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University	  of	  the	  Pacific,	  Benerd	  School	  of	  Education,	  Dept.	  of	  Educational	  Administration	  	  
EDUC	  241	  –	  STUDENT	  DEVELOPMENT	  THEORY	  	  

	  

Mission: The mission of the Benerd School of Education is to prepare thoughtful, reflective, caring and collaborative professionals 
for service to diverse populations. The Benerd School of Education directs its efforts toward researching the present and future 
needs of school and the community and fostering intellectual and ethical growth, and developing compassion and collegiality 
through personalized learning experiences. Undergraduate, graduate degree and professional preparation programs are developed 
in accordance with state and national accreditation standards and guidelines to ensure that students completing these programs will 
represent the best professional practice in their positions of future leadership in schools and the community.  

The Conceptual Framework Undergirding School of Education Programs 
 
BSE Candidates and Graduates are Reflective Practitioners...The cornerstone of the Benerd School of Education’s 
conceptual framework is the metaphor of the reflective practitioner.  Reflective practice involves reflecting on and 
taking responsibility for one’s actions through continuous planning and re-planning of professional practice.  
Embedded throughout the School’s programs and courses are the concept, practice, and metaphor of a reflective 
practitioner. 
 
…Who are committed to Six Core Values…? 

• Scholarship 
• Integrity and Ethical Conduct 
• Diversity 

• Social and Community Responsibility 
• Collegiality 
• Teaching and Learning 

 
Faculty in the Gladys L. Benerd School of Education…have long been committed to preparing “reflective 
practitioners.”  They formally adopted the six “core values” in 2001. A full description of the six “core values” and 
the fourteen “learner-centered principles” can be found on the School’s web site at http://www.uop.edu/education.   
Taken together, the reflective practitioner model, the six core values, and the fourteen learner-centered principles 
define the conceptual framework undergirding BSE programs. 
 
The University Honor Code 
Established in 1958, the Honor Code is intended to maintain and preserve the high standards of personal character 
and integrity vital in academic pursuits.  The success of the Honor Code is made possible only with the acceptance 
and cooperation of every student.  Each student is expected to maintain the principles of the Honor Code.    
A violation of the Honor Code may occur in one of the following areas: a) Giving or receiving information from 
another student during an examination; b) Using unauthorized sources or answers during an examination; c) Illegally 
obtained test questions before the test; d) Any and all forms of plagiarism; e) The destruction and/or confiscation of 
School and/or personal property. A violation is reported either to the professor involved, who will report it to the 
Dean of Students, or to the Dean of Students.  Circumstances warranting, alleged violations are referred by the Dean 
of Students to the Joint University Judiciary for appropriate action.  (This statement is taken from the 2002 Faculty 
Handbook.  A complete description of the Honor Code may be found in the Tiger Lore Student Handbook.) 
 
Special Needs 
Students who have special needs that require accommodation(s) are advised to see the Office of Services for Students 
with Disabilities in the McCaffrey Center where they can obtain an Accommodations Request Form.  Students are also 
advised to schedule a follow-up meeting with their instructors in order to arrange accommodation(s).  
 
Notice to Students of a University Policy Adopted in May 2003 Copies of student work may be retained to assess 
how the learning objectives of this course are being met.  
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EDUC 241 
Student Development Theory 

 
Course Description 

 

This course is designed to serve as an introduction to the basic inquiry into traditional college student 
development theory, as well as social psychological theories related to identity and intersectionality. The 
focus will be on the application of theory to understanding students in a variety of higher education 
contexts. "The purpose of theory is to clarify complexity, although in the process some accuracy and 
perhaps accessibility may be lost" (Strayhorn, 2015). Theory of human development can be understood as 
“a sequence of emotional, motivational, and psychodynamic organizations…” (Kegan, 1982).  How do 
individual differences mediate learning and development? How does context effect identity? What is the 
relationship between experience and learning? What is being negotiated in this relationship area or 
"zone"? 

Emphasis in this course will be on introducing the ways that various dimensions of an individual's 
identity influence personal understanding and change within various contexts. How contexts may 
reproduce larger structures of power, and how context provides an environment for an individual's 
intersecting identities to make meaning of experience, will be explored in reading, reflections and 
assignments. The course will culminate with a project based on a phenomenological approach to inquiry 
by using narrative from student interviews. Analysis of the narrative will reflect major themes to be 
interpreted through a lens, theory, or concept studied in-depth in class.  Applications for addressing 
student need can be made. 

 
Student Learning Outcomes 
 
As a result of fully participating in this class, students will be able to: 
 

1. Demonstrate knowledge orally and in writing about current theories and concepts related to 
college students’ identity and development as influenced by context. (Oral Communication 
and Written Communication Core Competencies) 
 

2. Describe how individual traits such as gender, race, ethnicity, sexual orientation, social class, 
educational level, etc., influence [intersect] personal understanding and/or growth in context. 
Critical Thinking Core Competency) 

 
3. Articulate one’s own individual understanding of identity and change in context in order to use 

informed personal reflection in the process of developing others. (Critical Thinking Core 
Competency) 

 
4. Apply and justify traditional development theory or social psychological identity theory in 

your understanding and work with students in a program, service, course, etc., in a higher 
education setting. (Critical Thinking and Oral Communication Core Competency) 

 
 

Required Text Strayhorn, T. L. (2016). Student Development Theory in Higher Education: A 
Social Psychological Approach. New York, NY: Routledge.  

Additional required readings are noted on the course schedule. These can be downloaded from 
our Canvas course site.  

Optional Resource (in the Pacific bookstore, our Library, Purdue University OWL and various 
other online sources): American Psychological Association (2010). Publication manual of the American 
Psychological Association (6th ed.). Washington, DC: Author.  
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Student Responsibilities 
Student responsibilities are designed to promote a safe and respectful environment for learning and 
creating knowledge. This course will be conducted as a seminar of graduate students. (Seminar 1887, 
from Ger. Seminar "group of students working with a professor," from L. seminarium "breeding ground, 
plant nursery" (see seminary). Sense of "meeting for discussion of a subject" first recorded 1944.) This 
class is a growth-supporting environment. 
 
Preparation for class. Participants will be responsible to come to each class meeting having thoroughly 
read, reflected upon, written about, and re-examined the assigned readings, in advance of class time. This 
means you will be able to create new ideas with your colleagues from the readings, contribute 
thoughtfully in group work, consider yourself in personal reflection, and be an active, respectful listener. 
Ask clarifying questions in class; we all are here to learn, and not to have answers so much. Be 
considerate of others and the various ways in which they participate. If you are aware that you are always 
initiating a response in class discussion, for example, step back and allow time for others to think and 
respond.  

 Discussion, group work, and formal and informal sharing and presenting of readings and the 
ideas they spur will be the focus of our class meetings. This course is thorough and the reading is 
intensive.  
 
Class Participation and engagement in the course: The nature of this course is intrapersonal and 
interpersonally interactive. Thus, you are expected to attend all in-class sessions. If you must miss class 
for a legitimate reason (personal or family illness) please contact me to discuss the situation prior to class. 
Except for emergencies for which you do not have prior notice, absences not approved by me will be 
considered unexcused. Your grade will dropped a full letter if you have two unexcused absences. It will 
be dropped another full letter if you have three unexcused absences. More than three unexcused absences 
will required consultation with me so you can drop the course and take the full course at a more 
convenient time for you. 

Punctuality matters. If a prior commitment affects your ability to arrive on time, please notify 
me prior to class.  

Technology policy: We have adopted the following technology policy created by our EDUC 244 
students:  

“Use computers and cell phones only for class-related 
tasks. No sneak socializing during class (fb, Twitter, Snapchat, 
etc.)…If you have an emergency need to communicate, quietly 
step outside with your phone. If someone is not abiding by our 
policy, their technology will go in the mosh pit (or designated 
area in the room) for the day.”  

 
Class-related tasks include the following: We may work online for in-class research, tweet 

about class discussion, etc..  
Overview of Assignments 

 
Assignment #1. Know thy Selfie 
How might the selfie reveal who you are and how you have become this person? In this opening 
assignment you will create either a photo essay (like a blog) or a video. For the photo essay take or 
choose selfies and write an illustrative narrative of the story they tell individually and all together. For the 
video, create a video showing your illustrated narrative.  Consider that the selfie, whether still or moving, 
is a reflection of your learning journey as much as your identity development. The purpose of this 
assignment is to further develop intrapersonal competency and interpersonal communication skills. The 
length of the photo essay should be 2-3 pages single spaced, with one-inch margins, and 12 point font. 
The length of the video should be 3-5 minutes.  
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Assignment #2. Application Paper: Student Development Theory and Social Psychology  
What is student development? How is change in the individual affected by social processes and realities? 
Name at least two influential models of student development and why these are influential. How can the 
concepts of development theories from the canon inform programs and services in higher education?  
This paper is your opportunity to demonstrate your facility with the application of theory. Take two 
theories and one student program or event which you have either attended or produced in higher 
education, and explain how a planning team could apply the theory to the planning and outcomes.  

One approach would be as follows: Write one or two take aways that you want for participants, as 
what competence will look like as a result of participating in your program. Is this competence related to 
thinking and/or ethical development? Are they related to one or more of Chickering’s seven vectors of 
identity development? When your program is over, how will you know that participants have learned 
something related to the developmental mode you are promoting? Develop the paper by using summaries 
or quotes for our course readings and explain how you address theory in your aims for student learning in 
the program or service. 
PLEASE chat with me individually about your topic. Email works as a chat as well as in-person. This 
paper also serves as an introduction to program assessment, so I am here for any consultation on this 
assignment. 
 
Assignment #3. Deconstructing My Reading Reflections:  
Deconstruction generally involves (1) externalizing a context, and (2) mapping the relative influence of 
that context, over time. Consider that the contexts (particular reading, class discussion and other work in 
relation to the readings) you have described in your Reading Reflections have their own "narrative", as 
separate from you, the reader/reflector. Mapping: now consider the influence of the narrative created by 
your sequence of reading reflections on you. Which reading was most influential at the time? Was a part 
of you more vulnerable at this time for some reason? Other ideas, reasons? How are you a different/more 
aware/other individual today because of the influence of the new knowledge created from the readings 
and discussion? How are you no different? 
 
 
Assignment #4. Project: Investigating Student Growth with Diverse Individuals 
This project provides you with the opportunity to learn the stories of some of the students who currently 
are less visible in the literature on student development. You will gain a phenomenological understanding 
of individual growth grounded in the personal stories of students. Through this project you will learn 
more about the development of underrepresented students, as well as gain an introduction to 
phenomenology and an orientation to the ways that formal inquiry can contribute to the knowledge that 
exists in the published literature in our field. 
 
This assignment involves working in a team of three to interview students, analyze their stories to create a 
narrative from the perspective of the speaker interviewed, and present your results. You will (1) Select a 
population of students to study; (2) Create an interview protocol; (3) Write an informed consent statement 
for my approval; (4) Interview the students and write their stories; (5) Draft a phenomenological narrative 
from the interviews and analysis that reflects the major ideas across the students’ stories; (6) Compare 
your narrative from the interviews to concepts we explored in class. (7) Give a scholarly presentation 
about your project with handouts to everyone in class that include your narrative, the ideas for the 
literature that we have studied that informs your analysis.  
 
Ongoing Assignment. Reading Reflections: 

Because this course is introductory, it is reading intensive. Therefore, to help you integrate the 
information you read, type a reflection for every separate reading assignment, unless otherwise noted in 
the course schedule. In your reflections, list important points that you find, inconsistencies, areas of 
interest, and ways that ideas in this reading have meaning for you today. Most importantly, end your 
reading reflection with a thought-provoking question that you are asking now that you have completed the 
reading. Each entry should be between 100-150 words or more.  Bring access to your reflections and 
questions to class so you can reference them during discussion. 
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RUBRIC FOR READING REFLECTIONS  Possible 

points 
Earned 
points 

What are the basic assumptions that inform the reading? What does the author think I 
already know or believe? 

+1  

What serious questions does this reading raise about the nature and purpose of higher 
education? What serious omissions are left out of the reading?  

+1  

In what ways does this reading reinforce, extend, challenge, or oppose my own view? +1  
What question would I like to raise about this reading? +1  

 
 

Assignments and Assessment:  
 
Know Thy Self(ie), My Developmental Narrative   15% 
Application Paper: Student Development Theory  

and Social Psychology      20% 
Deconstructing My Reading Reflections     20% 
Investigating Student Development with Diverse Individuals  25% 
Reading Reflections, and participation as described in the syllabus 20% 
 
 
 
I use the grade scale provided by University of the Pacific Graduate Studies: 
A Exemplary (Exemplary achievement of course objectives clearly and 

significantly above the requirements) 
B Satisfactory (Satisfactory achievement of the course objectives. 

Adequate performance on stated requirements)  
C Marginal (minimal achievement of course objectives)  
D Unsatisfactory 
F Failing 
Grades of C- or below cannot be counted to a student’s program of study. A cumulative GPA of 3.0 or above is 
required to maintain good academic standing. 
 
 
Grading Scale    
A+ n/a B+ 91-92% C+ 83-84% D+ 75-76% 
A   95-100% B   87-90% C   79-82% D   71-74% 
A-  93-94% B-  85-86% C-  77-78% D-  69-70% 
   F    below 69% 
 
 
 

 
 
 

.  
What is it...that induces a person to go one’s own way  

and to rise out of unconscious identity with the mass 
 as out of a swathing mist? -Jung 
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