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EDUC 239: Coaching for Organizational Contexts 

Benerd School of Education  
Syllabus 

 
 

 
Contact Information 
[insert here] 
 
Course Meetings 
[insert here] 
 
Course Description 
Development of skills and knowledge to partner with others in their professional development, with the aim of helping 
people reach their goals and enhance performance through exploration of ideas and dialogue.  Focus on theory, 
research and applied techniques to facilitate an evidence-based coaching process.   
 
Gladys L. Benerd School of Education Mission 
To prepare thoughtful, reflective, caring and collaborative professionals for service to diverse populations….  
 
Benerd Program Conceptual Framework 
The conceptual framework undergirding the Benerd’s programs is: 
 
BSE candidates and graduates are reflective practitioners… 

The cornerstone of the Benerd School of Education’s conceptual framework is the metaphor of the 
reflective practitioner. Reflective practice involves reflecting on and taking responsibility for one’s actions 
through continuous planning and re-planning of professional practice. Embedded throughout the School’s 
programs and courses are the concept, practice and metaphor of a reflective practitioner.  

 

…who are committed to six core values… 

 Scholarship 

 Integrity and Ethical Conduct 

 Diversity 

 Social and Community Responsibility 

 Collegiality 

 Teaching and Learning 

 
 
...and who understand and practice 14 learner-centered principles of effective teaching and learning…. 

Cognitive and Metacognitive Factors 

 Nature of the Learning Process 

 Goals of the Learning Process 

 Construction of Knowledge 

 Strategic Thinking 

 Thinking about Thinking 

 Context of Learning 
 
Developmental and Social Factors 

 Developmental Influences on Learning 

 Social Influences on Learning 

Motivational and Affective Factors 

 Motivational and Emotional Influences on 
Learning 

 Intrinsic Motivation to Learn 

 Effects of Motivation on Effort 
 
Individual Differences 

 Individual Differences in Learning 

 Learning and Diversity 

 Standards and Assessment 

 
The faculty in the Gladys L. Benerd School of Education has long been committed to preparing “reflective practitioners.” They 
formally adopted the six “core values” in 2001 and the fourteen “learner-centered principles” in 2002. The learner-centered 
principles were developed by the American Psychological Association in the late 1990s, and they apply to all learners from children 
to teachers, administrators, parents and community members involved in educational activities. A full description of the six “core 
values” and the fourteen “learner-centered principles” can be found on the School’s website at http://www.pacific.edu/education. 
Taken together, the reflective practitioner model, the six core values, and the fourteen learner-centered principles define the 
conceptual framework undergirding School of Education programs. 

http://www.pacific.edu/education
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Alignment with Relevant Program Outcomes 

MAOLE 
Program 
Goals 

MAOLE Program Learning Outcomes Alignment with Benerd MA 
Learning Outcomes 

1.  
Investigate 
Performance 
Gap 

1.5 Assess needs and opportunities. 
1.6 Identify causal factors that limit performance. 
1.7 Interpret results and make recommendations. 

 

3.  
Facilitate 
Change 
 

3.2 Build climate of trust to encourage continuous 
learning and development. 

3.4 Provide constructive feedback. 
 

 

5.  
Integrate 
Foundational 
Knowledge 
and Skills 

5.1 Apply a systematic process to shift individuals, 
teams, and organizations from current state to 
desired state. 

5.3 Apply a systematic process to improve others’ 
ability to set goals, take action, and maximize 
strengths in an inclusive way. 

5.8 Equip managers to develop and lead their people. 
 
 

3. Develop learning outcomes (e.g. 
individual, group, organizational, or 
system) by synthesizing knowledge, 
skills, and reflective practice of 
human learning processes 
 

6.  
Lead in an 
ethical and 
social 
responsible 
manner 
 
 

6.4 Value and utilize the perspectives, backgrounds, 
and cultures of all parties. 

6.5 Integrate core values, fairness, respect, and 
accountability in all practices. 

 

2. Critically analyze how the 
presence of diverse populations 
influences policy and practice 

 

 
Learning Objectives 
At the end of the course, students should be able to:  

1. Explain the key theories and research behind evidence-based coaching approaches. 
2. Develop the attributes of a skilled coach. 
3. Understand talent management and coaching processes and activities. 
4. Demonstrate the techniques used to promote success and positive change in yourself and others. 
5. Understand the ethics and guidelines for professional conduct when providing coaching. 

6. Utilize a system for organizational-based coaching. 
 
 
Outline of Course Content 

I. Components of Career Development Systems 
a. Assessment Tools 
b. Individual Counseling 
c. Information Services  
d. Developmental Programs 

II. Career Programs for Special Target Groups 
a. Fast-Track and High-Potential Employees 
b. Outplacement Programs 
c. Entrenched Employees 
d. Executive Coaching 
e. Programs for Women, Minorities, and Employees with Disabilities 
f. Programs for New Employees, and Early-Career Issues 
g. Programs for Late Career and Retirement 
h. Programs to Improve Work-Family Balance 
i. Repatriates 

III. Skill Building in Coaching 
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a. Coaching Relationship Skills 
b. Coaching Presence 
c. Powerful Questioning and Listening Skills 
d. Coaching Through Stages of Change 
e. Appreciative Inquiry in Coaching 
f. Motivational Interviewing in Coaching 
g. Use of Assessments in Coaching 
h. Vision, Planning, and Goal Setting 
i. Conducting Coaching Sessions 

 
 
Required Texts 
Moore, M., Jackson, E., & Tschannen-Moran, B. (2015). Coaching psychology manual (2nd ed.). Philadelphia: Wolters 

Kluwer. 
Whitmore, J. (2009). Coaching for performance (4th ed.). Boston: Nicholas Brealey. 
 
 
 
Grading & Assignments  

Assignment Value 

Coaching Engagement Project 
(Culminating Project) 

 Coaching Engagement Report 

 Personal Coaching Philosophy 

Scope varies depending on number of units 
taken. 

45% 

Coaching Sessions with Instructor (2) 10% 

Interview with a Coach 13% 

Coaching Journal 20% 

Setup Activities 2% 

Residency Weekend & Collaborate Participation 10% 

 
 
I use the grade scale provided by University of the Pacific Graduate Studies: 

A Exemplary (Exemplary achievement of course objectives clearly and 
significantly above the requirements) 

B Satisfactory (Satisfactory achievement of the course objectives. Adequate 
performance on stated requirements)  

C Marginal (minimal achievement of course objectives)  

D Unsatisfactory 

F Failing 

Grades of C- or below cannot be counted to a student’s program of study. A cumulative GPA of 3.0 or above is 
required to maintain good academic standing. 
 
 

Grading Scale    

A+ n/a B+ 91-92% C+ 83-84% D+ 75-76% 

A   95-100% B   87-90% C   79-82% D   71-74% 

A-  93-94% B-  85-86% C-  77-78% D-  69-70% 

   F    below 69% 

 
Overall Course Expectations 
Students in this course are expected to be active learners and participants, requiring all students to take an active role 
in their own learning and to share the learning process with the class.  Evidence of active learning includes: 

 Being actively engaged in all weekly online activity, which is critical to promoting a learning community within the 
class.  

 Reading and watching all assigned materials and making note of questions, areas of interest, and connections 
you find to other readings. 
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 Open-minded participation in all activities, allowing fellow cohort members to test their own assumptions as well 
as expand the worldview of others in the class. Each member has an equally important story to share based on 
and everyone will benefit from respecting the viewpoints of their cohortmates.   

 Sharing key learning points, sharing with your colleagues and myself what you learned throughout the quarter. 

 Checking Pacific email several times each week.  Course announcements will be made via Canvas/email.  
Please note that you can forward your Pacific email to another account if you prefer not to check it regularly.  
Please see forwarding instructions here: bit.ly/gmail-forward  

 
Instructor Policy Regarding Grades and Feedback 
Please keep in mind these guidelines for assignments: 

 Evaluation: All graded activities will require students to perform against the standard of professionalism, which 
implies (at least): accuracy, neatness, correct written and spoken form and style, punctuality, resourcefulness, 
and creativity. 

 Due Dates: Late assignments will receive a point penalty equivalent to one letter grade.  

 APA: All submitted papers must be double-spaced, 12 point font and in proper APA style. Students are required 
to follow the Publication Manual of the American Psychological Association, 6th edition (2010). 

 
Central to our program is ongoing growth and improvement that’s provided through iterative developmental feedback.  
Due to the fast-paced nature of this course and the iterative nature of the assignments, it will not be practical to re-
assess assignments unless arrangements are made relatively quickly.  After a grade has been issued, I will consider 
re-reviewing an assignment if these requirements are met: 

1. Feedback regarding this issue was not included in my response to an earlier draft of the work. 
2. Substantive improvements have been made (e.g., major gaps were filled, new components have been added).  

Assignments will not be re-graded for proofreading or APA issues (although I will consider re-grading if you are 
generally seeking to improve the quality of your writing). 

3. MS Word Track Changes is used.  Alternatively, you can write a cover memo outlining the specific 
improvements you have made.   

4. Revised assignments must be submitted within two weeks of when I returned your original assignment.  For 
assignments near the end of the quarter, we can discuss an appropriate (shorter) timeline. 

 

These guidelines were adopted from Dr. Wendy Ruona at the University of Georgia. 
 
 
Pacific Academic Policy Information 
Retention of Student Work 
Please note that your work may be retained to assess how the learning objectives of the course are being met. 
 
Disability Policy 
If you are a student with a disability who requires accommodations, please contact the Director of the Office of 
Services for Students with Disabilities (SSD) for information on how to obtain an Accommodations Request Letter. To 
ensure timeliness of services, it is preferable that you obtain the accommodation letter(s) from SSD in the first 2 weeks 
of class. After you receive the accommodation letter, please schedule a meeting with me to arrange the 
accommodation(s).  SSD is located on the Stockton Campus, McCaffrey Center, Rm. 137. Contact information: 
209.946.3221, ssd@pacific.edu or pacific.edu/disabilities  
 
Honor Code 
The Honor Code at the University of the Pacific calls upon each student to exhibit a high degree of maturity, 
responsibility, and personal integrity. Students are expected to: 
 

 Act honestly in all matters 
 Actively encourage academic integrity 
 Discourage any form of cheating or dishonesty by others 
 Inform the instructor and appropriate university administrator if she or he has a reasonable and good faith 

belief and substantial evidence that a violation of the Academic Honesty Policy has occurred. 
 
Violations will be referred to and investigated by the Office of Student Conduct and Community Standards. If a student 
is found responsible, it will be documented as part of her or his permanent academic record. A student may receive a 
range of penalties, including: 

 Failure of an assignment,  

http://bit.ly/gmail-forward
mailto:ssd@pacific.edu
http://pacific.edu/disabilities
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 Failure of the course,  
 Suspension, or  
 Dismissal from the University 

 
The Academic Honesty Policy is located in Tiger Lore and online at http://bit.ly/Tiger-Lore  
 
As graduate students, it is essential that policies regarding academic honesty, citations, and plagiarism be 
followed very carefully. 

 

http://bit.ly/Tiger-Lore

