univer-
sity of the Pacific Ed.D. programs use an assessment system that combines program-
matic assessment (of students, faculty, and the program) at key points and routine 
course-by-course assessment of students, faculty, and individual courses. 

The following are the key program assessment points: 

• Prior to Admission – All students must demonstrate their capacity for success in the 
doctoral program through submission of the following: 

• Official transcripts demonstrating the possession of a masters degree from an ac-
credited university and a 3.0 GPA or higher on the last 60 units of work. 

• Scores on the Graduate Record Examination demonstrating capacity for success 
in doctoral study (preferred scores 450 or higher verbal/quantitative) 

• Letters of recommendation attesting to candidates’ capacity for success in doc-
toral study 

• Statement of purpose/resume 

• Successful completion of interview with program faculty 

Pre-admissions data are collected and reviewed regularly in light of students’ pro-
gress throughout their programs. Admissions standards are reviewed on a regular 
basis as are specific program requirements that might be added or eliminated based 
upon evidence of students’ prior learning. 

• Level I – “Full” Admission – As noted above, all doctoral students are admitted pro-
visionally and undergo a second review after they have completed 12 units of study. 
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This process (known as Level I admission) involves a meeting attended by the stu-
dent, his/her faculty advisors, the unit dean, and the graduate dean. At that meet-
ing, the following are reviewed: 

• Student’s academic progress to date 

• Student’s planned program of study (including plans for fulfilling residency re-
quirement) 

• Student’s research interest/plans 

• Other relevant issues 

If faculty/deans agree that the student has met all program requirements to date, 
the student is “fully admitted” to the doctoral program. Data collected from this 
meeting (including student perceptions, student research interests, etc.) are re-
viewed by faculty and used to guide program planning/scheduling etc. 

• Level II – Admission to Candidacy – When a student has completed all his/her core 
and major courses, he/she is required to demonstrate readiness to move to doctoral 
candidacy through the successful completion of a “Qualifying Scholarly Activity” 
(QSA). This involves: 

• The identification of a likely dissertation topic/question 

• The construction of a thorough annotated bibliography on this topic 

• The completion of a paper responding to a personalized question, based on the 
research/ bibliography and linked to each student’s research focus 

• The completion of an interview/defense with a faculty team 

The results of students’ QSA’s are reviewed by faculty who use them to make deci-
sions about the student’s admission to doctoral candidacy, assist the student in es-
tablishing doctoral committees and preparing for the dissertation project, and reflect 
on the degree to which coursework prepared students for the QSA and revise 
courses/programs accordingly 

• Level III – Completion/Defense of Dissertation Proposal – Each doctoral candidate 
working under the guidance/supervision of a faculty advisor, develops a disserta-
tion proposal. Typically, this proposal consists of three chapters and includes: 

• A statement of the problem/ question driving the research with an explanation/ 
argument for the usefulness and importance of the proposed project 
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• A review of relevant research/scholarly literature 

• A discussion of proposed methods for collecting and analyzing data to address 
the problem/ answer related questions. 

When the faculty advisor approves the proposal, each candidate meets with a four-
person faculty committee that includes at least one individual who is not a faculty 
member in the Benerd School of Education to defend the proposal. 

At the conclusion of the defense, the committee either approves the proposal (with 
agreed upon amendments or changes) or requests that the candidate continue work 
and resubmit the proposal. 

• Level IV – Final Dissertation Defense – Under the guidance/supervision of a faculty 
advisor, the candidate completes the proposed research, collecting, analyzing and 
interpreting data, and reporting the results of the research in concluding chapters of 
the dissertation. Normally, these chapters consist of: 

• A report of “findings” from the data 

• Interpretation of the findings in relationship to the driving questions or prob-
lems. 

When the faculty members approves the “completed” dissertation project, the can-
didates and committee members meet for a final defense. At that time, the commit-
tee either approves the dissertation (with agreed upon amendments or changes) or 
requests that the candidate continues work and resubmit the dissertation. 

When the dissertation has been approved, the student’s entire program of study is 
reviewed for a final “program completion” check. If he/she has completed all re-
quirements, the student is recommended for graduation. 

• Post-graduation survey of graduates – Beginning in the 2007-2008 academic year as 
a part of the School of Education assessment system, graduates from all programs 
including doctoral programs and their identified supervisors will be surveyed elec-
tronically. These surveys will ask graduates and supervisors to evaluate the degree 
to which the student accomplished program learning goals and demonstrated 
knowledge and skills in relationship to program core values and state (when appro-
priate) and professional standards. They will also ask graduates to evaluate the de-
gree to which their program prepared them to meet standards, achieve learning 
goals, and demonstrate the possession of knowledge and skills in relationship to 
program core values and state (when appropriate) and professional standards. 
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These data will be collected annually and reviewed by the faculty to guide program 
revision/development. 

In addition to the program assessment points, each faculty member in each course as-
sesses students’ attainment of identified student learning outcomes through the ad-
ministration of various assignments/assessments that have been designed to align with 
specific learning outcomes. Students, in turn, evaluate faculty and courses through the 
completion of evaluations at the end of each course. Faculty are also evaluated through 
the regular faculty review process. These data complement and inform those that are 
collected through the more formal program assessment system described above.
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Appendix I: Enclosures 

• Pacific Rising 

• Organizational Chart 

• Catalog 

• Financial Audits (for the last two years) 
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Appendix J: Institutional Stipulations 

Pacific hereby certifies the following:  

a. That the institution is using the review process to demonstrate its fulfillment of the 
Core Commitments to Institutional Capacity and to Educational Effectiveness, 
that it will engage in the process with seriousness and candor, that data pre-
sented are accurate and that the Institutional Presentation will fairly present the 
institution.  

b. That the institution has published and made publicly available policies in force as 
identified by the Commission (See Appendix 1, p. 126). Such policies will be 
available for review on request throughout the period of accreditation. Special at-
tention will be paid to the institution’s policies and record keeping regarding 
complaints and appeals.  

c. That the institution will abide by procedures adopted by the Commission to meet 
United States Department of Education (USDE) procedural requirements (See 
Section VI).  

d. That the institution will submit all regularly required data, and any data specifically 
requested by the Commission during the period of Accreditation (or Candidacy).  

e. That the institution has reviewed its off-campus programs and distance education 
degree programs to ensure that all have been approved as required by the WASC 
Substantive Change process.  

 

 

 

___________________________________  ___________________________________ 

Donald V. DeRosa     Dated 

President 

 


